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5.  Education and training: participation and 
outcomes

There are two broad perspectives against which the purpose and performance of 
education in the region may be assessed. The first is culturally grounded and considers 
what Aboriginal people want from education. According to one analyst, with reference 
to Arnhem Land communities, many Aboriginal people selectively procure aspects of 
Western education and ignore others that do not suit their needs and aspirations (Schwab 
1998). Consequently, what is desired from education in general, and from schools in 
particular, can be very different to what these Western institutions expect. These desires 
have been conceptualised in terms of the acquisition of core competencies to deal with 
the non-Aboriginal world, the capacity for cultural maintenance, and access to material 
and social resources (Schwab 1998: 15).

The second derives from an economic development model and stresses a need to acquire 
human capital skills in order to participate in the mainstream economy. From this 
perspective, educational outcomes are measured in terms of participation rates, grade 
progression, competency in numeracy and literacy skills, and, for the Vocational Education 
and Training sector, course completion. Given the need to develop a statistical profile of the 
regional population, and to draw comparison with non-Aboriginal people and Indigenous 
people elsewhere in the state, the entire focus here is on the second perspective. This is 
not deny, though, that skills acquired outside formal educational processes cannot, and 
may not, lead to Aboriginal participation in the regional economy in other more informal 
ways. The problem for socioeconomic profiling is that these more culturally grounded 
attributes are more difficult to quantify and lack readily accessible data sources.

Participation in schooling

A total of 11 schools are located in the Northern East Kimberley. Three of these are 
administered by the Western Australian Catholic Education Office: Ngalangangpum 
(Warmun), St Joseph’s (Kununurra), and St Joseph’s (Wyndham).  All of the others, 
with the exception of Purnululu school at Wurreranginy, are administered by the WA 
Department of Education: Halls Creek District High School, Kununurra District High 
School, Wyndham District High School, Dawul Remote Community School (Woolah), 
Jungdranung Remote Community School (Mandangala), Oombulgurri Remote Community 
School, and Kalumburu Remote Community School. While there are only 3 high schools 
in this list, all the state-run remote community schools, as well as Ngalangangpum 
School at Warmun, offer secondary years subject to demand. The St Joseph’s schools in 
Wyndham and Kununurra are primary schools only with classes to year 7. In addition, 
the Barramundi school (now attached to Kununurra DHS) is designed on cultural lines 
and incorporates Indigenous people as staff, managers and advisers. This was established 
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in 1995 to accommodate the educational needs of many Indigenous teenagers who had 
dropped out of conventional schooling. According to Sidoti (2000), Barramundi School 
aims to:

•     create a discussion with the community about the needs of teenagers in terms of 
learning, employment, cultural maintenance and identity; 

•     bring ‘schooling’ to the community rather than the community to the school;

•     involve traditional learning by community members as a basis for all learning that is 
done in the program. 

Enrolments

In the first semester of 2001, a total of 1,657 enrolments were recorded in these schools 
between school years 1 and 10, which approximates the compulsory school age range of 
5-17 years. According to school records, Aboriginal students accounted for the majority 
of these enrolments (1,085 or 65%). In addition, a total of 28 Aboriginal youth were 
enrolled in Year 11 and 12 classes, along with 35 non-Aboriginal youth. For a more 
precise estimate of school participation among the compulsory age population, data on 
the ages of students were obtained. These show that a total of 832 Aboriginal students 
of primary age (5-12 years) were enrolled in the second semester of 2001, representing 
87% of the estimated resident Aboriginal population of the Northern East Kimberley in 
that age group. As for secondary ages (13-17 years), a total of 220 Aboriginal students were 
enrolled, representing 46% of the eligible population. Overall, the Aboriginal enrolment 
rate among the regional population of compulsory school age was 73%. While some 
uncertainty surrounds this figure owing to an unknown degree of concordance between 
the numerator enrolment data and denominator population data, it nonetheless suggests 
that a substantial proportion of Aboriginal children of school age within the Northern East 
Kimberley do not enrol at school, especially at secondary level. These participation rates 
are lower than equivalent state-level figures. In 1996, the rate of Indigenous participation 
at primary level for the whole of Western Australia was 93%, and 62% for secondary 
level (Government of Western Australia 2003: 103).

Actual enrolment numbers in each school in the Northern East Kimberley are presented 
in Table 5.1 (enrolments in the Barramundi school in 2001 were small—10 boys and 10 
girls). Clearly, with the exception of Kununurra District High School, all schools in the 
study region have a majority Aboriginal enrolment. Indeed, given the dynamics of the 
regional population over the past 20 years, it is possible to suggest a trend towards the 
Aboriginalisation of the region’s school population. An extreme example is provided 
by Wyndham High School. In 1982, this school had a total of 278 enrolments, 34% of 
which were Aboriginal. By 2001, total enrolments were down to 132, and 80% of these 
were Aboriginal.
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Table 5.1.     Aboriginal and non-Aboriginal enrolmentsa at schools in the Northern East 

Kimberley, 2001

School Aboriginal 

enrolments

Non-Aboriginal 

enrolments

Aboriginal % of 

Total enrolments

Halls Creek DHS 227 13 94.6

Wyndham DHS 105 27 79.5

Kununurra DHS 228 441 34.1

Dawul RCS 18 0 100.0

Jungdranung RCS 22 0 100.0

Oombulgurri RCS 55 0 100.0

Kalumburu RCS 111 0 100.0

St Joseph’s Wyndham 59 8 88.1

St Joseph’s Kununurra 136 83 62.1

Ngalanganpum 94 0 100.0

Purnululu 30 0 100.0

Total 1,085 572 65.5

Note:      a. Figures refer to enrolments in years 1-12

Source:   WA Department of Education

Retention rates

Table 5.2 shows apparent retention rates for Aboriginal students in government schools 
in the Northern East Kimberley from year 8 to year 10, and from year 10 to year 12. These 
rates are compared with those recorded for Indigenous students generally in Western 
Australia, as well as with all students in the State. For each year between 1998 and 2001 
the rates represent the proportion of those previously in year 8 who were retained by year 
10, with the same calculation made in respect of those previously in year 10 retained by 
year 12. Taking the state-wide situation first, this reveals that for all students in Western 
Australia, retention rates from year 8 to year 10 are high and generally close to 100%. 
However, the retention of Indigenous students across the state to year 10 is notably lower 
at around 85%. In Northern East Kimberley schools, the equivalent rates vary from year 
to year, but are generally lower again averaging 82% in remote community schools, and 
76% in the district high schools. 
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Table 5.2.     Apparent retention rates for Aboriginal and all students in Western 

Australian and Northern East Kimberley government schools: 1998–2001

Apparent retention rates 1998 1999 2000 2001

Year 8 to year 10

WA Total 98.2 98.3 99.0 100.0

WA Indigenous N/Ac 85.5 84.1 84.9

Study region RCSa Aboriginal students 84.2 80.0 77.2 87.5

Study region DHSb Aboriginal students 74.6 88.0 67.8 75.0

Year 10 to year 12

WA Total 67.6 67.8 67.3 67.0

WA Indigenous N/Ac 23.6 26.9 21.0

Study region RCS Aboriginal students 0.0 17.6 18.7 0.0

Study region DHS Aboriginal students 15.1 22.2 12.0 20.4

Notes:     a. RCS = Remote Community Schools

                b. DHS = District High Schools

                c. N/A = Not applicable

Source:   WA Department of Education; Commonwealth of Australia 2003:  Table 3A:72

From a labour market perspective, retention to year 12 from year 10 is of greater significance 
(ABS/CAEPR 1996). For all students in Western Australia, this rate falls to a consistent 
level of 67%, and statewide Indigenous rates fall much further, ranging between 21% 
and 27%. In the Northern East Kimberley, the rate of retention of Aboriginal students 
to Year 12 is even lower again, averaging only 17% since 1998. As a consequence, in 
each of the years between 1998 and 2001 an average of only 9 Aboriginal students has 
been enrolled in year 12 in Northern East Kimberley government schools compared to 
an average of 58 in year 10. 

The impact of these retention rates is reflected in census data on the highest levels of 
schooling completed as reported by adults (those over 15 years) in each community. 
These levels are shown in Table 5.3 for Aboriginal adults in each of the IAs in the study 
region, while equivalent figures for non-Aboriginal adults as a whole are also provided for 
comparative purposes. For the most part, the proportion of Aboriginal adults completing 
school at particular levels is broadly similar throughout the region, although Oombulgurri 
reports an above average proportion completing year 10, and Kalumburu an above average 
share of those completing only year 8 or below. At the same time, Warmun, Halls Creek, 
Halls Creek (n), and Wyndham-East Kimberley (w) report relatively high proportions of 
adults who have never been to school, no doubt reflecting the preponderance of older 
people in these areas whose formative years were spent on cattle properties mostly away 
from mission and government influence. In Warmun, for example, 22% of adult census 
respondents reported that they had never attended school. As for the overall situation, 
the main contrast within the study region between the Aboriginal and non-Aboriginal 
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population is the fact that almost 40% of Aboriginal adults left school before year 10, 
while the same percentage of non-Aboriginal adults completed year 12. As numerous 
studies based on census and survey data have shown (ABS/CAEPR 1996; Daly 1995; Gray, 
Hunter and Schwab 2000; Hunter 2002; Hunter and Schwab 2003), this contrast in levels 
of schooling completed is highly significant in terms of explaining differential rates of 
Aboriginal and non-Aboriginal participation in mainstream employment.

Table 5.3.     Highest level of schooling completed:  Aboriginal and non-Aboriginal adults 

in the Northern East Kimberley, 2001

Indigenous 

Area

Year 8 or 

below

Year 9 Year 10 Year 11 Year 12 Still at 

school

Did not 

go to 

school

Aboriginal adults

Kununurra 21.4 12.8 28.6 14.0 10.8 3.7 8.6

Wyndham 23.3 11.7 28.3 10.0 6.3 2.3 3.7

Halls Creek 22.0 14.4 25.8 7.9 10.3 2.0 14.2

Kalumburu 47.6 26.2 7.9 3.7 4.9 4.9 4.9

Oombulgurri 9.9 10.9 68.3 7.9 3.0 0.0 0.0

Lake Argyle 21.0 18.9 30.1 11.2 11.2 2.1 5.6

Wyndham-E. 

Kim (w)
22.4 12.8 31.2 12.0 0.0 0.0 14.4

Warmun 9.2 15.6 31.2 8.7 9.8 3.5 22.0

Halls Creek 

(n)
30.4 8.8 32.8 4.8 4.8 2.4 16.0

Total 

(Aboriginal)
23.5 14.8 29.5 9.6 8.4 2.6 10.7

Total (non-

Aboriginal)
6.8 8.0 30.4 12.6 39.0 0.6 0.2

Note:      Rows add up to 100%

Source:   ABS 2001 Census of Population and Housing

Attendance

For most schools in the Northern East Kimberley, the educational impact of relatively 
low levels of Aboriginal school enrolment is compounded by low Aboriginal school 
attendance, although Aboriginal attendance rates at many of the region’s schools are 
actually higher than the equivalent State average. Table 5.4 shows Aboriginal and non-
Aboriginal attendance averages for enrolments at government schools in the study region 
in 2001. Aboriginal State averages for remote community schools and district high schools 
are also provided for comparative purposes.
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Table 5.4.     Aboriginal and non-Aboriginal attendance rates in Northern East Kimberley 

government schools, 2001

Aboriginal Non-Aboriginal Aboriginal State 

averages

Jungdranung RCSa 78.7 N/Ac 77.5 (RCS)

Dawul RCS 94.4 N/Ac 77.5 (RCS)

Oombulgurri RCS 93.3 N/Ac 77.5 (RCS)

Kalumburu RCS 86.9 N/Ac 77.5 (RCS)

Wyndham DHSb 84.0 91.7 79.5 (DHS)

Kununurra DHS 81.3 93.7 79.5 (DHS)

Halls Creek DHS 55.9 93.7 79.5 (DHS)

Notes     a. RCS = Remote Community Schools

                b. DHS = District High Schools

                c. N/A = Not applicable

Source:   WA Department of Education

With the exception of Halls Creek High School, attendance rates for Aboriginal students 
in the region compare favourably with the State average, especially at Oombulgurri and 
Dawul schools where they are on a par with the rates recorded for local non-Aboriginal 
students. By contrast, attendance rates at Halls Creek High School fall substantially 
below all other benchmarks. Comparison of Figure 5.1 for Halls Creek High School with 
Figures 5.2 and 5.3 for Wyndham High School and Kununurra High School respectively, 
shows that this relative lack of attendance occurs at all ages, but especially in the primary 
years 5 and 6. 

Figure 5.1.   Aboriginal and non-Aboriginal attendance rates by school year:  Halls Creek 

District High School, 2001
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Figure 5.2.   Aboriginal and non-Aboriginal attendance rates by school year:  Wyndham 

District High School, 2001

Figure 5.3.   Aboriginal and non-Aboriginal attendance rates by school year:  Kununurra 

District High School, 2001
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attendance data by individual school terms available from Ngalangangpum school at 
Warmun point to high variability in attendance throughout the year with as few as 
30% of students in attendance in some school terms, compared to 80% in others. On 
average, though, these data indicate attendance rates in primary years ranging between 
40% and 60%, with a discernable pattern of declining attendance from the beginning of 
the school year to the end, although why this should be so remains unclear. 

Outcomes

As already noted, from the standpoint of participation in regional economic development, 
educational achievement is a key prerequisite. While studies reveal a clear positive 
relationship between economic status and level of educational achievement (ABS/CAEPR 
1996), an important shortcoming is their lack of measurement of the quality of education 
outcomes. For example, age at leaving school or highest level of schooling completed does 
not necessarily equate with school-leaving grade level achievement. In fact, for many 
Aboriginal students in remote areas, age or grade level is a poor indicator of achievement 
as many Aboriginal students perform substantially below their age and grade levels in 
terms of literacy and numeracy competencies. Thus, while data on participation in the 
education system provide an important indication of access and utilisation, it should be 
noted that they are less revealing about outcomes in terms of demonstrated ability, no 
matter from what perspective this might be measured.

In Western Australia, outcomes from education are measured using benchmarks devised 
by the Western Australian Literacy and Numeracy Assessment program (WALNA). This 
is a curriculum-based assessment that tests students’ knowledge and skills in numeracy, 
reading, spelling and writing. The WALNA test is administered annually to all students 
in Western Australian schools (including Catholic schools) in years 3, 5 and 7, although 
a few exemptions are made. The test gathers information on the performance of school 
children in relation to nationally agreed benchmarks in numeracy, reading, spelling and 
writing, and in relation to that of other Year 3, 5 or 7 students across Western Australia. 
The national benchmark standard is an agreed standard of performance that professional 
educators across the country deem to be the minimum level required for students at 
particular key stages in their educational development in order to make adequate progress. 
By providing an indication of how students are faring against the national benchmark 
and in relation to state performance, the WALNA assessment assists in identifying those 
students who would benefit from extension, as well as those not meeting the minimum 
expected standard.

For students in the Northern East Kimberley who sat the WALNA test (most of those 
eligible) in each of the core competencies, the percentage who achieved the benchmark 
cut-off score in 2002 is shown in Table 5.5 with comparative data for the whole State. These 
figures include all schools, both government and Catholic. As might be expected, given the 
relative school attendance rates observed above, the performance of Aboriginal students 
in the study region is substantially below that of their non-Aboriginal counterparts. 
Typically, the proportion of Aboriginal students achieving the benchmark in each 
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school year and for each of the competencies, is less than 50%. The main exception is in 
year 5 for numeracy, reading and writing where Aboriginal performance peaks and is 
closest to local non-Aboriginal outcomes. A similar conclusion is drawn if comparison 
is made between outcomes in the region and those observed generally for Aboriginal 
students in Western Australia, although in some instances (notably year 5 reading and 
writing), students in the region perform above the Aboriginal state average. The last panel 
in Table 5 underscores the fact that performance generally in the Northern East Kimberley 
falls considerably below the State average for all students.

Table 5.5.     Percentage of Aboriginal and non-Aboriginal students meeting the WALNA 

benchmark for numeracy, reading, writing and spelling in Northern East 

Kimberley and Western Australian schools, 2002

Numeracy Reading Writing Spelling

Aboriginal students in the Northern East Kimberley

Year 3 31.1 53.7 30.0 15.4

Year 5 52.4 76.4 59.5 28.0

Year 7 21.4 22.1 39.4 17.3

Non-Aboriginal students in the Northern East Kimberley

Year 3 76.8 86.5 80.7 77.7

Year 5 92.3 92.3 88.5 53.1

Year 7 80.9 82.6 71.7 46.0

Aboriginal students in Western Australia

Year 3 57.8 77.5 54.7 51.5

Year 5 48.8 73.0 56.9 47.0

Year 7 38.4 42.4 38.0 40.6

All students in Western Australia

Year 3 86.7 94.4 85.6 84.8

Year 5 85.9 94.4 87.6 80.5

Year 7 81.0 84.9 77.7 76.8

Source:   WA Department of Education customised tables, WALNA website

Outcomes at the Barramundi school are framed somewhat differently. For example, aside 
from permanent teaching staff and Aboriginal education workers, many community 
members also participate in the school, and this may be viewed as a positive outcome. 
Examples include the police who teach defensive driving, the Aboriginal Medical Service 
which teaches first aid, TAFE which teaches welding, and elders who teach law (Sidoti 
2000). Community agencies also offer work experience placements for Barramundi 
students, including the Kimberley Land Council, the youth centre and the police station. 
Barramundi School was evaluated by Edith Cowan University in 1999 and was found to be 
successful in raising attendance rates to over 85%; raising student literacy and numeracy 
levels; reducing offending—(crime among the Barramundi boys dropped from 80% in 
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1998 to 20% in 1999 and the 20% was committed during school holidays); and through 
gaining strong community and student approval (Sidoti 2000).

Participation in vocational education and training (VET)

Post-secondary education and training leading to the acquisition of formal qualifications 
is available from a variety of public and private providers in the region, ranging from 
the Kimberley College of TAFE with campuses at Wyndham, Kununurra and Halls Creek, 
to Argyle mine and local CDEP schemes. Table 5.6 shows the number and proportion of 
Aboriginal and non-Aboriginal enrolments in TAFE courses in the East Kimberley by 
course level in 2001. Almost one quarter of all Aboriginal male enrolments (22%) and 
15% of Aboriginal female enrolments are in short, miscellaneous enabling courses with 
no formal certification attached. This compares to only 9% and 8% respectively for non-
Aboriginal enrolments. Of those Aboriginal students enrolled in certified courses, the 
majority are at certificate I and II level, especially among males, whilst non-Aboriginal 
enrolments are far more likely to be at certificate III level or above. One noticeable 
variation from this pattern is the much higher proportion of Aboriginal females enrolled 
in diploma courses, although this only amounts to 18 persons. Also noticeable, is the fact 
that no enrolments were recorded at advanced diploma level, with the exception of one 
Aboriginal male.

Table 5.6.     Aboriginal and non-Aboriginal VET enrolmentsa by course level:  East 

Kimberley, 2001

Aboriginal Non-Aboriginal

Course 

level
Males Females Males Females

No. % No. % No. % No. %

No 

levelb
66 22.5 43 15.1 21 9.4 23 8.7

1 136 46.4 82 28.8 47 21.1 51 19.3

2 50 17.1 82 28.8 49 22.0 82 31.1

3 31 10.6 53 18.6 75 33.6 89 33.7

4 2 0.7 7 2.5 28 12.6 13 4.9

5 7 2.4 18 6.3 3 1.3 6 2.3

6 1 0.3 0 0.0 0 0.0 0 0.0

Total 293 100.0 285 100.0 223 100.0 264 100.0

Notes:     a. Includes all VET enrolments collected by the WA Department of Training from publicly funded providers 

(TAFES and universities) and from private providers receiving public funds.  Enrolment data for Private providers 

undertaking VET activity on a fee-for-service basis are not collected by the Department of Training

                b. 1. Certificate I.  2. Certificate II.  3. Certificate III.  4. Certificate IV.  5. Diploma. 6. Advanced diploma

                Excludes Indigenous status not stated

Source:   WA Department of Training
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Outcomes

To measure performance in the VET sector, the Western Australian Department of 
Training and Employment has identified a number of key performance measures 
relating to efficiency, effectiveness and quality. In relation to the effectiveness of the 
training system, the key indicator is the rate of successful completion of modules—the 
components from which courses are constructed. Table 5.7 compares the rates of successful 
module completion for Aboriginal and non-Aboriginal males and females enrolled in East 
Kimberley training courses in 2002. Clearly, outcomes for Aboriginal males are the least 
favourable compared to both non-Aboriginal males and to Aboriginal females. Barely half 
of the enrolled Aboriginal males successfully completed their module, with one fifth failing 
and almost one quarter withdrawing before completion. Aboriginal females performed 
much better in 2002, although their rate of withdrawal from training modules was twice 
that of their non-Aboriginal counterparts.

Table 5.7.     VET module outcomes for Aboriginal and non-Aboriginal studentsa in the 

East Kimberley, 2001

Aboriginal Non-Aboriginal

Males Females Males Females

Successfully completedb 54.1 71.4 86.3 80.8

Failed 21.1 12.0 7.2 10.6

Withdrawn 24.8 16.6 6.4 8.6

Total no. 1,041 441 799 601

Total % 100.0 100.0 100.0 100.0

Notes:     a. Excludes those enrolled in modules and who are continuing studies into the next collection period

                b.  Successfully completed modules include those assessed as ‘passed’, or ‘no assessment satisfactory completion 

of class hours’, and ‘status (or credit) gained through recognition of prior learning’

Source:   Western Australia Department of Training

The module load completion rate (MLCR) provides another measure of performance and 
with this indicator it is possible to compare data for the East Kimberley with data for all 
of Western Australia (Table 5.8). The MLCR represents the sum of student curriculum 
hours for successfully completed modules expressed as a proportion of the total student 
curriculum hours across all module enrolments. In 2002, this rate was only 52% for 
Aboriginal module enrolments in the East Kimberley—two thirds of the level reported for 
non-Aboriginal students both in the East Kimberley and in Western Australia as a whole.

Table 5.8.     Aboriginal and non-Aboriginal average module load completion rates: East 

Kimberley and Western Australia, 2001

East Kimberley Aboriginal East Kimberley Non-Aboriginal Western Australia total

52.4% 77.3% 72.7%

Source:   Western Australia Department of Training
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Table 5.9.     Field of study of post-secondary qualifications:  Aboriginal and non-

Aboriginal adults in the Northern East Kimberley, 2001

Aboriginal Non-Aboriginal

 
Males Females Persons

Total

Persons 

%

Males Females Persons

Total

Persons 

%

Natural & 

Physical 

Sciences

0 0 0 0.0 45 24 69 2.7

Information 

Technology
0 0 0 0.0 11 10 21 0.8

Engineering 

& Related 

Technologies

31 3 34 20.4 741 26 767 30.0

Architecture & 

Building
12 0 12 7.2 172 5 177 6.9

Agriculture, 

Environmental 

& Related 

Studies

3 3 6 3.6 144 33 177 6.9

Health 9 22 31 18.6 57 237 294 11.5

Education 0 13 13 7.8 83 221 304 11.9

Management 

& Commerce
4 32 36 21.6 134 174 308 12.1

Society & 

Culture
3 14 17 10.2 79 131 210 8.2

Creative Arts 0 3 3 1.8 24 32 56 2.2

Food, 

Hospitality 

& Personal 

Services

6 3 9 5.4 61 83 144 5.6

Mixed Field 

Programs
0 0 0 0.0 0 3 3 0.1

Field of Study 

inadequately 

described

6 0 6 3.6 17 7 24 0.9

Not stated 111 111 222 N/Aa 164 83 247 N/Aa

Total (ex n/s) 74 93 167 100.0 1,568 986 2,554 100.0

Note:      a. N/A = not applicable

Source:   ABS 2001 Census of Population and Housing



 58  ABORIGINAL PROFILES FOR DEVELOPMENT PLANNING  59EDUCATION AND TRAINING

Qualifications

At the end of the day, a key element of human capital in the regional labour market, and 
a primary product of the education and training system, is an individual’s acquisition of 
formal qualifications. While program data can reveal numbers passing through courses, 
it remains the case that the five-yearly census provides the most comprehensive source 
of data on the number of individuals within the Northern East Kimberley who currently 
hold post-secondary qualifications. 

At the 2001 Census, a total of 179 Aboriginal adults in the East Kimberley as a whole 
reported having some form of post-school qualification. This represented just 5% of all 
adults. Translating these data to estimates of the resident Aboriginal population in the 
Northern East Kimberley produces an estimate of 132 Aboriginal adults in the region 
who held some form of post-secondary qualification in 2001, and some 2,500 who did 
not. By comparison, 50% of non-Aboriginal adults enumerated in the East Kimberley 
reported having a post-secondary qualification. This relative lack of post-secondary 
certification among the adult Aboriginal population is typical of the situation found 
generally in Western Australia, although in 2001 the Wunan ATSIC region reported the 
second lowest rate of qualification of all ATSIC Regions in the state (5% compared to 
4% in Warburton). 

For those Aboriginal census respondents who indicated their level of qualification, only 
2% reported a Graduate Diploma; 13% had a Bachelor degree; 11% had an Advanced 
Diploma; and 74% had a certificate. By contrast, almost one-third of qualified non-
Aboriginal respondents (32%) indicated a Bachelor degree or higher, 18% reported an 
Advanced Diploma, and 50% held a Certificate. Differences are also evident in the field 
of qualification reported, both by sex and by Aboriginality (Table 5.9), although high 
non-response to the census question on field of qualification undermines the quality of 
the data. It appears that most qualifications held by Aboriginal males are in engineering 
and building, not unlike their non-Aboriginal counterparts. Among both Aboriginal 
and non-Aboriginal females, on the other hand, qualifications in health, education and 
management predominate. These differences in field of qualification are broadly in line 
with occupational variations observed in the region between males and females, regardless 
of Aboriginality. 




