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1. Introduction
The COVID-19 pandemic severely hindered the possibility of overseas 
exchange programs, particularly within the Australian university context, 
where international borders remained closed for an extended period. 
In‑country experiences have long been regarded as pivotal moments 
for language and culture students, offering invaluable opportunities for 
intercultural linguistic connections and personal development. This 
chapter explores a series of attempts to salvage one crucial aspect of overseas 
exchange—the establishment of intercultural linguistic connections 
with peers. These attempts, initiated prior to the pandemic but gaining 
heightened significance during the crisis, shed light on the innovative use 
of virtual exchanges as a means of bridging the gap.

Our virtual exchange design places a strong emphasis on the relationship 
between Australian university students and Italian students from senior 
secondary high schools (licei). Several reasons underscore this decision. First, 
despite the virtual nature of the exchanges, we have found that a strong 
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personal and collegial connection between educators plays a pivotal role in 
achieving success. Second, the distinct differences between our university 
and school systems present challenges when attempting to connect similar 
institutions, which were overcome through our university–liceo model. 
Third, the pairing of Australian undergraduate students with Italian licei 
students in their final years proves effective due to their similar ages.

Initially, our virtual exchanges involved asynchronous video exchanges using 
the Microsoft Flip platform (previously, Flipgrid), focusing on information 
exchanges around shared topics. While this approach yielded positive 
results, it failed to establish a strong connection among all participants. 
However, driven by global lockdowns and the shift to online learning, we 
swiftly transitioned to virtual synchronous exchanges, allowing students to 
manage the exchanges themselves. This chapter primarily focuses on the 
telecollaborative projects between Italian language students at the University 
of Melbourne and language students at Liceo Linguistico Adelaide Cairoli.

Drawing inspiration from the transnational model of virtual exchange 
for global citizenship education proposed by O’Dowd (2020), our 
pedagogical orientation centres on real-world language use and authentic 
communication. Intercultural and global citizenship approaches call for 
learners to collaborate with members of other cultures, instigating change in 
their societies or working as transnational groups to address common issues 
(O’Dowd, 2018). Within this framework, our virtual exchanges aim to 
foster students’ linguistic and intercultural development through dialogical 
interactions, creating an open learning environment that emphasises 
comprehensible language.

Throughout this chapter, we provide detailed accounts of four iterations 
of the exchange program, spanning 2021 and 2022. We delve into the 
structure, implementation and outcomes of these exchanges, while also 
exploring student perceptions and their joint proposals for action on global 
issues. Additionally, we discuss the integration of virtual exchanges as a 
permanent fixture within our language and culture subjects, showcasing the 
pedagogical diversification these experiences have brought about.

In conclusion, this chapter highlights the potential of virtual exchanges for 
global citizenship education during times of restricted physical mobility. 
By capturing the successes, challenges and transformative experiences 
of students engaged in these exchanges, we aim to inspire educators and 
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institutions to embrace similar initiatives, not only as temporary solutions 
but also as integral components of fostering global citizenship in the evolving 
educational landscape.

2. Key concepts

2.1. Virtual spaces as places of learning

In ‘Rethinking the Virtual’, Nicholas C. Burbules (2006) emphasises two 
fundamental ideas in relation to virtuality: the first is that ‘the key feature 
of the virtual is not the particular technology that produces the sense of 
immersion, but the sense of immersion itself ’ (p. 37). The second develops 
from the assumption that the separation between the ‘virtual’ and the ‘real’ 
is problematic. According to this idea, any reality that we inhabit is to some 
extent actively filtered, interpreted, constructed or made. Therefore, the 
virtual should be understood ‘as a context where our own active response 
and involvement are part of what gives the experience its veracity and 
meaningfulness’ (p. 38). Burbules proposes his conception of the virtual 
through a series of steps. First, he explores four processes of engagement 
through which immersion happens: interest, involvement, imagination 
and interaction, which will prove fundamental for understanding the 
educational potential of virtuality. Second, he applies this conception of 
the virtual to a discussion of virtual space, suggesting that as virtual spaces 
become familiar and significant, they become virtual places.

In immersive learning experiences, the virtual, as Burbules (2006) describes 
it, is a very concrete way of rethinking the nature of learning spaces, 
‘spaces where creativity, problem-solving, communication, collaboration, 
experimentation, and inquiry can happen’ (p. 38). The online environment 
is seen as a space where students spend time, interact, and do things—for 
example, collaborating with each other on a shared project in a shared space. 
The fact that they inhabit a shared space is essential for this collaboration to 
work. The online, networked environment supports community building 
and the sharing of resources and decentres the normal physical correlate of 
collaboration. The sense of familiarity, inhabitance and comfort students feel 
in virtual space, especially when this is experienced in conjunction with the 
familiar engagements of other students, makes virtual spaces virtual places. 
A place is a socially or subjectively meaningful space; it means something 
important to a person or to a group of people.
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The elements of interest, involvement, interaction and imagination defined 
by Burbules actively shape our activities in space, and these activities can 
transform space. These activities can be collective; it is often the quality of 
a space as a shared space that plays a crucial role in its development into a 
place. Places become familiar; marked by various social conventions, they 
can also become a locus of community. Both the space and those inhabiting 
the space are changed, transformed in relation to each other. A place is 
a special kind of space:

as spaces become places, there is always an element of the virtual to 
them (in other words, there is a quality of immersion, supported by 
the elements of interest, involvement, interaction and imagination).

(Burbules, 2006, p. 50)

2.2. Telecollaboration, blended learning and 
virtual exchange

In recent decades technology seems to have become the primary means 
through which new (virtual) spaces of educational interactions are created. 
As this volume attests, there is an ongoing interest in pedagogical projects 
that disrupt and diversify the traditional classroom experience of teaching an 
additional language. Telecollaborative initiatives have developed extensively 
and have been implemented through joint international practices engaging 
groups of students located in geographically distant locations. Virtual 
exchange is an umbrella term used to refer to the different ways in which 
groups of learners are engaged in online intercultural interaction and 
collaboration with partners from other cultural contexts or geographical 
locations as an integrated part of coursework and under the guidance of 
educators. Recently, different models or applications of virtual exchange 
have emerged in the field of language education. Current debates on the 
economic and environmental cost of study abroad programs, as well as the 
challenges to physical mobility posed by the pandemic, have made virtual 
exchange an attractive option for institutions as they search for sustainable 
and low-cost models of international learning that will serve as an 
alternative or complement to physical mobility programs (de Wit, 2016). 
Post-pandemic, students and staff are now more than ever accustomed to 
working online.
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Virtual exchange experiences are often implemented through blended 
learning, which consists of a mix of face-to-face and online instruction 
modes. The transformative affordances of blended learning to foster 
pedagogical shifts and student agency are well documented. As Gruba and 
Hinkelman (2012, p. 4) note:

here, educators are seeking to substantially change learners from 
being passive receivers of information to active co-constructors of 
knowledge … blended approaches require the full and principled 
use of interactive technologies to foster agenda for transformation 
of learning.

Blended learning can decentre the lecturer, creating a learning environment 
in which the production of knowledge can be shared between the teacher and 
the learner; this opens up space for learners to bring their own perspectives 
and culture into the learning endeavour. As project designers, we set out to 
develop a student-centred, context-driven digital learning model. As Marsh 
(2012, p. 8) suggests:

blended learning is, by its very nature, ‘student-centered.’ … 
In  student-centered teaching … learning is most meaningful … 
when the students themselves are actively engaged in creating, 
understanding, and connecting to knowledge.

We were, thus, interested in developing an online learning environment that 
envisions learners as active meaning constructors. In this light, dialogical 
interaction plays a pivotal role in the design of the digital project.

Knowledge creation in digital learning environments represents another 
pivotal dimension of telecollaboration/virtual exchange. The aim is to create 
an environment where the focus is for the students not only to learn notions 
but also to create ideas. According to the knowledge-building tradition, 
learning is a spontaneous experience that happens without awareness and 
it is based on the information that the teacher ‘vertically’ transmits to the 
students, whereas ‘knowledge creation/knowledge building is, in stark 
contrast, a type of deliberate, conscious action, which produces knowledge 
that has a public life’ (Bereiter & Scardamalia, 2014, p. 35). The idea behind 
knowledge building applied to the classroom is that knowledge can be an 
experience shared by the teacher and the students that leads to the creation 
of ideas that can have a ‘public life’—a social utility beyond the classroom. 
With the knowledge-building approach, the final result is obtained through 
the active and collaborative efforts of the teacher with the students. Students 
have an active role in the learning process and play a fundamental part in it.
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2.3. Intercultural competence, intercultural 
citizenship and active citizenship

Overall, virtual intercultural exchanges aim to foster the development of both 
additional language skills and intercultural competence through culture-
based activities. Besides promoting language learning, telecollaborative tasks 
need to encourage the intercultural analysis of the practices and values of the 
cultures of the groups involved in the virtual exchanges. For intercultural 
competence to be developed in virtual exchanges, intercultural sensitivity 
needs to be stimulated through explicit training (see Belz, 2002; Bennett, 
1993; Liddicoat & Scarino, 2013). Michael Byram (1997) was one of the 
first researchers to define intercultural competence. He argued that when 
people from other languages and/or cultures interact in a social context, 
they contribute with what they know about their own country, but also with 
what they know of people from other cultures. In this sense, both knowledge 
and attitude are important and are affected by the processes of intercultural 
communication, which, in his words, refer to ‘the skills of interpretation 
and establishing relationships between aspects of the two cultures’ and ‘the 
skills of discovery and interaction’ (Byram, 1997, p. 33). In order to organise 
the intercultural dimension, which consists of sustaining interaction and 
building communication for the development of intercultural skills, we need 
to offer students the opportunity to grow relationships and communicative 
skills through the exchange of information, and help them to reflect on 
different ways of doing things and to be capable of accepting different views 
and opinions.

An ever-increasingly cited, although challenging, objective of telecollaborative 
projects is the development of intercultural citizenship, which envisions 
learners as working actively to deal with world issues (Leask, 2015), while 
tackling them in context-specific settings (Porto & Byram, 2015). For Porto 
et al. (2017, p. 237), ‘there is a challenge … about how to make linguistic 
competence-oriented courses not only intercultural but also citizenship-
oriented’. In this sense, intercultural citizenship ‘integrates the pillar of 
intercultural communicative competence from foreign language education 
with the emphasis on civic action in the community from citizenship 
education’ (Porto, 2014, cited in Trapè, 2019, p. 172).

Global or intercultural citizenship approaches ‘involve learners … actually 
working with members of other cultures as a transnational group in order 
to take action about an issue or problem which is common to both societies’ 
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(O’Dowd, 2020, p. 486). In designing the virtual exchange project, we 
referred to the transnational model of virtual exchange for global citizenship 
education proposed by O’Dowd (2020), which engages students with 
different and alternative worldviews within a pedagogical structure of online 
collaboration, critical reflection and active contribution to global society. 
To lay the foundations for his transnational model of virtual exchange 
for global citizenship education, O’Dowd used the two main models of 
interpretations of intercultural or global citizenship education: the Council 
of Europe’s (2016) Framework of Competences for Democratic Culture 
and Byram’s (2008) Framework for Intercultural Citizenship.

The concept of ‘intercultural citizenship’ introduced by Byram (2008) is 
postulated as a learning outcome to guide curriculum designers and teachers 
in school and higher education. It is parallel to other concepts such as 
‘global citizenship’, ‘intercultural competence’ or ‘cultural awareness’, which 
are commonly used in education (Wagner & Byram, 2017). As O’Dowd 
(2020, p. 484) explains:

The essential difference between global competence and global 
citizenship or intercultural competence and intercultural citizenship 
lies in the importance attributed to active engagement in society … 
So, while intercultural or global competence refer to the development 
of knowledge, skills, attitudes and values to communicate and act 
effectively and appropriately in different cultural contexts, global 
or intercultural citizenship borrow from models of citizenship 
education to refer to the application of these competences to actively 
participating in, changing and improving society.

A key dimension of Byram’s recent construct is active citizenship, which 
implies ‘being involved in the life of one’s community, both local and national’ 
(Wagner & Byram, 2017, p. 3). In this light, intercultural citizenship is 
instrumental in promoting the development of language-speaking global 
citizens who are ready to act and interact in multilingual and international 
contexts, and are thus capable of exercising active citizenship (Wagner & 
Byram, 2017) through civic actions in their own national communities 
(Porto et al., 2017).

To this end, in our project, both groups of students are required to plan 
and carry out a civic action in their local communities; they are encouraged 
to become global citizens ready to interact effectively in multilingual and 
international contexts through active citizenship (Wagner & Byram, 2017). 
This is done by taking students past their comfort zone and engaging them 
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in real-world tasks through a project that has direct relevance to their own 
communities. As such, the objectives of our virtual space are as follows: 
learning beyond the classroom walls through virtual exchange, intercultural 
communicative competence, working in a transnational team, motivation 
and engagement (meaningful learning), and community engagement and 
active citizenship (O’Dowd, 2021a, 2021b).

The increasingly intercultural citizenship–related dimension of online 
intercultural exchanges envisions learners as active global agents able 
to tackle world challenges (Leask, 2015). Here, telecollaborative tasks 
are expected to foster not only students’ additional language skills and 
intercultural awareness but also learners’ engagements with global problems 
tailored to local contexts:

intercultural citizenship education … mean[s] … that learners 
would be encouraged to act together with others in the world and 
that those others would be in other countries and other languages. 
The purpose would be to address a common problem in the world.

(Porto & Byram, 2015, p. 24)

2.4. Translanguaging

The design of our virtual exchange is underpinned by a translanguaging 
view of language education. As Li (2022, p. 1) notes, translanguaging is a:

methodology offering a new conceptual framework that promotes 
a number of important analytical shifts: shift away from language 
as abstract codes to meaning- and sense-making; attend to a wider 
range of multi-semiotic resources whilst refusing to privilege 
particular modes and methods of meaning-making over others; 
approach translanguaging as an expansively integrated experience.

It is chiefly this first shift that is important in our project: the notion of 
students deploying their linguistic repertoires to make meaning in the 
communicative setting of online collaboration. The design of the virtual 
exchange allows students a wide degree of autonomy in structuring their 
interactions, with the loose prescription to try to use both languages 
equally. Vogel and García (2017, p. 9) remind us that, while ‘much of the 
translanguaging that occurs in classrooms is pupil-directed’, ‘explicit teacher-
directed pedagogical practices that leverage translanguaging’ are beginning 
to appear. We have attempted to create an environment that promotes 
students’ use of translanguaging for the purpose of co-designing a solution 
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to an issue that they jointly view as important and expressing this using 
the two languages under instruction, namely English and Italian. Li and 
García (2022, p. 318) indicate that ‘to leverage translanguage in education 
much more is needed than simply validating the students “first language”’. 
While we have not systematically collected data on language usage during 
the virtual exchange, we are aware anecdotally of students employing a 
broader range of linguistic resources than just English and Italian to make 
meaning during their interactions. This includes other shared languages 
such as Mandarin and Spanish, as well as non-standard varieties of English 
and local Italian dialects. The challenge is to make these ‘translanguaging 
spaces … instructionally purposeful’ (Li & García, 2022, p. 321). Li and 
García (2022, p. 322) make the useful distinction between process and 
product, ‘encouraging students to produce certain products in one language 
or another’ as a response to curriculum or assessment needs. Notably, they 
describe formative assessment practices that ‘always leverage the students’ 
entire linguistic/semiotic repertoire to truly assess what students know and 
can do’ (Li & García, 2022, p. 321). The design of our virtual exchange 
provides student participants with the freedom to exploit their full linguistic 
repertoires in interaction with their peers without anything other than a 
vague direction on language use, while their summative task asks them to 
channel this meaning-making into expression in the two languages being 
taught: Italian and English.

3. Project rationale and outline
Our initial aims in designing a virtual exchange experience arose from 
the desire to provide students with some continuity in the possibility of 
interacting with peers. For a number of years we had been collaborating 
on in-country connections whereby a group of University of Melbourne 
students would visit our host liceo and spend more or less a week collaborating 
in class. This sometimes involved homestays as well. As it was not possible 
to do this each year, we decided to initiate the online counterpart of this 
activity. Beginning with one university subject, this has now been integrated 
into three subjects and is a strong feature of the Italian studies program.

The earlier virtual exchanges had a straightforward focus on intercultural 
communication, but in 2022, with the initiative of Trapè, we made 
a shift  towards global citizenship, the principles of which have been 
discussed above.



DISRUPTING, DECENTRING AND DIVERSIFYING LANGUAGES AND CULTURES IN AUSTRALIAN UNIVERSITIES

124

3.1. Our projects

For 2021, our attempt was to activate students’ curiosity about their peers 
through the programmatic discussion of topics that could be considered 
common with a view to stimulating intercultural reflection. Due to different 
timeframes of our academic years (Australia: March–November, Italy: 
September–June), we had to work across different periods of the respective 
academic years, fitting in as many weeks as practicable.

Table 6.1. Virtual exchanges in 2021

May–June 2021 October–November 2021

Weekly topics

Young people in Australia and in Italy: 
Relationships, aspirations, politics 

Stereotypes

Free time: Music, sport, hobbies, TV, 
online activity

The new family

Schools and universities in Australia and Italy Vegans/vegetarians vs carnivores

Australian and Italian ‘cultures’ and stereotypes Vivere in Australia vs vivere in Italia

COVID-19: Impact on young people in Australia 
and in Italy

–

Source: Authors.

3.2. 2022

We would like to focus our attention on the virtual exchanges of 2022 as 
these represent our attempt to incorporate active global citizenship into the 
model. To begin, before students introduced themselves to their partners, 
they engaged in pre-virtual activities in class, which guided them in the 
discussions that could then commence. For example, to activate students’ 
prior knowledge of the theme, icebreaker and brainstorming activities 
centred on global citizenship in face-to-face lessons and on the university/
school online learning management systems (LMS). These activities were 
targeted to introduce key vocabulary items and/or concepts necessary for 
students to discuss the theme in synchronous meetings. Second, student 
participants were asked to consider articles and short authentic videos 
between 5 and 10 minutes long on questions relating to issues of global 
importance, such as gender equality and the disparity between men and 
women in different international contexts.
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In their first meeting students introduced themselves and their school/
university to their international partners in Australia or Italy in the dominant 
language of their country. As Carloni and Zuccala (2018, pp. 419–420) 
point out:

task-based learning seems especially suitable to online intercultural 
exchanges … In screen-based learning environments, tasks (such as 
problem solving, decision making, opinion-exchange, and jigsaws) 
can thus promote dialogical interaction focusing on real-world issues 
effectively.

Consequently, three main types of tasks were used in the virtual 
exchange: information exchange, which ‘involves learners providing their 
telecollaborative partners with information about their personal biographies, 
local schools or towns or aspects of their home cultures’; comparison and 
analysis, which ‘requires learners not only to exchange information, but also 
to go a step further and carry out comparisons or critical analyses of cultural 
products from both cultures (e.g. books, surveys, films, newspaper articles)’; 
and collaboration and product creation, which ‘require … learners not only 
to exchange and compare information but also to work together to produce 
a joint product or conclusion’ (O’Dowd & Waire, 2009, pp. 175, 178).

In their second meeting students discussed articles and videos uploaded to 
the university/school LMS. The task was to read and watch the materials 
individually, and to discuss them within the class face-to-face and with the 
students’ respective international partners online.

In the remaining meetings with their international partners, students 
reflected on the creation of a transnational group whose aim was to 
consider issues related to global citizenship and plan civic action. During 
the meetings, the students, in dyads or triads, discussed and made plans 
to collaboratively create a multimodal presentation on how they were 
developing their civic action. Communication and collaboration among 
the students led to the creation of a product planned and realised by each 
set of students. Students selected the digital technologies they wanted to use 
to create their multimodal presentations and, once they were finished, they 
uploaded them to the respective LMS. All learners involved in the online 
intercultural exchanges watched the presentations created by the other 
students. The presentations were also discussed in face-to-face lessons. 
The final discussion was organised in the form of a group-to-group video 
conferencing session (involving whole groups of students in Italy and in 
Australia). The development of intercultural, citizenship-focused exchange 
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in the final phase of the project took students out of their comfort zone and 
engaged them in real-world tasks. The students’ final presentations and the 
discussion were assessed.

After seeking others’ perspectives and advice, the students proposed change 
and acted together to instigate change in their local communities (Byram, 
2008; O’Dowd, 2020). The objectives were to promote the analysis of the 
chosen issue, to enhance dialogical interaction in the target language, and 
to foster intercultural competence and intercultural citizenship. We assisted 
students during in-class face-to-face activities in considering the value systems 
underlying Italian and Australian cultural practices in relation to issues related 
to global citizenship. To foster intercultural competence in the digital learning 
environments we worked in class to ‘involve … learners in moving between 
cultures and reflecting on their own cultural positioning and the role of 
language and culture within it’ (Liddicoat & Scarino, 2013, p. 117). Students’ 
voices, experiences and background knowledge are central to discussing 
topics within an intercultural framework; students are encouraged to examine 
phenomena and experience their own cultural situatedness while seeking 
to enter into the cultural worlds of others. It requires an act of engagement 
in which learners compare their own cultural assumptions, expectations, 
practices and meanings with those of others, recognising that these are formed 
within a cultural context that is different to their own (Scarino, 2014, p. 391). 
As O’Dowd (2018, p. 11) notes:

Video conferencing was seen as developing students’ abilities to 
interact with members of the target culture under the constraints 
of real-time communication and also to elicit, through a face-to-
face dialogue, the concepts and values which underlie their partners’ 
behaviour and their opinions.

However, emails and messaging via WhatsApp and other social media were 
employed to both send and receive much more detailed information on the 
two cultures’ products and practices as seen from the partners’ perspective. 
In the classroom, the students’ learning was continuously supported by 
guided reflections concerning the intercultural encounters and questions 
made possible by the virtual exchange. The online meetings and other means 
of exchange and collaboration increased the students’ exposure to Italian/
English; fostered the development of their interactional skills and fluency 
in the target language; allowed them to experience authentic language 
use, enabling access to meaningful interactions; fostered students’ active 
learning, increasing their motivation, agency and autonomy; and cultivated 
active citizenship.
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Table 6.2 shows the details provided to University of Melbourne students 
regarding the virtual exchange undertaken at the beginning of 2022.

Table 6.2. Virtual exchanges in 2022

Details of virtual exchange from University of Melbourne LMS
Progetto Pavia–Melbourne
Scambio virtuale | Virtual exchange
Italian Studies, University of Melbourne, Australia | Liceo Linguistics Adelaide Cairoli, 
Pavia, Italia
Ogni studente avrà un/a partner internazionale nell’altro paese con cui si vedrà 
online una volta alla settimana per 4 settimane per discutere degli seguenti 
argomenti | Each student will have an international partner in the other country, who 
she/he will meet once a week online (4 weeks) to talk about the following topics.
Lo scambio virtuale consisterà di | The virtual exchange will consist of:
•	 Scambio linguistico—parlerete sia in inglese che in italiano durante lo scambio. 

Si suggerisce un minimo di 20 minuti in ciascuna lingua durante ogni incontro 
(almeno 40 minuti)

Language exchange—you will speak both English and Italian during the exchange. 
We suggest at least 20 minutes in each language during each encounter (at least 
40 minutes)
•	 Scambio intercultural—ascoltandovi a vicenda e comunicando, metterete 

a confronto culture diverse per poterle valutare in modo critico. Certo che 
conoscerete meglio l’Australia e anche l’Italia!

Intercultural exchange—listening to each other and communicating, you will 
compare different cultures and think critically about them. You will certainly get to 
know Australia, and also Italy, better!
Idea centrale | The central idea
Siamo consapevoli di questioni globali quali cambiamento climatico, migrazione, 
cause di povertà e mancata parità tra uomini e donne? | Are we familiar with global 
issues such as climate change, migration, causes of poverty and equality between men 
and women?
La competenza globale secondo il Programme for International Student 
Assessment (PISA) si definisce come una competenza multidisciplinare che implica 
la capacità di:
Global competence is defined in the Programme for International Student Assessment 
(PISA) as a multidimensional capacity that encompasses the ability to:
•	 esaminare questioni di rilievo locale, globale e culturale | examine issues of local, 

global and cultural significance
•	 capire e apprezzare la prospettiva e il punto di vista altrui | understand and 

appreciate the perspectives and worldviews of others
•	 interagire in modo aperto e appropriato attraverso culture diverse con esiti 

positivi | engage in open, appropriate and effective interactions across cultures
•	 e prendere iniziative che portano al benessere e allo sviluppo sostenibile 

collettivi | and take action for collective wellbeing and sustainable development 
(OECD, 2021).
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Questioni globali | Global issues:
•	 salute climatica e riscaldamento globale | climate change and global warming
•	 salute mondiale (per es. epidemie) | global health (e.g. epidemics)
•	 migrazione (spostamento dei popoli) | migration (movement of people)
•	 conflitti internazionali | international conflicts
•	 fame o malnutrizione in diverse parti del mondo | hunger or malnutrition in 

different parts of the world
•	 cause di povertà | causes of poverty
•	 parità tra donne e uomini in diverse parti del mondo | equality between men and 

women in different parts of the world.
Date | Dates
Per la prima settimana (cioè quella della pausa didattica), usate Flip per creare 
la vostra presentazione. Visitate flip.com e usate questo Join Code: xXXXxxXX
Per capire come usare Flip, visitate help.flip.com/hc/en-us
Per le settimane successive, dovete organizzare almeno un incontro online ogni 
settimana con il tuo/la tua partner durante il quale parlate dell’argomento della 
settimana. La tabella seguente indica i gruppi - mandatevi una mail per cominciare 
a organizzarvi.
For the first week (the week of the teaching break), use Flip to create your 
introductions. Go to flip.com and enter this Join Code: xXXXxxXX
To understand how to use Flip, visit help.flip.com/hc/en-us
For the following weeks, you need to organise at least one meeting online with your 
partner each week during which you talk about the week’s topic. The following table 
will show the groups - send each other an email to start organising yourselves.
Gruppi | Groups
…
Programma | Program
Pausa didattica
Postate il vostro video su Flipgrid | Post your video on Flipgrid
Settimana 8:
Primo incontro—fissate date e orari per i vostri incontri | First meeting—decide with 
your international partner dates and time of your meetings
•	 Ci presentiamo/Introduce yourself
•	 Ti senti ‘cittadina/o del mondo’? Che significa per te?/Do you feel like a ‘world 

citizen’? What does it mean for you?
Settimana 9
•	 L’Australia e l’Italia e l’educazione alla cittadinanza globale | Australia and Italy 

and global citizenship education
•	 Commenta gli articoli con la/il tua/o partner internazionale | Comment on the 

articles with your partner
•	 Qual è la questione globale che conosci meglio? Quella che ti interessa di più? | 

Which global issue do you know best? Which one interests you the most?.
www.aics.gov.it/news/2018/20618/
www.ilsole24ore.com/art/ocse-gli-studenti-italiani-sono-cittadini-globali-parole-
ma-non-fatti-ADukJcx
theconversation.com/australian-students-say-they-understand-global-issues-but-
few-are-learning-another-language-compared-to-the-oecd-average-168073

http://flip.com
http://help.flip.com/hc/en-us
http://flip.com
http://help.flip.com/hc/en-us
http://www.aics.gov.it/news/2018/20618/
http://www.ilsole24ore.com/art/ocse-gli-studenti-italiani-sono-cittadini-globali-parole-ma-non-fatti-ADukJcx
http://www.ilsole24ore.com/art/ocse-gli-studenti-italiani-sono-cittadini-globali-parole-ma-non-fatti-ADukJcx
http://theconversation.com/australian-students-say-they-understand-global-issues-but-few-are-learning-another-language-compared-to-the-oecd-average-168073
http://theconversation.com/australian-students-say-they-understand-global-issues-but-few-are-learning-another-language-compared-to-the-oecd-average-168073
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Settimana 10
Quali azioni potresti intraprendere nella tua comunità che potrebbero contribuire a 
uno sviluppo più sostenibile? | What sorts of actions could you take in your community 
that would contribute to sustainable development?
Confronto Melbourne Pavia | Compare Melbourne Pavia
Settimana 11:
Possiamo trovare un’azione comune? | Can we find a common action?
Pianificare video/presentazione/leaflet su azione di cittadinanza attiva | Plan a video/
presentation/leaflet/etc. on an action of active citizenship
Settimana 12
Realizziamo video/presentazione insieme al/la tuo/a partner su azione di 
cittadinanza attiva | Create video/presentation/leaflet/etc. with your partner on an 
action of active citizenship
SWOT-VAC
Tutti insieme su Zoom | All together online on Zoom
Assessment
This project will be assessed via the remaining two small online assessments 
(week 8 and week 12) and in the final exam.
•	 In your blog, I want you to include a dedicated reflection on the sorts of things 

you discover through your interactions with your partner in line with the ideas 
immediately above—this can be in Italian or English or a mix. This will be 
considered along with your reading reflections in week 9 and week 11. For me 
to consider your reflections, you need to have published a Flip video in the first 
week of the project.

•	 On the final exam, there will be an explicit section in which you will be asked 
to describe what you’ve shared and learnt during the exchange along with any 
particular language aspects that came out.

Source: Authors.

As Table 6.2 shows, students were able to focus on topics of immediate 
interest to them. Similarly, the product they made could take any form 
that they chose. Students selected topics that ranged from global warming 
to a comparison of experiences of catcalling, sustainability and rubbish 
collection, food and food waste, water contamination and LGBTQIA+ 
issues, just to name a few. Figures 6.1–6.3 are examples of the presentations 
produced during the virtual exchange. Students mostly opted for a bilingual 
approach, combining the use of Italian and English in different ways. Figures 
6.1 and 6.3 compare the two lived experiences of the participants but arrive 
at a common solution. Figure 6.2 shows an approach that emphasises issues 
common across both international contexts.
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Figure 6.2. The education of citizenship
Source: Authors.
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Figure 6.3. Catcalling in Melbourne and Milan
Source: Authors.

3.3. Student responses to the virtual 
exchange
The analysis of student perceptions has shown positive results and learners’ 
appreciation of the experience. In their comments on the LMSs and in class, 
students noted linguistic and cultural improvements as the project’s main 
benefit. With regards to the perception of linguistic improvement, students 
referred to the virtual exchange as helping them with vocabulary, grammar, 
fluency and pronunciation.

All the learners appreciated the opportunity to practise the target language. 
Some students underlined the importance of understanding culture when 
learning a language. Learning how to communicate effectively with native 
speakers within an intercultural framework has emerged as one of the key 
assets of the virtual exchange.
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However, feedback has also highlighted some critical issues. In this respect, 
students maintain that virtual exchange can often be too time-consuming 
and that it is important that it be assessed with appropriate weighting, rather 
than just being an add-on. Students suggested that the discussion of the 
topics to be addressed in the final video meeting with all participants should 
be refined. Developing this discussion would assist with consolidating 
students’ understanding of the topics studied.

What students appreciated most in this virtual exchange was the possibility 
of working together on a common action of active citizenship, which they 
could see could have a relevant application in their community.

3.4. Students’ comments on the virtual 
exchange
Examining the reflective comments of the Italian students involved in 
the virtual exchange reveals that the broad aims of the project appear to 
have been successful. In Table 6.3, excerpts from students’ comments are 
organised according to several overarching themes: being/becoming a global 
citizen, big issues, similarities, need for change, learning about self to learn 
about others, language gains, a new friendship. The full statements can be 
found in Appendix A.

These comments reveal a broad and deep engagement with issues over 
the course of the virtual exchange. They also demonstrate that students 
are successfully mediating an intercultural relationship through language 
use that extends along a continuum of formality. It seems to us reasonable 
to suggest that framing a virtual exchange experience around notions of 
global citizenship can inspire students to transcend limited transactional 
communication to achieve authentic interactions that simultaneously build 
language and (inter)cultural competence. While a focus on global issues 
might seem limiting, in some sense, it actually frees the students from the 
embarrassment of having to try to find common ground on which to build 
their nascent relationship while at the same time providing fertile ground 
for stimulating exchanges. It is also sufficiently malleable to adapt to most 
pedagogical endeavours, making it transferable and sustainable.
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Table 6.3. Italian students’ comments

Theme Comment
Being/
becoming 
a global 
citizen 

•	 I am achieving the goal of being a global citizen of only a half of 
the world. In fact, my whole culture is based on the western part 
of the planet and almost nothing on the eastern one. I realised how 
our worldview is totally Western-centric. For this, to become global 
citizens we really need to know more about the different parts of 
the whole world. (G)

•	 We agreed that the people who study one or more foreign 
languages are more likely to open up to global issues. (F)

•	 The adjective that suits her best is for certain cosmopolitan and 
I would say that not only for her origins but mostly for her ability to 
adapt to different realities by making different places in the world 
her home. For me she is the perfect example of a global citizen … 
I was born in Italy and I actually lived in the same place where my 
parents had grown up. (E)

•	 Me and my partner have found solutions to all these problems and 
summarized them into a presentation so that everyone can look and 
try to help the world. (A)

•	 I learned that the basis of global competence must be mutual 
respect, understanding different cultures, and also trying to create 
a coexistence in the name of peace and collaboration for a better 
world. (G2)

Big issues •	 We spent most of the time on … gender equality. (G)
•	 I also hope Italian society will became more multicultural, including 

foreign people instead of cutting them out because of their 
origins. (F)

•	 We’re both interested in women empowerment in entrepreneurial 
activities … we found a way to put all these three key topics together. 
We decided to create a food blog called ‘Eat, cook, be organic’ in 
order to share low waste recipes, connect with other cultures and 
promote examples of sustainability and women empowerment. (F)

•	 The environment must be respected and each of us should do 
what we can to improve it, such as simply recycle, reduce pollution 
using alternative and non-polluting means of transport, and also 
improve the soul of your city by making it greener, planting trees 
and plants that produce oxygen and improve the quality of the air 
we breathe. (G2)

•	 No poverty and Zero Hunger. (F2)
Similarities •	 Made us understand how two countries as far away as Australia 

and Italy have the common problem regarding the mental closure of 
their people. (G)

•	 For example, she appeared astonished when she learned that I’m 
not planning to be mother in the future, and that I don’t have much 
faith in marriage. However, I tried to clarify my opinions justifying 
and explaining that they are not [immovable] decisions. Eventually, 
this discussion helped me to open my mind in order to understand 
her thoughts, which are not really far from mine. Moreover, we 
both found a common ground talking about the difficulties we 
experienced as women as the phenomenon of catcalling. (G)

•	 I enjoyed meeting someone who lives on the other side of the world 
and even though we were born in different countries, I found out we 
have something in common. (F2)
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Theme Comment
Need for 
change

•	 This project made me understand how both our countries have many 
difficulties concerning all the topics proposed and for this we must 
act quickly in order to change the situation. (G)

•	 We should all learn how to do a correct waste collection and help 
the environment as much as possible. (A)

Learning 
about self 
to learn 
about 
others

•	 M told me she was surprised of the low numbers of foreign 
languages’ Australian learners, and she could only explain this 
phenomenon by the expendability of English language. The article 
by ‘Il sole 24 ore’ astonished me as well. Honestly, I didn’t expect 
Italian girls and boys to be global citizens in words, but not in 
facts. (F)

•	 Something that surprised me was that the percentage of people 
who suffer from hunger in Australia is much less than the 
percentage in Italy. This makes me think that the government still 
needs to do a lot of work to improve the poor condition of a huge 
number of people in my country. (F2)

Language 
gains

•	 My English knowledge has improved and I’m happy I have managed 
to overcome my uncertainties in speaking foreign languages. (F)

•	 In this second intercultural exchange I obviously had the 
opportunity to practice my language in an informal way, by talking 
about light topics or interests, but also in a more ‘formal’ one, as we 
talked mainly about profound topics that I don’t often consider. (E)

•	 I really enjoyed this experience, I was worried about the language 
but it was not a problem. We managed to distribute enough time 
both to speak in Italian and to speak in English and a few times 
as the Italian or English vocabulary were a bit more difficult we 
changed them into easier words or we even tried to explain them. 
This experience was really helpful, interesting and enjoyable. 
I learned many new words and some Australian slang like ‘reckon’, 
it’s another way to say ‘I think’. The thing I liked the most was the 
fact that the meetings didn’t seem forced but natural and pleasant 
because we always found some cultural aspects to talk about 
despite the age difference. (G2)

•	 I also learnt new vocabulary such as lippy, brekkie and colloquial 
expressions like ‘To cost big bikkies’. (F2)

A new 
friendship

•	 I have gained a friend who has helped me in this journey through 
global issues. M has been really accommodating, presenting her 
experiences with kindness and enthusiasm. (F)

•	 At a general level, it was a very beautiful and interesting experience 
because talking about common themes reduced the distance 
between Italy and Australia. (A)

Source: Authors.
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4. Conclusion and future directions
With a return to open borders and the resumption of international travel, 
in-country exchange has begun again. This does not spell the end of virtual 
exchange, which offers certain affordances that traditional exchange cannot. 
Virtual exchange can be integrated into whole subjects/classes without the 
cost constraints of traditional in-country experiences, thus providing a 
potentially more equitable solution for all students, particularly for cases 
in which all students do not have the means to travel. Finding the right 
collaboration in the target country is imperative, which might involve 
considering what could be viewed as a mismatch: in our case, university 
and liceo connections. In our experience, a virtual exchange based on strong 
collegial connections between educators will guarantee the best success. 
The introduction of virtual exchanges has taken on a viral nature for us and 
led to the diversification of our pedagogical programs. As one student aptly 
noted: all language programs should include a virtual exchange.
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Appendix A

G (V)

We preferred to dedicate more time to the path of citizenship, which had 
been proposed to us, telling our opinions.

We started our exchange asking what the word ‘world citizen’ means to 
us. We shared the idea that the languages are the bases of a true citizen who 
can live in a modern world. Exploring this topic, I personally reflected on 
the fact that I am achieving the goal of being a global citizen of only a half 
of the world. In fact, my whole culture is based on the western part of the 
planet and almost nothing on the eastern one. I realised how our worldview 
is totally Western-centric. For this, to become global citizens we really need 
to know more about the different parts of the whole world. For example, 
V is learning two languages: Japanese and Italian, indeed. Moreover, we 
discussed about the multicultural aspect of our cities. If compared to 
Melbourne, Pavia doesn’t offer many opportunities to explore foreign 
cultures. However, V seemed interested by our Cultural City Twinning we 
made with Spain, France, Finland, and Germany. This topic managed to 
reveal numerous needs that young people have both in Australia and in Italy 
regarding the meeting with new countries.

During the first meeting we had the opportunity to talk about the global 
citizenship education, as well. First, I’ve immediately started thinking about 
the subject of Civic Education, imagining it was also a subject of study in 
Australian schools. V explained to me that in Australia students are aware of 
global issues, but a real subject dedicated to them doesn’t exist. In fact, these 
topics are only mentioned in English class or language classes. This lack 
of education in the topic, which is also present in Italy despite the hours of 
Civic Education, has made us reflect on it. For this reason, it will be the key 
idea of our project. For example, V didn’t know anything about the 2030 
Agenda and she discovered this program thanks to one of the articles we 
had to read. Analysing them, we both found that the Italian and English 
[articles] are spectacular. In fact, these articles made us understand how 
two countries as far away as Australia and Italy have the common problem 
regarding the mental closure of their people.
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Overall, V and I have mostly agreed on all the global topics. However, the 
issue we spent most of the time on was gender equality and that is why 
we decided to base our project on it. Probably, V understood how much 
I care for this critical issue and she decided to indulge me. The exchange 
of views was interesting since she has views which are different from mine. 
In my opinion, sometimes my positions seemed to be slightly exaggerated 
to her. For example, she appeared astonished when she learned that I’m not 
planning to be mother in the future, and that I don’t have much faith in 
marriage. However, I tried to clarify my opinions justifying and explaining 
that they are not [immovable] decisions. Eventually, this discussion helped 
me to open my mind in order to understand her thoughts, which are not 
really far from mines. Moreover, we both found a common ground talking 
about the difficulties we experienced as women as the phenomenon of 
catcalling. Discussing in this way with V made me feel close to her and 
that’s why it is the part I enjoyed most.

The exchange with V … Discussing the issues which afflict the world with 
a completely foreign person was definitely a particular way to know her. 
Despite this, I think that this project helped us to face with other opinions 
which are not always similar to ours. In addition to it, this project made 
me understand how both our countries have many difficulties concerning 
all the topics proposed and for this we must act quickly in order to change 
the situation.

F (M)

My international partner is M … Talking about global competence and 
global citizenship, we agreed that the people who study one or more foreign 
languages are more likely to open up to global issues. It was interesting to 
see the differences and the similarities between our perceptions of these 
issues … Subsequently, I tried to be sympathetic and put myself in her 
shoes in order to understand her choice. In addition, we are both keen on 
cooking and I got really amazed when she showed me some pictures of vegan 
recipes she prepared. Food and sustainability were one of the most furthered 
analysed themes. We have both described our food habits, agriculture, 
meat industry, organic standard, and rules in our countries. In this aspect, 
the PCTO (Percorsi per le Competenze Trasversali e per l’Orientamento 
[Pathways for Transversal Skills and Orientation]) work helped me a lot to 
give her a whole vision of the situation in Italy. Furthermore, she got really 
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[struck] when I told her how mafia has contaminated the environment 
through illegal dumps. Then, she wanted to know more about it, and I told 
her something about Giovanni Falcone.

Another topic we discussed was migration. I realised Australia is a good 
example of integration and multiculturality. It was interesting to see 
the dichotomy between that general statement and what was told in 
The Conversation ’s article. M told me she was surprised of the low numbers 
of foreign languages’ Australian learners, and she could only explain this 
phenomenon by the expendability of English language. The article by ‘Il sole 
24 ore’ astonished me as well. Honestly, I didn’t expect Italian girls and 
boys to be global citizens in words, but not in facts. Maybe that’s because 
I spend most of my time at school and my perception is that there, we are 
conscious of global citizenship. I also hope Italian society will became more 
multicultural, including foreign people instead of cutting them out because 
of their origins.

Another 2030 agenda’s goal that caught our attention was gender equality. 
I am personally really into it as I enjoy reading about female figures who 
helped to give women a voice. In particular, we discussed about Bebe Vio 
as M had read about her at the university. We’re both interested in women 
empowerment in entrepreneurial activities, too. Finally, we found a way 
to put all these three key topics together. We decided to create a food blog 
called ‘Eat, cook, be organic’ in order to share low waste recipes, connect 
with other cultures and promote examples of sustainability and women 
empowerment. We created a Google presentation and a Canva presentation 
about our common action, hoping at least it will be appreciated in the future.

I have learnt a lot from this experience. Even though I have been busier 
in May, I tried to put effort in the presentation and to benefit from this 
exchange. My English knowledge has improved and I’m happy I have 
managed to overcome my uncertainties in speaking foreign languages. 
Moreover, I have gained a deeper knowledge of global citizenship. To be 
honest, I think this cultural exchange is one of the virtuous behaviours we 
should adopt to achieve the 2030 agenda goals. In fact, trying to see the 
world through another person’s eyes is a good way to connect with other 
cultures and take common actions to make the world better. Last but not 
least, I have gained a friend who has helped me in this journey through 
global issues. M has been really accommodating, presenting her experiences 
with kindness and enthusiasm.
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E (S)

In this second intercultural exchange with the University of Melbourne my 
partner was S. One of the most fascinating features of my partner is in 
fact her childhood; she has lived and visited several countries around the 
world including the United Arab Emirates, where she grew up. Due to this 
interesting life the adjective that suits her best is for certain cosmopolitan 
and I would say that not only for her origins but mostly for her ability to 
adapt to different realities by making different places in the world her home. 
For me she is the perfect example of a global citizen and that’s why I found 
[it] very interesting talking about this type of topic with her, as we live in 
two completely different ways. Meanwhile she is characterized by such an 
articulated past, I was born in Italy and I actually lived in the same place 
where my parents had grown up.

However, when we started to discuss some differences in our educational 
systems we found that the roles were reversed: while in my Italian school 
I am offered a range of projects and activities outside of the usual curriculum 
to expand my knowledge in environmental matters but also foreign culture, 
in Australia that does not happen. It is precisely for this reason that the 
article that struck me the most was that of ‘ilsole24ore’, the one entitled 
‘Italian students are global citizens in words but not in acts’. Objectively the 
school I attend raises the awareness of students on various global issues but 
at the same time I feel that this cultural involvement ends within the school 
walls. Despite this openness in my education world, I don’t think I  can 
define myself as a global citizen right now and that’s because the interest 
that I have in learning more about other cultures is partially [materialized] 
in my everyday life. As the same journalist who wrote the article says, 
very often young people like me believe that to feel and define as global 
citizens it’s just travelling to other countries, when in reality this expression 
conveys a much broader meaning. On the other hand, while I believe I am 
a global citizen in theory but not in practice, S experiences the opposite 
situation. In fact, if we look at the requirements of a cosmopolitan, we will 
find the description of a person without prejudice and very open-minded, 
characterized by an interest in other cultures or by the ability to adapt to 
countries and environments atypical of their daily life. All characteristics, as 
I have already said, that belong to my partner who can therefore be defined 
as a global citizen in practice but not in theory. In fact, S told me that the 
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only extracurricular activities based on these themes are those offered by 
the language courses, so the only classes in which the interest in [others’] 
realities is the first requirement to attend them.

To sum up, thanks to this experience, I was able to deal with a person who, 
despite some similarities in character, is quite different from me. I think 
it was this particular thing that made our meetings even more interesting 
and different from my first experience, in which I found a partner that 
was on the same wavelength as me. In this second intercultural exchange 
I obviously had the opportunity to practice my language in an informal 
way, by talking about light topics or interests, but also in a more ‘formal’ 
one, as we talked mainly about profound topics that I don’t often consider. 
This was the detail that I appreciated the most, being able to escape from 
the stress of the last days of school and the last tests by calmly discussing 
my opinion with a stranger on the other side of the world that shares her 
opinion with me.

To conclude, I’m really thankful for this experience and I’d love to have the 
opportunity to take part in it again.

A (L)

My international partner’s name is L. The general theme we were given was 
the global citizenship which can be understood thanks to the knowledge of 
all the global problems. Through each of our meetings we have discussed 
and analyzed these issues pointing out the ones we considered the most 
dangerous. We analyzed the following problems:

•	 Global warning and recycling: the wastes produce pollution, for that 
reason they are a real cost and both economical and human resources 
are needed for their treatment to fix the damage they cause at the 
environment. We should all learn how to do a correct waste collection 
and help the environment as much as possible.

•	 Equality between men and women in different parts of the world: we 
think it’s a very important condition because all the human beings 
should receive equal treatments, resources, and opportunities despite 
their gender. It’s a global right that must be improved.

•	 Causes of poverty: unfortunately, there are still people who live in a 
condition of poverty, failing [to] satisfy their own primary needs [such] 
as having a house, accessing … hospital treatments, and having an 
education.
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•	 Global health: last years were [marred] by the pandemic which made us 
more vulnerable and, in the meantime, united [us] in searching to win 
COVID. We all should pay attention to our personal hygiene and do the 
vaccines because it’s a responsibility act for ourselves, for the others and 
for the fragile subjects.

Me and my partner have found solutions to all these problems and 
summarized them into a presentation so that everyone can look and try to 
help the world. To analyze the points above, as well as having viewed the 
material uploaded to google classroom, me and L did some internet research 
… We have managed to meet us four times via Zoom meetings of one hour 
each (usually on Saturday morning). The communication went very well 
because we took in consideration all the appointments of the other, finding 
a common day for our meetings.

At a general level, it was a very beautiful and interesting experience because 
talking about common themes reduced the distance between Italy and 
Australia pointing out the need of good actions to be real global citizens.

G2 (S2)

My international partner for the Pavia–Melbourne exchange was S2 … 
During these weeks we have discussed many topics: we addressed all those 
mentioned on classroom, mainly we talked more about the differences that 
exist between Italy and Australia, also about the COVID current situation 
and the political one, but at the beginning to get to know each other better 
we talked about our families, our hobbies, our personalities and then we 
focused on preparing the presentation ‘Global Citizenship’.

I really enjoyed this experience, I was worried about the language but it 
was not a problem. We managed to distribute enough time both to speak 
in Italian and to speak in English and a few times as the Italian or English 
vocabulary were a bit more difficult we changed them into easier words or 
we even tried to explain them. This experience was really helpful, interesting 
and enjoyable. I learned many new words and some Australian slang like 
‘reckon’, it’s another way to say ‘I think’. The thing I liked the most was the 
fact that the meetings didn’t seem forced but natural and pleasant because we 
always found some cultural aspects to talk about despite the age difference.
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Thanks to this experience, as well as improving my level of English and 
being more fluent in the language, I also deepened my skills in the cultural 
field, I learned that the basis of global competence must be mutual respect, 
understanding different cultures, and also trying to create a coexistence in 
the name of peace and collaboration for a better world.

My partner and I thought that we should start first of all from trying to 
be good citizens, and this concept is certainly easier to extend it to the 
whole world, regardless of the religion, society and culture of each of us. 
It would be enough to respect more the environment around us, something 
that all the citizens of the world have in common. The environment must 
be respected and each of us should do what we can to improve it, such as 
simply recycle, reduce pollution using alternative and non-polluting means 
of transport, and also improve the soul of your city by making it greener, 
planting trees and plants that produce oxygen and improve the quality of 
the air we breathe. Reading the articles posted on classroom we learned 
many notions that we did not know before, such as the 2030 agenda goal 
that seems to be far away but is not. We also reflected a lot on the article 
‘Il Sole 24 ore’ where in my opinion in our society, it’s common to associate 
Italian people with the adjective ‘mammoni’. I recognize that aspects of 
this idea is true since Italians have strong relationships with their family 
and cultural customs. This characteristic undoubtedly creates a [sense] of 
comfort associated with our culture, but closes us off from the rest of the 
world. Due to the globalized state of our modern society, it is automatically 
assumed that we are accepting and understanding of different cultures. 
However, I still find that aspects of the Italian society has not changed and 
remained racist. Through the extremist culture of adolescents that suggests 
that proving social predominance is another form of racism. Therefore, it is 
difficult to compare to other societies that have already passed this step.

F2 (L)

My partner’s name is L … We spoke about global citizenship and the 
differences between Italy and Australia in handling this issue. We exchanged 
opinions about many different topics connected also to the Agenda 2030. 
In  particular we dealt with the first two points: No poverty and Zero 
Hunger. Something that surprised me was that the percentage of people 
who suffer from hunger in Australia is much less than the percentage in 
Italy. This makes me think that the government still needs to do a lot of 
work to improve the poor condition of a huge number of people in my 
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country. I learnt that everyone can contribute to reducing hunger in the 
world starting from doing what we can as individuals. We can make our 
voice be heard protesting peacefully against the government indifference, 
helping charities by making even small donations. Helping others can be 
very rewarding.

What I found really surprising was the fact that only a small number of 
students in Australia study a foreign language. I feel that even if English 
is a language spoken worldwide, learning another language can enrich 
everybody’s lives as it allows you to broaden your horizon and it may also 
help you understand other cultures better.

Apart from the topics on global citizenship we had a chance to discuss 
everyday situations. For instance we talked a lot about COVID-19 and 
how we lived lockdown both in Italy and Australia. During this second 
exchange I also learnt new vocabulary such as lippy, brekkie and colloquial 
expressions like ‘To cost big bikkies’.

I enjoyed meeting someone who lives on the other side of the world and 
even though we were born in different countries, I found out we have 
something in common.
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