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			A note for readers

			In this volume, Indonesian words and phrases have been italicised throughout, and translations can be found in the Glossary. In some chapters and reflections, translations also appear in the text, either in brackets directly after the Indonesian term or in a footnote. This is not consistent across contributions, however, as we have left this to the discretion of individual authors.

			Acronyms and contractions, in both English and Indonesian, are listed in the Glossary as well as the accompanying list of ACICIS programs. Acronyms and contractions are embraced in Indonesia and used frequently; many appear throughout this volume.

			One of ACICIS’ primary host locations is the city of Yogyakarta in Central Java, of which numerous spellings and shorthand names abound. These include, for example, Yogyakarta, Yogya, Jogjakarta, Jogja, Jogya, Djogdjakarta and Djogdja. For many members of the ACICIS community, as represented by this volume’s contributors, ACICIS and Yogyakarta are inextricably linked. In recognition of the significant role of place within learning abroad programs, and of Yogyakarta for ACICIS, individual authors have used their preferred name for this city in their contributions to this volume.

			At the discretion of individual authors, the terms Indonesian and bahasa Indonesia are used interchangeably.

			While references are listed at the end of each chapter or reflection, appendices have been grouped together at the end of the volume.

			All images which appear in this volume have been sourced from the ACICIS archive and are used with the permission of ACICIS. ACICIS retains copyright of these images. The Editors wish to thank ACICIS staff member, Aster Haile, for her tireless assistance in scouring the ACICIS archives to source images for this volume.
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			Introduction

			Kirrilee Hughes, Kate Naidu and David Reeve

			Context

			The Australian Consortium for ‘In-Country’ Indonesian Studies – better known as ‘ACICIS’ (pronounced ‘ah-chi-chiss’) – was founded in 1994 in Perth, Australia, to facilitate study abroad experiences in Indonesia for students of Australian universities. This was a time when Australian universities were setting increasingly ambitious internationalisation and student mobility targets to grow inbound international cohorts as well as to send more Australian students overseas on exchange and study abroad programs. The story of ACICIS arises out of this background, namely as a way of finding a workable mechanism to place Australian students in Indonesian universities to study for credit.

			There is also a second dimension to this story; from the late 1980s there was a wave of enthusiasm for Asian languages and Asian studies education in Australia entwined with a surge of language policies, reports, statements and advocacy bodies. Indonesian language education, alongside other Asian languages and studies programs, expanded in Australian schools and universities amid calls to better prepare students for Australia’s geopolitical and economic future.

			Among this, Indonesia emerged as a complex student destination. There were three main problem areas: a complex and lengthy student visa process during pre-departure preparation; the need for in-country, on-program provision of academic and pastoral care; and post-program credit transfer between Indonesian and Australian institutions that required careful, continual follow-up.

			

			The idea occurred to David T. Hill and Paul Stange at Murdoch University in Perth of leveraging an economy of scale: of grouping together students from across Australia who wanted to study in Indonesia. Student visas could be more efficiently processed collectively, and standardised orientation materials shared for consistency. An academic could be stationed in country to support cohorts of on-program students and chase up their grades at semester’s end. A consortium model was born.

			Core costs paid for tuition at Indonesian universities and funded very small offices in Australia and Indonesia. Australian universities that supplied students paid an annual membership fee, while students self-funded their program fee, sought study abroad grants or scholarships from their home universities or a combination of these. Fees were kept as low as possible so as not to deter students, and an American program in Malang, East Java, provided considerable inspiration.

			For Australian universities, the ACICIS model was highly novel, almost too innovative. While strongly supported by Indonesia-focused academics and language departments, there was doubt and distrust in other administrative areas of ACICIS member universities. When Australian students went abroad to other destinations, a ‘student exchange model’ was the norm. This was based on the principle of reciprocal exchange; students paid tuition fees to their home institutions and then ‘swapped’ places, usually on a ‘one in, one out’ basis. On-campus accommodation was normally also negotiated as part of exchange agreements between universities.

			This reciprocity-based model, however, would not work between Australian and Indonesian universities; the number of Australian students opting to study in Indonesia could not be matched by Indonesian students able to afford airfares and living costs in Australia, even if tuition fees were covered. When compared with student exchange, the ACICIS ‘study abroad’ model verged on being too different, too difficult and too expensive. Deans and administrative staff had to be persuaded of the benefits of ACICIS and persuaded again as staff inevitably changed. It was a grinding and enervating process of convincing oft-reluctant Australian university staff, year after year, for many years.

			From its very establishment, ACICIS has embraced a ‘problem-solving’ approach to navigating barriers and easing student access to Indonesia, initially for participants from Australia and now from around the world. As a study abroad organisation, ACICIS is unique on numerous levels, from its establishment as a non-profit consortium based on a membership structure to its now diverse program portfolio, which includes two-week study tours; intensive language short courses; six-week professional practicums; and semester-long immersion programs and supervised research field studies. At the end of 2025, ACICIS has an alumni base of around 5,000 and is the largest provider of credit-bearing international student programs in Indonesia.

			

			For much of its first decade, however, ACICIS was a tiny outfit; in 1995 it began with just one full-time staff member in Australia and one in Indonesia. Its legal and financial status lacked clarity and ACICIS often tottered close to collapse. Much money passed through ACICIS but little stuck to the sides. Staff could only be offered one-year contracts; there simply were not enough funds to underwrite longer agreements. Despite this, ACICIS grew with the support of its partner universities in Indonesia; government endorsement in both Australia and Indonesia; and new student mobility funding mechanisms, particularly Australia’s New Colombo Plan (NCP).

			From its inception, ACICIS has also been nimble and responsive to Australian Government policy and strategy. As explored in the first section of this volume, during the late 1980s and 1990s, as well as more recently, there has been a range of notable inquiries and reports into Asian studies and languages education in Australia. These included numerous recommendations for in-country study in Asia for Australian students, including in Indonesia. ACICIS not only pioneered in-country, experiential study in Indonesia but has also developed this model well beyond the expectations outlined in these inquiries and reports.

			This edited volume celebrates the 30th anniversary of ACICIS. It also fills an important gap in study abroad literature by describing and analysing a successful and enduring in-country, for-credit program in Indonesia.1 Our contributors connect ACICIS’ establishment, growth and impact to broader themes of Australia–Indonesia relations and public diplomacy; higher education development and practice; as well as human capital and individual learning and development.

			

			As editors, we have sought contributions from across ACICIS’ community including alumni, ACICIS staff in Indonesia and Australia, staff from ACICIS’ host universities in Indonesia and member universities in Australia, and ACICIS-focused researchers. The result is a collection of diverse perspectives and insights into ACICIS’ context and operations from its conception and establishment in the 1990s; its continuing development and program innovation; and its impact on participants, staff and host communities as well as on broader Australia–Indonesia bilateral relations.

			ACICIS sent its first cohort of students to Indonesia in 1995, at a time when, as noted by David Hill in his chapter, obtaining a temporary resident student visa took more than 12 months, mobile phones did not exist and facsimiles were at the cutting edge of communications technology. Semester-long ACICIS programs were on offer at two universities: ‘Indonesian for foreigners’ and immersion programs at Universitas Gadjah Mada (UGM) in Yogyakarta and a field study program at Universitas Muhammadiyah Malang (UMM) in East Java, with students able to enrol in two programs if they wanted to study in Indonesia for a full year. From these early days, the founders of ACICIS developed a model in which a Resident Director, stationed in Yogyakarta, provided pastoral care and academic support to ACICIS participants. This has continued through to today and has become a hallmark of ACICIS’ operations. It is this direct focus on pastoral care, delivered on-site and face-to-face, that sets ACICIS apart from other study abroad providers and programs and is commented on by many of the contributors to this volume.

			In 1995, ACICIS operated out of Murdoch University in Perth, Western Australia, and its burgeoning network of ‘member’ Australian universities included six ‘signed-up’, committed institutions with another seven in the pipeline. At the time of writing, ACICIS’ membership sits at 20,2 down from a high of 25 prior to the onset of COVID-19. Membership has also extended beyond Australia, with Leiden University in the Netherlands a current member university and the University of London’s School of Oriental and African Studies (SOAS) in the United Kingdom a former member.

			

			In Indonesia, ACICIS initially worked with UGM in Yogyakarta, one of Indonesia’s oldest and most prestigious universities, and UMM, a private university located in Malang, East Java. In 2025, ACICIS works with eight Indonesian host universities across Java, in Jakarta, Bogor, Bandung, Yogyakarta and Salatiga: Universitas Katolik Indonesia Atma Jaya (known as Atma Jaya), Institut Pertanian Bogor (IPB University), Universitas Islam Indonesia (UII), Universitas Katolik Parahyangan (UNPAR), Universitas Sanata Dharma (USD), Universitas Kristen Satya Wacana (UKSW), Universitas Indonesia (UI) and UGM.

			ACICIS program cohorts comprise students from member universities, in addition to a smaller number of private students, who undertake a program in Indonesia through an Indonesian host university. Each ACICIS program, including short-term study tours, intensive language short courses and practicum programs, is co-delivered by an Indonesian host university in a defined location. For example, the long-running flagship Flexible Immersion Program (FLIP) is hosted at UGM in Yogyakarta; the International Relations Program (IRP) and West Java Field Study (WJFS) are currently hosted at UNPAR in Bandung; Indonesian Language Short Courses (ILSC) are hosted by UKSW in Salatiga; and the suite of practicum programs are hosted by Atma Jaya in Jakarta and USD in Yogyakarta.

			Just as the number of member universities has ebbed and flowed over the last 30 years, so too has ACICIS’ partnerships with host universities. In the past, UMM played a pivotal role in conceiving the East Java Field Study (EJFS), which Jacqui Baker and Annie Pohlman focus on in their contribution to this book; Institut Seni Indonesia (ISI) and Universitas Negeri Yogyakarta (UNY) hosted semester-long immersion programs for students in Yogyakarta; and Universitas Udayana in Bali hosted the Sustainable Tourism Practicum Program.

			ACICIS programs have positively impacted participants and staff, as described throughout this volume, as well as ACICIS member and host universities and their educators and leaders who have been engaged with ACICIS. Since the inception of ACICIS, there has been increasing internationalisation of higher education in both Australia and Indonesia. Involvement with ACICIS – in particular, by university staff engaged in teaching and learning as well as in leadership and administration – has resulted in changes to institutional policies and has also led to individual staff adapting, incorporating and applying learnings in their own practice.

			

			Institutional partnerships and collaborations enable ACICIS to offer a diverse range of programs across various academic disciplines and durations, including science and agriculture; fine arts and design; business and law; international relations and development; health; and journalism and communication as well as Indonesian language and custom programs for both tertiary and secondary students. Some ACICIS programs are highly innovative: the EJFS and WJFS programs are one-of-a-kind research training programs; ACICIS has also assisted in the design and delivery of leadership programs for Year 9 school students from Victoria, Australia; and numerous custom programs have been designed and delivered for member universities.

			ACICIS programs – their design and delivery, their participants and alumni, their partnerships and legacies – form the crux of contributions to this volume. Individual contributors, as outlined below, tell their stories of ACICIS and its beginnings, growth, innovation and impact. This includes the way ACICIS has responded to a range of external factors from program-halting security and safety issues, such as the first Bali bombings in October 2002 and COVID-19, to the establishment and implementation of the NCP, which has effected a step change in the number of Australian university students seeking study programs in Indonesia and across the Indo-Pacific.

			Contributors

			Contributors to this volume are a diverse range of Australian and Indonesian-based academics, researchers and other individuals, including ACICIS alumni based in Australia and abroad, as well as current and former staff of ACICIS, of ACICIS host universities in Indonesia and of ACICIS member universities in Australia. As editors, we have strived for a balance of voices across the ACICIS community as well as ensuring a range of both Australian and Indonesian perspectives and insights.

			As is the way with ACICIS, there are also many areas of cross-over, and our contributors wear multiple ACICIS ‘hats’, representing ACICIS in various ways. As detailed in chapters by Jacqui Baker, Annie Pohlman and Liam Prince, ACICIS has – particularly through its field study programs – generated a substantial number of Australia-based, Indonesia-focused academics, researchers and educators. This is demonstrated by the numerous contributors to this volume who are ACICIS alumni and have also taught and researched about Indonesia in Australian universities and other institutions in full-time, sessional and administrative roles, including Jacqui Baker, Kirrilee Hughes, Elly Kent, Phillip King, Kate O’Shaughnessy, Annie Pohlman and Elena Williams. These ACICIS alumni have encouraged their own students to undertake ACICIS programs and are strong advocates of ACICIS in academic circles.

			Several contributors are current and former members of ACICIS’ governing body, the ACICIS Reference Group.3 This Group comprises ACICIS’ current Consortium and Resident Directors; academics, Indonesia specialists and study abroad professionals who represent designated Australian states and territories; as well as members by invitation. Current and former ACICIS Reference Group members who have contributed to this volume include Jacqui Baker, Dwi Noverini Djenar, Lesley Harbon, David Hill, Kirrilee Hughes, Elly Kent, Phillip King, Annie Pohlman, Liam Prince, David Reeve and Elena Williams.

			This volume also captures the voices of ACICIS alumnae who are currently working in professional roles not connected to academia. This includes Mirandi Riwoe (ACICIS participant in 1997), Kate O’Shaughnessy (2000) and Hillary Mansour (2018). Mirandi is an award-winning Australian author; Kate is a former Australian diplomat and currently works for the Department of Defence in Western Australia; and Hillary is an emerging Australian diplomat.

			Several contributors have worked, or currently work, for ACICIS at senior levels, including ACICIS founder, David Hill; former ACICIS Resident Directors Phillip King, David Reeve and Elena Williams; current ACICIS Resident Director, Adrian Budiman; and current Consortium Director, Liam Prince. The views of current and former program staff and volunteers, in full-time and project-based roles, are also represented through contributions from Nurfitra Asa, Elly Kent, Aldo Nugroho, Sinta Padmi and Angela Romano.

			

			The perspectives of academic staff at ACICIS host universities in Indonesia are represented through I Made Andi Arsana from UGM in Yogyakarta; Sabarinah Prasetyo from UI in Jakarta; Indraswari Ratih from UNPAR in Bandung; and Agustian Sutrisno and Eko Widodo, both from Atma Jaya in Jakarta. Two stalwarts of Indonesian languages and studies education from Australian ACICIS member universities are also featured: Lesley Harbon and Dwi Noverini Djenar, who is currently at the University of Sydney.

			Finally, we are especially pleased to include the work of two contributors, Kate Naidu and Elena Williams, who have completed doctoral theses that included substantial fieldwork focused on ACICIS programs and participants.

			It is important we note that institution-based contributors have written as individuals, rather than representatives of their universities. We were simply not able to seek contributions from all 30+ past and present member and host universities that are connected to ACICIS; to do so would have made for a very different type of book.

			While we have strived for a varied and interesting range of contributions to illustrate the richness of ACICIS over the last three decades, the reality is that any written representation is bound by practical constraints. This volume, therefore, should be viewed as a range of snapshots of ACICIS and its history, programs and impact, rather than a comprehensive account of all that it represents.

			Chapters and reflections

			This book is organised into three sections: (1) the making of ACICIS, (2) the growth of ACICIS and (3) the impact of ACICIS. These chart the establishment of ACICIS in the early 1990s; program development, growth and innovation from the early 2000s; and the legacy and impact of ACICIS in various realms from public diplomacy to research training, intercultural development, foreign language learning and career development.

			This book features two types of contributions: substantive academic chapters and shorter, more personalised ‘reflections’. Our rationale for this approach was to ensure we could include a range of voices and perspectives of those who have been close to ACICIS over the past 30 years and not just contributions which conform to long-form academic writing. This has enabled us to include ACICIS alumni; former and current ACICIS staff and volunteers; as well as staff of ACICIS host institutions in Indonesia. These reflections provide colour and candour and, in our opinion, make for a more rounded and richer view of ACICIS. We also note that not all substantive academic chapters are of even length and depth. This reflects our range of contributors and their experiences of ACICIS while also striving for inclusivity and diversity of perspectives.

			

			The first section – the making of ACICIS – opens with a reflection from Mirandi Riwoe, an alumna who participated in one of ACICIS’ early semester programs. Mirandi writes of her experiences growing up in an Australian−Indonesian family in Brisbane in the 1970s, her memories as an ACICIS student in Yogya and the ‘cherished details that continue to serve’ her ‘imagination and writerly life’.

			David Hill, prominent advocate for Indonesian language and cultural studies in Australia, tells the story of ACICIS’ beginnings from his perspective as ACICIS founder and long-serving inaugural Consortium Director. He charts the challenges he faced at Murdoch University in the early 1990s trying to get an outbound study abroad program to Indonesia off the ground and describes the rationale for the consortium model, which has since become ACICIS’ bedrock. Lesley Harbon reflects on her connections to ACICIS over 30 years as an Indonesian language tertiary educator, university administrator and ACICIS Reference Group member. Her focus is ACICIS’ consortium model and the strength of ‘togetherness’.

			Kirrilee Hughes places ACICIS’ establishment in the context of Australia’s Asia literacy agenda, which emerged in the early 1970s and was being strongly advocated for in government and education circles at the time ACICIS was also being conceived. Her chapter also focuses on the role of Indonesian language and cultural studies within Australia’s Asia literacy, which is relevant to the conceptualisation and establishment of ACICIS in the mid-1990s. Hillary Mansour, an ACICIS alumna who studied in-country in 2018, reflects on the transformative experience that was her ACICIS program, the lifelong friendships she forged and the ‘deeper, more complex’ worldview she developed

			This first section concludes with a chapter from Liam Prince, ACICIS’ current Consortium Director who is also an ACICIS alumnus. Liam writes of his experience as a student of Indonesian and of ACICIS and celebrates ACICIS’ specific contributions to academia and diplomacy in Australia. He also looks to the future to contemplate next steps and directions for ACICIS.

			

			The second section – the growth of ACICIS – begins with a chapter from Phillip King, who was ACICIS Resident Director from 2005 to 2013. He reflects on ACICIS’ second decade and the ways in which program innovation became embedded into ACICIS’ organisational culture. A salient point in Phillip’s chapter is that ACICIS expanded its program portfolio to include new programs for students from non-language programs and majors, demonstrating that ACICIS was not just focused on the ‘language’ component of Indonesia literacy but also on ‘Indonesian studies’. This catalysed program innovation, participant growth and carried ACICIS through a turbulent decade marked by a heightened in-country security environment and Australian Government warnings advising against travel to Indonesia.

			This section features chapters from Angela Romano and Elly Kent, who have both been involved in developing and delivering new practicum programs for ACICIS. Angela assisted in designing and delivering the Journalism Professional Practicum (JPP) in the early 2000s, ACICIS’ first foray into non-semester and non-language programs. Elly’s chapter focuses on the development and pilot delivery of the Creative Arts and Design Professional Practicum (CADPP) some 15 years later in 2017. Both chapters demonstrate the rigour of ACICIS’ professional practicums and the intensity of effort to ensure high-quality industry placements for participants. They point to the dynamism of ACICIS in responding to and shaping student demand and establish ACICIS’ efforts to ensure programs are fit for purpose, rather than rolling out a generic model across multiple industries with a single host university and host location.

			Reflections from ACICIS’ longest-serving staff member, Sinta Padmi, and current Resident Director, Adrian Budiman, are also included in this section. Sinta reflects on her various roles for ACICIS in Yogyakarta from 2007 to 2025, and Adrian focuses on the period from 2016 to 2025, in which he was ACICIS’ first Deputy Resident Director and then Resident Director.

			This section also includes reflections from Indonesian academics who work across ACICIS’ host universities in Indonesia. Eko Widodo, from Atma Jaya in Jakarta, provides a host university perspective of ACICIS’ program innovation and development in relation to the JPP. Sabarinah Prasetyo of UI writes about her involvement in the development of the Public Health Study Tour (PHST) which, at two weeks, is one of ACICIS’ shortest yet most popular programs. I Made Andi Arsana, who led UGM’s Office of International Affairs from 2014 to 2023, reflects on UGM’s and ACICIS’ shared role in facilitating international students to study at UGM in Yogyakarta and at other host universities across Indonesia. Ratih Indraswari writes about her personal experiences of teaching international relations to ACICIS students at UNPAR in Bandung and how the experience of ACICIS – of bringing together Australian and Indonesian students in a classroom – leads to students re-evaluating their views of each other’s country through the lens of mutual understanding.

			

			The third section – the impact of ACICIS – focuses on the legacy of ACICIS, from its impact on Australia–Indonesia bilateral relations and public diplomacy to institutional partnerships; teaching, learning and research practice; and individual development.

			This section opens with a chapter from Jacqui Baker and Annie Pohlman, both ACICIS alumnae, who focus on ACICIS’ field study programs in East and West Java. These programs were designed to train field researchers with a learning-by-doing approach that focused on ethnographic, people-focused fieldwork. Their chapter examines how opportunities presented through these programs shaped the research trajectories of ‘third generation Indonesianists’, whose tertiary studies began at roughly the same time as the demise of Indonesia’s New Order in the late 1990s through to the mid-2010s.

			Agustian Sutrisno’s chapter offers an Indonesian perspective of Australia–Indonesia university partnerships. He maps their future prospects in light of the Indonesia–Australia Comprehensive Economic Partnership (IA-CEPA) and the evolving dynamics of bilateral ties in the context of higher education. Kate Naidu, a former secondary school Indonesian language teacher and current university educator, turns our attention to the impact of ACICIS programs in relation to intercultural development. In her chapter she analyses the experiences of Australian students taking part in ACICIS programs, exploring the multiple pedagogic dimensions of the experience – both formal and informal – that have the potential to contribute to intercultural development.

			Elena Williams, ACICIS alumna, former ACICIS Resident Director and current Reference Group member, focuses on the NCP, a signature public diplomacy program for undergraduate students funded by the Australian Government. Since 2014, this initiative has been a primary driver for Australian student uptake of mobility experiences in Indonesia. Elena’s chapter examines the influence of the NCP on Australia–Indonesia bilateral relations between 2014 and 2019 and ACICIS’ role in the implementation of the NCP in Indonesia.

			

			This section also features personal reflections from Nurfitra Asa (Asa), a former ACICIS staff member; Kate O’Shaughnessy, an ACICIS alumna from 2000; Dwi Noverini (Novi) Djenar, an Indonesian language studies lecturer at the University of Sydney, a long-standing ACICIS member university; and Aldo Nugroho, an ACICIS volunteer student ‘buddy’. Asa reflects on the ways in which his time with ACICIS served as a launch pad for his career in international development and education. Kate writes from her perspective as a ‘monolingual, middle-class country kid’ who grew up in Kalgoorlie, Western Australia, participated in an ACICIS program and subsequently forged a career within Australia’s foreign service. Novi provides a thoughtful reflection on language learning within ACICIS programs and raises important points as to how this could be enhanced for students across ACICIS’ diverse program suite. This volume closes with Aldo Nugroho’s unique perspective as a volunteer for ACICIS programs in Yogyakarta and his efforts to connect with ACICIS students outside classrooms and in the community.

			Conclusion

			This book is about the beginnings of ACICIS and the processes that took it from being a tiny, often-battered and tottering organisation into something much more established, yet still vulnerable, some 30 years later. The organisational story is one key theme, but as a venture that sends students to live in Indonesian communities, study on Indonesian campuses and encounter Indonesian workplaces, other more humanistic themes also emerge, particularly in relation to student and host experiences.

			A common thread across these stories is ACICIS’ focus on experiential learning, which has the potential to transform lives and relationships. Obvious beneficiaries are the students who participate in ACICIS programs; however, as this volume demonstrates, this also extends to staff – of ACICIS, of ACICIS’ host universities in Indonesia and of ACICIS member universities outside Indonesia – and host communities across Indonesia. These are the many human faces of ACICIS, and this volume presents their voices.

			

			
				
						1	 Other book-length volumes explore broader Australia–Indonesia people-to-people connections that include but do not solely focus on ACICIS, such as Missbach, A. & Purdey, J. (eds.). (2015). Linking people: Connections and encounters between Australians and Indonesians. Regiospectra Verlag; and Purdey, J. (ed.). (2021). Australia–Indonesia connections: Mobility, youth and exchange. Gadjah Mada University Press. Another example is McCarthy, A., & Zainuddin, A. (2017) Bridges of friendship: Reflections on Indonesia’s early independence and Australia’s Volunteer Graduate Scheme. Monash University Publishing, in which the authors detail an in-country, non−credit bearing program for Australian graduates in Indonesia. Naidu does spotlight ACICIS in her 2025 book but focuses on intercultural development outcomes rather than describing ACICIS itself; see Naidu, K. (2025). Embodying intercultural capacities: The pedagogic impact of study abroad. Springer. doi.org/10.1007/978-981-96-2155-2.


						2	 In 2025, Australian universities that are legal consortium members of ACICIS are The Australian National University (ANU), Curtin University, Deakin University, Flinders University, Griffith University, La Trobe University, Monash University, Murdoch University, RMIT University, University of Melbourne, University of Newcastle, University of Queensland (UQ), University of Sydney, University of Tasmania, University of Western Australia (UWA), University of New England (UNE), University of New South Wales (UNSW), University of Technology Sydney (UTS) and Western Sydney University. Leiden University in the Netherlands is also a consortium member. 


						
3	 See Appendix D. 


				

			
		

	
		

		
			PART 1: The making of ACICIS
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			Personal reflection

			Mirandi Riwoe

			Although my father was born in West Java and came to Australia during the 1960s on the Colombo Plan in order to study at the University of Queensland, we never really learned bahasa Indonesia at home, apart from occasional words, like duduk, pedas versus panas, kecil, krupuk. He met my mum, who is of Irish English heritage, at university, and they married in 1969 and had four children. But this was 1970s Brisbane, and we led a chameleon, Eurasian life that was an odd, sometimes-difficult, yet lovely mixture of cultures. Our social life was full of Indonesian weddings and parties and festivals (picture my pregnant mother rushing out in our old Ford sedan to Brisbane Airport on a blistering hot day to pick up the Governor of West Java to join us in the backyard for a Merdeka celebration; picture us in traditional clothing, even my mother, a fake chignon pinned to the back of her head; smell the sate smoke, the kretek, the steamed rice.

			But also, this was a time when the idea of assimilation was seen as the best way forward in Australia. My siblings and I went to a Catholic school – I think there was one other Eurasian family there, one girl from Fiji, and in Grade 5 a Chinese boy joined us – we had skin darker than others, we ate rice for breakfast and I was a little embarrassed by my grandmother’s kebaya, her batik, as she ambled around Garden City shopping centre. Of course, this all fell away by the time I was an adult, and I was eager to finally learn bahasa Indonesia at Griffith University, and it was in my third year of study that I packed up myself and my six-year-old daughter, Bianca, to travel to Yogyakarta to join the ACICIS program.

			

			On the wall at home, I have a collage of photos of my time in Jogya, a visual reminder of all the people and places. In one picture, I am standing in an archway at the keraton, which takes me back to when Bianca patted a beautiful owl that perched nearby on a windowsill; I’m at the top of Mount Merapi, reminding me of a New Zealand friend who lent me the beanie and jacket; the lounge chairs in our Comfort Suites apartment; when my father visited and we caught becak into Jalan Malioboro; the local monkey I gifted a mirror one afternoon; the bird market at the foot of the mountains where Bianca and I freed a small bird at the behest of my father; a number of photos of my friend Sam and I clowning around to inside jokes that still make me chuckle.

			There are four photos of our climb to Mount Merapi. In one of the pictures, I am seated atop the summit among a bank of clouds, and another where I’m seated on Sam’s lap – we’re grinning, which is surprising, given how gruelling that climb was. We left Yogyakarta at 10:00 pm, arriving at Pak Parto’s Inn one and a half hours later, to be greeted with tea and jam sandwiches, after which we started the climb around 1:00 am. I wrote a piece for the local expat newsletter about the experience. Let me share a few lines I wrote about that climb:

			I was almost sure I wouldn’t make it! As I was gasping up the path, the guide quite pointedly told me about two ‘old’ fellow Aussies who had made it to the very top a couple of weeks earlier; the guides smoked cigarettes all the way to the top (while I didn’t have spare breath); not one of the guides took water either, but as you can imagine, most of us tourists had litres of water and kilos of food. Actually, in hindsight, I recommend light backpacks; we arrived at the top at 5:00 am and the view and sunrise were amazing. After feeling the warm rocks, and nibbling on some nasi goreng, we all headed down again as it was too cold; the climb down was a lot harder on the legs than the climb up. The paths are rocky, but mostly made up of loose dirt and pebbles. I strongly recommend boots as my sneakers had no grip (although that theory doesn’t stand up, as my guide wore gumboots and another wore thongs!). I became very practiced at falling on my backside without hurting myself, until a Swedish tourist finally asked me if I was tobogganing.

			

			Reading back over it now, I am almost tempted to make that climb again, but as I wrote in my diary, ‘I took a million photos because I knew I’d never do that climb again.’

			The one and only time I’ve ever kept a diary was during my time in Yogyakarta. My diary tells me that a typical day included dropping Bianca off to the tiny international school she attended – only six students, a wonderful American teacher, Ms Appril, keen on science, and a tortoise that roamed freely. I then attended my own classes, and before picking Bianca up again, I would either head into Malioboro with friends for a juice at Murni’s (which was quite famous with us students for the delicious fare, and I remember one of our lot telling the owner that he was a binatang,1 when, of course, he meant bintang),2 or go to a special cafe to wait for the laborious internet to fire up to send news to family. I especially remember the soursop juice I’d treat myself to while sending those emails. My diary is, of course, filled with many meal details and ‘yummy!’ entries. I seem to have spent a lot of time at Jogya Cafe, Radisson’s buffet and Murni’s.

			When I gaze back at that collage of photos in Jogya, I can see that they are actually snapshots of all my favourite people from that time – the teachers and other ACICIS students, and Bianca. Although almost 30 years ago (alarming!), I remember the other students and teachers vividly. Sam, who made every moment so much fun; smiley, calm Marlee; Natalie and Nicole, who were also from Queensland and so generously came out to meet me at the airport in Jogyakarta, when Bianca and I arrived a few days later than the others. Sarah, so beautiful and lively, who tried to warn me about Mount Merapi; Pak Masrukhi, a lovely teacher, who invited the class to his home, where his delightful wife showed us how to cook a tempe dish, with chillies and bay leaves and coconut milk – ‘yummo’ is how I have put it; Pak Sarjawo, another kind teacher, who helped me with the speech I had to make on International Night and Pak Djoko, who recited a poem which I have pasted into my diary, in his writing; the people at Murni’s cafe (I left them with a jar of vegemite, poor things); the kind reception staff at the Comfort Suites; and David Reeve, who treated all of us to dinner and a catch-up at his house (I remember it as a pizza night, but could that be right? Upon checking, my diary confirms that this is so).

			

			Each of these recollections leach off into fresh memories, far too many to put down here. What a fabulous life we led in those few months. That brief period that will always be a favourite of mine. A time so rich in joyful, fascinating minutiae that it has drenched my memory with cherished details that continue to serve my imagination and writerly life. When I read through my diary, or my eyes search those photos, it is clear to me how so many of these events and people have seeded ideas I continue to use in my work.

			

			
				
						1	 binatang – animal.


						2	 bintang – star.
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			Preparing the field: Founding the Australian Consortium for ‘In-Country’ Indonesian Studies

			David T. Hill

			When looking back from even the relatively recent vantage point of 30 years, much of the early history of the ACICIS has slipped from public memory, with the retirement and dispersal of those who played key roles in its development, as well as the departure of early records to warehoused archives and digital graveyards. This therefore is an attempt to record, albeit from a highly personal perspective, the early years of the consortium, to retrieve from failing memory some of the initial challenges and strategies, and to capture something of the spirit of collaboration that supported the concept in its first decade of transformation.

			Other chapters in this volume set the broader scene regarding Indonesian studies and the teaching of Indonesian language in Australia. Suffice it to say here that, as early as the 1970s, Australian students had some opportunities to undertake ‘study tours’ or ‘summer intensive’ courses in Indonesia. The first study tour of which I am aware was in January 1972, led by Colin Freestone and Philip Kitley, then teachers at North Sydney Boys High School, who took about 20 high school and university students to Java and Bali for four weeks.1 Subsequently, there were various academic programs run in Indonesia and accepted for credit by some Australian universities.2 The most highly regarded and enduring was the summer intensive Indonesian course at UKSW in Salatiga. It began in 1974 under the pioneering leadership of George Quinn, then at the University of Sydney.3 Such programs were reliant on the goodwill of the organising staff involved, and academic credit was at the discretion of the student’s home university.

			The Murdoch ‘Year in Asia’ initiative

			In 1990, Murdoch University in Perth, Western Australia, took two major steps in research and student learning that were to have significant impact upon Australia’s understanding of, and engagement with, Asia.

			First, a young team was awarded a Special Research Centre (SRC) grant by the Australian Research Council to establish the Asia Research Centre on Social, Political and Economic Change, the first such SRC in the social sciences or humanities. The establishment grant of $6 million over nine years was an achievement ‘unheard of outside the sciences’ (Asia Research Centre, 2012, p 10). Over the next two decades, under directors such as David Goodman, Richard Robison and Garry Rodan, the centre developed an international reputation for what came to be dubbed the ‘Murdoch school’ of political economy (see, for example, Hutchinson, 2021).

			Simultaneously, the School of Asian Studies at Murdoch University pioneered the introduction of a specialist four-year Bachelor of Asian Studies degree, which extended the conventional three-year Bachelor of Arts (Asian Studies) with a year at university in Asia so students specialising in either Chinese, Indonesian or Japanese could develop fluency. In subsequent years, several other Australian universities (most notably The Australian National University [ANU] and University of Technology Sydney) adopted a similar ‘year in Asia’ option for language specialisation, substantially enhancing graduates’ proficiency.

			

			When I joined Murdoch University in 1990, one of my key tasks was to lay the foundation and take academic responsibility for the newly introduced ‘Year in Indonesia’. Because students would depart for Asia in their third year of study, I only had a couple of years to put something in place for the first cohort. Initially numbers were relatively modest, with about half-a-dozen students per year. I undertook exploratory trips to Indonesia, visiting various universities and government departments, to put together a package of study and to ensure that necessary governmental approvals and visas would be acquired.

			While the aim was for the students to enrol in undergraduate subjects at an Indonesian university taught in Indonesian, they initially required a semester of intensive language preparation. To facilitate this, Murdoch took advantage of membership of the United States−based Council on International Educational Exchange (CIEE), which then ran a small intensive Indonesian-language semester program for foreigners at the Institute of Teacher Training and Education (IKIP) in Malang, East Java. While the timing of this program was aligned with the US academic calendar, the location in Malang had the advantage of being within Western Australia’s sister province of East Java, which meant Murdoch students studying there could apply for modest financial assistance from the Western Australian Government.

			At the successful completion of this first semester, the students relocated to UGM in Yogyakarta, where they entered regular undergraduate courses, with a slightly reduced loading to take account of their linguistic challenges. Within their units of study, the students had to complete all usual assessments, graded by UGM staff.

			In those initial years at Murdoch there was a palpable sense of participating in an educational initiative with huge potential to improve the language competence of Australian undergraduates. These students, who opted for a very challenging year in Indonesia, with minimal ‘on-the-ground’ support, were trailblazers for the thousands who have since followed.

			However, there were considerable challenges, primary among them the complex and time-consuming process of obtaining the appropriate Temporary Residence Visa (VITAS) for students, which required approval from various government departments. Because this took more than a year from the time of application to issuance, if a student was to go to Indonesia in the third year of their degree, they had to apply for their visa at the end of the first year. This posed a major decision at that early point in their studies. Clear, accurate information with individual counselling was necessary to ensure they understood the challenges and the personal independence and resilience required. Once the students arrived in Indonesia, their visa (VITAS) had to be converted to a Temporary Residence ID Card (KITAS), an additional time-consuming bureaucratic process.

			

			Advising students on visa preparation and then navigating the various offices in Indonesia through which the application had to flow required considerable staff time. In several cases, the requested visas did not arrive prior to the students’ planned departure for Indonesia. Some had to enter with short-term visas, then leave the country to receive their appropriate visa before re-entering Indonesia to continue their studies. This was not desirable for either Murdoch or the students.

			Once students departed for Indonesia, they had to rely largely on their own initiative, with minimal oversight from Murdoch staff. The CIEE employed a Resident Director (RD) on the ground in Malang, who did assist Murdoch students. This provided them with supervision during their initial semester settling into life in Indonesia. A change in the CIEE RD at IKIP Malang provided an opportunity for Murdoch Asian Studies staff member Paul Stange to take up that position.

			After the students moved from Malang to Yogyakarta, general oversight was offered from UGM’s international office. However, I was concerned that, in an emergency, particularly involving personal security, such oversight may not meet the duty of care expected of an Australian university. In an era before mobile phones, even contacting students quickly was fraught with difficulties. In effect, they were left largely to their own devices.

			In 1993, Australian media reported that, completely unrelated to the Murdoch Year in Asia, a La Trobe University student, Shannon Smith, sent to study at Universitas Hasanuddin in Makassar was so disappointed with the lack of academic and pastoral support that he initiated legal action against La Trobe (Carruthers, 1993).4 This underlined the significant pitfalls if overseas study programs were not professionally managed, with students adequately supported.

			

			I endeavoured to visit the in-country students annually. It provided little oversight but did impress upon me what a challenging environment it was for them. On one occasion I visited Yogyakarta just after that year’s students had moved there from Malang. I managed to track down three of them in their newly rented house in a crowded central Yogya laneway. As I knocked on the front door, it swung open to reveal the three squatting around a metal contraption on the white-tiled floor of their little still-unfurnished home. As they looked up at me, breaking into huge grins, they wondered if I could advise them on how to work their recent purchase from the local market: a liquid fuel cooking stove! Their pleasure in setting up their new home, with all the technological, linguistic and cultural skills it required, was written all over their faces. Adjusting to living and learning in Indonesia threw up constant challenges well beyond those of the classroom.

			Attempting to provide supervision and detailed management of the operation from Murdoch was very time-consuming, particularly given the limited number of students. What inspired me was returning students demonstrating a dramatic improvement in their language skills, evident when they took my final fourth-year unit on interpreting and translating, and developing close friendships with Indonesians as they became part of, and contributed to, that community.

			The concept of a national consortium

			News of Murdoch’s Year in Indonesia spread. We started to get applications from students around the country, some from as far away as Tasmania, wanting to transfer or ‘cross-enrol’ institutionally to undertake a year in Indonesia as part of their degree. While delighted the new qualification was valued, I worried we did not have guardrails in place to deal with the risks.

			I doubted any single Australian university could provide the level of necessary pre-departure and continuing in-country support and oversight that would be required to maintain a high-quality, well-supervised year-long academic program in Indonesia. Concomitantly, pressure was mounting within Australian higher education to cut ‘small’ courses deemed by university administrators to be ‘uneconomic’ in favour of large courses generating higher fee income. Without a substantial body of students undertaking a program, the funds flowing through to a university from in-country student enrolments would most likely be insufficient to cover the staff labour involved.

			

			Many university ‘exchanges’ at that time were attempted within an international University Mobility in Asia and the Pacific (UMAP) program, which was premised on an equal bi-directional exchange between universities, obviating the need for financial fees transfers. This proved largely unworkable between Australian and Indonesian universities, where individual student, staff and institutional financial capacities varied considerably. Such UMAP agreements rarely bore fruit after their initial signing. The failure of such agreements added urgency to the search for a more resilient and flexible model to facilitate Australian students’ study in Indonesia.

			Existing shorter-duration in-country programs, such as that pioneered by George Quinn at UKSW or later offered by Monash University at UGM during the summer holidays, appeared heavily dependent upon the goodwill of individual staff members, who contributed much of their time voluntarily beyond their remunerated teaching load. To achieve sufficient enrolment in a year-long in-country program, thereby covering fully staff inputs, would require a different financial model, such as one that combined student volumes from multiple universities for optimal administrative efficiencies.

			My concerns were shared by my Murdoch colleagues. School head Tim Wright drew to my attention a Commonwealth Department of Education, Employment and Training (DEET) application round for National Priority (Reserve) Funds. I applied to explore the concept of a national consortium whereby universities could collaboratively develop a common framework and infrastructure for in-country studies in Indonesia, and received the maximum allocation of $100,000 in 1994.

			Early implementation

			Action was required on two fronts. As Project Director, I spent 1994 establishing the framework for the consortium, promoting the concept to all Australian universities that offered Indonesian language, and signing up members. From the second semester that year, Paul Stange was engaged as Project Officer in Indonesia to set up arrangements there, negotiating student placements with potential partner universities and liaising with government entities.

			I took every opportunity to promote the concept, including at a national conference on Indonesian language teaching at Flinders University, Adelaide, in April 1994.5 My proposal for a consortium ‘to streamline and facilitate entry into certain extended residence courses, ensuring their quality, accessibility, and protecting the interests of their participants’ was well received (Hill, 1994, p 43).6 In July I followed with a workshop at the Asian Studies Association of Australia conference at Murdoch to publicise the concept as the project gained momentum.

			The vision was of a consortium specialising in placing Australian undergraduates into Indonesian universities, providing a comprehensive academic and support service, meeting a responsible duty of care ‘on the ground’ beyond that achievable by any single university. This offered advantages not only to those Australian universities with strong existing Indonesian studies programs but equally to those not capable of providing students with their own in-country courses. Drawing input from all member universities, ACICIS would administer and manage students from pre-departure right throughout their in-country experience. In assisting students to integrate into, learn from and contribute to the Indonesian community rather than forming an isolated clique, there were longer-term benefits beyond the immediate administrative efficiency for member universities and in-country support for students. With students from around Australia sharing their experience of in-country study, an esprit de corps and new national dynamism in Indonesian studies could develop among these emerging scholars and aficionados, a catalyst enhancing bilateral relations and constituting a network of Indonesia-trained graduates in the Australian community with enduring friendships formed in Indonesia, with Indonesians and Australians. In short, the consortium would provide ‘economies of scale’ yet optimal arrangements for both member university staff and students.

			After setting up a small Secretariat office at Murdoch, I sought to draw up legal documents for the establishment of the consortium while convincing universities to join and to send their students without delay. Detailed, accurate information and promotional materials were prepared for both universities and their students. As I still had teaching responsibilities, much of this administrative work was undertaken by part-time Secretariat staff, particularly John McGregor and Ruth Stone. We quickly found, to our dismay, that no relevant template memorandum of understanding (MOU) was available at Murdoch to form the basis of what had already come to be known as ‘ACICIS’ from the unwieldy grant application description of an ‘Australian Consortium for ‘In-Country’ Indonesian Studies’. We had to start from scratch, without in-house legal counsel, fashioning an agreement fit for purpose. Supporters in other universities assisted with examples. Each member university would sign an MOU with Murdoch, which was the consortium’s host. It was a simple strategy that stood the test of time until membership increased and new legal arrangements were necessary to streamline processes in subsequent years.

			I was delighted when University of Technology Sydney (at the urging of David Goodman, formerly at Murdoch) became the first to sign the MOU. La Trobe University and Monash University soon followed. As the other Australian university with a Year in Indonesia program, it was an important endorsement when the ANU Faculty of Asian Studies Dean, Ann Kumar, handed me their signed MOU at an ACICIS Reference Group meeting at ANU on 17–18 November 1994. By 13 December, the UQ and the University of Sydney had signed their MOUs, with Curtin University and Flinders University soon thereafter. The University of Western Sydney, University of New England (UNE), Swinburne University, the University of Melbourne, Northern Territory University and Griffith University indicated a high likelihood of joining by early 1995. Thus, by the close of 1994, the consortium had widespread support, with seven universities committed and six likely.7

			I was emboldened to apply for, and was granted, additional funds of $100,000 in 1995 for a pilot semester in-country in Semester 2 that year, open to all member universities. This second tranche of DEET funds enabled the employment of Paul Stange as the first ACICIS RD in Indonesia from July 1995 to December 1996. His previous experience as the CIEE RD in Malang and his knowledge of the Indonesian higher education bureaucracy greatly benefited the establishment of ACICIS in Indonesia. Most notably, he negotiated MOUs with our first two partner universities in Indonesia, UGM in Yogyakarta and UMM, in addition to an overarching agreement with the Indonesian Department of Education and Culture, ultimately gaining Cabinet Secretariat endorsement of ACICIS (under the Australian–Indonesian MOU for Educational Exchanges, January 1995).

			

			The MOU with UGM included the provision of a rented house for the RD in the university’s staff accommodation compound on campus, which would double as the ACICIS office. Paul Stange also negotiated the specifics of student enrolment in the two universities and in individual units of study. He prepared detailed orientation material for incoming students, including such topics as accommodation options, personal safety, formal university enrolment procedures and details of recommended subjects.

			A key task, both in Indonesia and in Australia, was to liaise with the relevant Indonesian authorities, to keep them informed and to engage their assistance to ensure all necessary legal and immigration protocols were followed. From the outset they were keen to increase the flow of Australian students to Indonesia and fully supported ACICIS. This was particularly evident regarding the Indonesian Embassy in Canberra and specifically the Consulate General of Indonesia in Perth, through whose offices all ACICIS visa applications were submitted. To facilitate a clear passage of visa applications, they were submitted in a single batch, which could then be traced more easily through the various government agencies whose approval was required. One of the benefits of universities acting collectively was that, with staff in Indonesia and agreed bilateral protocols, the visa approval process accelerated.

			Technical challenges

			The working environment then was very different from today. Despite academic and administrative staff at Australian universities having access to office computers with email capacity since the 1980s, wireless telephony and digital voice communication technology were still in their infancy. There were no mobile phones. There was no Voice over Internet Protocol telephony. International phone calls were extremely expensive, with connections to Indonesia often erratic. The ACICIS RD’s home office had no telephone line, and with the limited infrastructure available in Yogyakarta, it would be two months before one could be connected.

			

			Communication was either by airmail post or by facsimile. Typically, about once a week, I would draw up a one- to six-page document, which I would fax from the Murdoch school office machine (or occasionally from my home). It would often take more than a dozen attempts to dial the recipient in Yogyakarta before a sufficiently reliable connection would be established for the transmission. Until the RD had a phone line, I would send the fax to the UGM Student Union’s post and telephone service office on campus. Once received and when staff were available, someone from the student union office would cycle down to the RD’s home to hand-deliver the fax. To reply, the RD would then take an equally time-consuming route in reverse. Such communication was arduous, with the possibility of lost or unclear documents.

			Nonetheless, by early 1995 we had a viable administrative structure in place and applications from 29 students for the inaugural semester, commencing in August 1995. They represented seven of the 15 member universities in 1995, across most Australian states.8

			Collegial and institutional support

			One of the great benefits of a consortium approach was the sharing of experience and lessons learned. In compiling the initial information for prospective students, ACICIS drew heavily on the material I had prepared for the Murdoch Year in Indonesia. One pivotal issue for prospective member universities was determining academic credit for studies at Indonesian universities. In this, Murdoch’s precedent was generally accepted. Similarly, there was much curiosity about how other universities were funding participation by their students in in-country studies. This was linked to the particular subject code used by the Department of Education for such enrolments, as different codes had different funding allocations attached. There was much to be gained by sharing such knowledge.

			From the outset, ACICIS was supported by Indonesianist colleagues around the country. Senior Indonesianists, such as George Quinn (ANU), Colin Brown (Griffith University), David Reeve (University of New South Wales [UNSW]), Barbara Hatley (Monash University) and Virginia Hooker (ANU), each of whom had decades of experience in Indonesian and Australian higher education, provided their support and insights from the inception. The original DEET funding application had specified the formation of a national Reference Group to whom I, as the Project Director and funding recipient, would be accountable. It guided the development of the consortium, its members co-opted pro bono from universities around the country.9

			The collaboration at the heart of ACICIS was only possible because, in general, Indonesian studies in Australia, unlike some fields of endeavour, is not riven by deep personal or academic rivalries or conflicts. Colleagues were generally supportive of each other and willing to contribute generously to common activities from which they might draw no direct personal or professional enhancement. Senior scholars encouraged me, offering help and support without seeking remuneration or public credit. On numerous occasions, when I took annual or research leave, I was able to call upon members of the Reference Group (most frequently David Reeve, who, for most of ACICIS’ past, was pro bono Deputy Consortium Director) to relieve me. They gave freely of their time, providing mentorship and wise counsel, well beyond what might reasonably be expected by a junior colleague.

			Crucial too was the relatively unique environment provided then by Murdoch University. When I was granted the initial DEET funding, I was only a lecturer with limited teaching experience and no prior leadership roles within Murdoch or nationally. Yet, I was fully encouraged by my dean and, once funding was announced, directly by the Vice-Chancellor Peter Boyce. As already noted, it was a period when Murdoch was attracting national attention for its initiatives in research and teaching about Asia. Established only in 1974 with Asian Studies as one of the foundational areas, Murdoch’s junior staff benefited from the relatively flat, unhierarchical administrative structure and an institutional preparedness to foster and support innovation.10

			As I settled into undergraduate teaching and managing the Year in Indonesia, I was also encouraged to continue my research. Encouraged by Richard Robison and after seed funding from the Asia Research Centre, in 1994 Krishna Sen and I successfully applied to the Australian Research Council for a three-year grant to write a book on Indonesian media. Research leave for the book enabled me to have the second semester of 1996 in Yogya, at arm’s length from ACICIS activities, but still able to observe its development. While such research pursuits did occasionally shift my focus from ACICIS, the consortium benefited from the latitude and innovation fostered by sections of Murdoch in which I was situated.

			While the costs of running ACICIS were covered in 1995, even as we were preparing for the pilot semester commencing that August, it was apparent that it would be challenging thereafter to cover the vital expense of the RD’s salary and that of a part-time administrative officer in the Secretariat. Because no further National Priority (Reserve) Funds were available, I constantly sought alternative sources, with limited success. I travelled to Canberra most years to lobby sections of the Department of Foreign Affairs and Trade (DFAT) and the Department of Education in search of institutional funding for ACICIS and, more generally, for in-country study in Asia.11 In the first decade I received supplementary support on six occasions from the DFAT Australia–Indonesia Institute and twice from the Department of Education’s Regional Links Program. While limited, such funding was vital. In 1998, the private Western Australia Sangora Foundation also gave us funds so the ACICIS Reference Group could have a face-to-face meeting in Perth. Generally, our meetings were conducted by teleconference to avoid the expenses involved in travel and accommodation.

			

			Responding to the financial exigencies of ACICIS, we increased the (initially largely symbolic) annual membership levy to a more meaningful level. This encountered reluctance from several members to shoulder the actual costs of the consortium; they had been more used to neutral ‘fee waivers’ under the ineffective but reciprocal UMAP scheme. While semester-long programs were our focus, we considered a shorter summer practicum format to broaden the appeal of studying in Indonesia and to increase enrolments and revenue. In 2002 ACICIS trialled a Journalism Professional Practicum (JPP), a field selected partly because of existing professional connections with Indonesian media and partly because of the centrality of media coverage to bilateral understanding. It proved popular, attracting a different cohort of students than those with Indonesian language majors. Such shorter programs became more central to our operations. Over time, ACICIS was to move conceptually far beyond its Indonesian language department base to develop programs with broader discipline appeal.

			As the operations of ACICIS grew, both in the number of university members and the reach of our courses across more university departments, the financial and legal arrangements became more complex. Universities had to determine the appropriate unit within their structure to liaise with ACICIS and pay the requisite fees. In addition, any legal or financial changes relating to ACICIS needed to be processed by each of the universities (and if relevant, their legal offices). With around two dozen universities joining the consortium over the course of the first decade, dealing with each of these offices required considerable coordination, time and administrative effort.

			Responsiveness on the ground in Indonesia

			In Indonesia, communication has become easier with a landline phone along with internet connection in the RD’s residence (albeit still somewhat erratic). To ensure that the RD and I could be contacted around the clock in emergencies, we soon acquired mobile phones and recognised the security benefits of having students constantly contactable via mobiles. They became essential. The RD ensured all students could be readily contacted and their safety and whereabouts determined within minutes. The office fax machine fell into disuse.

			Challenges were not solely financial or technological, as the first decade included a string of events that threatened Indonesia’s image as a safe destination for Australian students. Most significant were the ousting of President Suharto (21 May 1998), the East Timor vote for autonomy from Indonesia on 30 August 1999 (and Australia’s involvement in peacekeeping), the Bali bombings (12 October 2002), the Australian Embassy bombing in Jakarta (9 September 2004) and Schapelle Corby’s arrest for drug smuggling (October 2004), followed by that of the ‘Bali Nine’ drug smugglers (April 2005).

			

			Each of these incidents required swift assessment and responses by ACICIS. Support networks in Indonesia were key, as one case illustrates. Prior to his fall in May 1998, public opposition to Suharto’s New Order was mobilising across the country, especially on campuses, with occasional military crackdowns upon anti-government protests. It was a stressful time for RD David Reeve, who was constantly monitoring and evaluating the situation. ACICIS students had a front-seat view of daily politics. It was a period that baptised many who subsequently became political analysts. It was also an alarming situation for home universities, all of whom had to be kept abreast of developments.

			I was fortunate to have a good personal relationship with then UGM Rektor (Vice-Chancellor) (1998–2002), Ichlasul Amal, as we had both been PhD students under Herb Feith at Monash University in the mid-1980s. I was able to ring him and raise our concerns for the safety of ACICIS students, whose accommodation was spread out around the city and who were therefore difficult to assemble in an emergency. Spontaneously, Professor Amal made an extraordinarily generous offer, inviting any ACICIS students who felt unsafe to stay in the Rector’s official residence on campus, where they would be welcome for as long as was necessary.12 This moving offer demonstrated how profoundly UGM staff took the safety and welfare of ACICIS students. While no students took up the invitation, students and ACICIS staff appreciated the strong institutional support available should circumstances deteriorate. It also reassured Australian universities that their students were getting the highest level of care and attention from ACICIS and our host universities.

			More concerning, as it was interpreted by some as targeting Australians, was the tragic bombing of two Bali nightspots on 12 October 2002. It had an immeasurable impact on Australian–Indonesian relations and incalculable consequences for the hundreds of victims. It presented ACICIS with our most serious security challenge and required a thorough reassessment of our activities. The Consortium’s Risk Management Plan was implemented immediately. The RD, then Joost Coté, was providing vital oversight of all aspects of in-country operations, particularly regarding security and risk assessment. He liaised with the Australian Embassy security officers and staff, Indonesian host universities, local police and security organisations, and a variety of other informal sources of information on local conditions. Without delay, all ACICIS students in Indonesia were contacted and their safety assessed. Staff assessed the security implications and then managed the academic and personal consequences for students and their home universities around Australia. With 20 universities in our consortium at that time and 48 students in Indonesia, keeping all relevant staff and students informed involved significant logistics.

			

			After almost-daily teleconferences, the Reference Group decided on 17 October to advise ACICIS students in Indonesia to return to Australia. Liaising with home university staff, we set in train mechanisms to ensure they could either complete alternative academic assessment or return to Indonesia to resume their studies when circumstances permitted. While Australia-based staff liaised with home universities to minimise disadvantage for students, the RD remained in place, liaising with our partner universities and local networks. When the decision was made by the Reference Group to recommence programs the following semester, our enrolment had dropped to 14 students and the rebuilding began.

			That so many such challenging incidents occurred, within a brief period, presented enormous difficulties for staff, who had to undertake rigorous assessment of the safety and security risks each incident posed for students, as well as maintain an accurate flow of information to the students in Indonesia and contact people in the home universities back in Australia. Staff were often working under considerable pressure, beyond what might be routinely expected of an international study program. We appreciated the continuing support from both Australian and Indonesian authorities. Support came on occasion from unexpectedly influential quarters. In March 2003, Joost Coté obtained a letter from the Governor of Yogyakarta, Sultan Hamengku Buwono X, addressed to me as Consortium Director, copied to the local police commissioner, attesting to the safety of Yogyakarta for our students. I shared it with ACICIS member universities as evidence of the extent of support from key institutions in Indonesia.

			

			The capacity of ACICIS to weather such ruptures and maintain a safe and secure learning environment for students enhanced the consortium’s obvious value for member universities, which relied greatly upon ACICIS’ assessment of the situation in Indonesia. ACICIS gradually cemented itself into the bilateral architecture, evident by occasions such as Prime Minister John Howard’s visit to UGM in February 2002 to meet UGM staff and ACICIS students, including our 500th student, Jennifer Robinson (from ANU; now a prominent international human rights lawyer). It was a further measure of ACICIS’ recognition within Australia’s Indonesian studies landscape when, in 2003, an Australian Parliamentary subcommittee report on Australia’s relations with Indonesia quoted extensively from ACICIS’ submission and recommended ‘that additional funding be provide[d] to the Department of Education, Science and Training to enable it provide an annual grant to the Australian Consortium for ‘In-Country’ Indonesian Studies, for running and salary costs’ (Joint Standing Committee on Foreign Affairs Defence and Trade, 2004, Recommendation 20, pp 161−163). While regrettably no such annual grant was forthcoming, it was encouraging that ACICIS had been so recognised by the Parliament.

			Staffing

			One of the challenges of the first decade was attracting appropriately skilled applicants for the complex and demanding role of RD. While Secretariat staff provided most pre-departure information for students, it was the RD who provided them with pastoral and academic support from arrival and orientation throughout their studies, in addition to ensuring host universities supplied all necessary academic grades and reports, sometimes well after a student’s return home. Most RD appointments required lengthy negotiations with an appointee’s home university regarding leave and financial arrangements. In essence, while ACICIS wanted senior academics, it was hard-pressed to find or afford them! Fortunately, we were successful in attracting academics of extremely high quality, fluent in Indonesian and with years of university experience.13 After inaugural RD Paul Stange returned to his substantive position at Murdoch, he was succeeded by David Reeve, who spent three years in Indonesia, including the very unsettling period of the fall of President Suharto. Gerry van Klinken and Helene van Klinken, both of whom had several years of previous experience teaching in UKSW, then shared the position for several years.

			

			However, it was sometimes hard to retain RDs, several of whom served only for a year. Remuneration was modest in comparison with a senior Australian academic’s salary, and the position took its toll, involving availability outside office hours and responsibilities surpassing typical expectations on an Australian campus. Given the time and expense involved in recruitment, frequent turnover was undesirable. Fortunately, at the close of our first decade, ACICIS recruited an ACICIS alumnus, Phillip King, who was completing his doctorate. It proved a very strategic and successful appointment, with King overseeing a significant expansion of ACICIS’ programs and enrolment numbers and remaining in the position for eight years, from 2005 to 2013. Still ACICIS’ longest-serving RD, he provided the stability, continuity and leadership that was required for the next phase of ACICIS’ development (as he recounts in his chapter in this volume). It was a significant step, too, in generational change, as ACICIS alumni began gaining key positions in the consortium.

			When RDs were sometimes spending only a year in-country, the continuity, support and knowledge of locally engaged ACICIS administrative staff was invaluable. Early staffer Lestari Widyastuti formed close friendships with many students in the initial years. After she passed away prematurely in 2007, a scholarship for Indonesian undergraduates was set up in her memory by ACICIS friends. Sinta Padmi was a UGM Indonesian language tutor for ACICIS students in 2004, who then volunteered to act as an ACICIS student guide, before starting full-time work with ACICIS in November 2007. She served in a variety of roles with ACICIS until 2025, finally as Program Manager in Yogyakarta, accumulating considerable institutional knowledge.

			Apart from the full-time RD in Indonesia, I spent a ‘notional’ one day per week on oversight and management of the consortium, greatly assisted by an administrative officer – initially part-time, eventually full-time – in the Secretariat across the corridor from my Murdoch office.14 The Secretariat processed applications, provided information and pre-departure advice, and liaised with member universities and students to maintain the efficient operations of the consortium. Virtually all Secretariat staff over the years have been ACICIS alumni.15

			Assessing the first decade

			By the close of its first decade, ACICIS was the largest consortium of its kind in Australia, including virtually all Australian universities with any profile in Indonesian studies. Its key achievement was offering a single collaborative mechanism through which students from any member university could undertake study for academic credit at an Indonesian partner university, with the consortium providing full administrative support from the time a student applied for the program until they returned home. Crucially, this relieved the home university of the weight (and associated cost) of pre-departure and in-country infrastructure.

			Ten years after the first ACICIS students arrived in Yogyakarta, and 11 years after I had publicly launched the concept of ACICIS at a Flinders University conference, I returned to Flinders again for an Indonesia Council Open Conference in September 2005. Having been asked to discuss the ‘lessons of the first decade’, I noted ACICIS was having to allocate increasing attention to security and risk management procedures, revising legal documentation and agreements, financial procedures, academic quality assurance and appropriate employment arrangements for Indonesia-based staff. The consortium was moving beyond the brash excitement of its initial establishment phase, recognising the need for complex administrative bilateral procedures to take advantage of opportunities for institutional expansion. The future of ACICIS still depended substantially upon government financial support, student interest in such in-country study, and broader community attitudes towards Indonesia and hence Indonesian studies. It was likewise clear that our greatest asset was our alumni, who were already making their mark in key professions, government and the community.

			

			Conclusion

			As ACICIS approaches its 30th year of operations, it may be tempting, from the outside, to regard it as the result of far-sighted vision and good planning. It would be flattering to think that was the case. More realistically, from within, I felt it tottered and teetered from one tiny step to the next only by the grace of generous and comradely support. At each critical point, someone would step forward to provide what was required. Such institutions rise or fall on collegial contributions, not individual competence. Timing too was crucial, for the university environment, both at Murdoch and nationally, was soon to become more determinedly centralised, rigidly hierarchical, less supportive of innovation, and more risk-averse.16

			Nonetheless, it is very satisfying to trace the generational transition that has taken place within ACICIS. At the 2015 Indonesia Council Open Conference in Geelong after yet another ACICIS presentation, I was asked by a colleague whether provisions were being made for generational change. I was pleased to note that then-RD, Elena Williams, was an ACICIS alumna, that Secretariat Manager, Liam Prince, similarly was an alumnus, along with most Australian-based staff. When I retired as Consortium Director in July 2018, the Reference Group’s selection committee appointed Liam and, for the first time, an Indonesian scholar, Adrian Budiman, as RD. A quarter of a century after a generation of Indonesianists established the consortium, there has been a successful transition to a new generation of scholars and administrators, bringing their new vision to the future of this collective endeavour. From a handful of largely volunteers or part-timers, it has developed into a stable professional organisation, with dozens of committed, well-trained staff. It is a future few would have imagined in 1994 when that first grant application sought government seed funding.

			Despite the rigours of in-country study, the occurrence of various incidents that temporarily disrupted bilateral relations and social stability in Indonesia, multiple changes of government in both countries, and numerous funding and policy shifts over those decades, ACICIS has weathered the passage. In the first decade’s 20 semesters, more than 700 Australian students studied through ACICIS in Indonesia, credited to their Australian degrees, with about 200 staying for a full year, developing exceptional levels of Indonesian language fluency and cultural competence. In that 20th semester, there were 40 students in-country, from 11 of ACICIS’ 18 member universities. Since inception, student satisfaction has been consistently high, with more than 98 per cent of respondents to anonymous student evaluation questionnaires each semester recommending ACICIS to other students in their universities. The consortium was offering an expanding array of study programs, from semester courses and field studies to six-week internships.

			

			As the chapters in this volume illustrate, the impact achieved by all who contributed has been profound on the lives of the individual student participants and their communities. It has been a pleasure to observe ACICIS fertile contribution to the field of Indonesian studies and to the bilateral relationship.
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1	 I attribute much of my later appreciation of the benefits of ‘in-country’ study to the powerful impact that participating in this North Sydney Boys High School’s study tour had upon me. 


						2	 I categorised the various university exchanges available in the early 1990s in Hill, 1994, ‘Taking stock: in-country Indonesian studies and the case for an Australian Consortium’, 31−44.


						3	 For decades, Quinn was the only non-Indonesian with a degree from an Indonesian university in Australia, in his case a Bachelor of Arts (Sarjana Sastra) from UGM.


						4	 La Trobe settled after a pre-trial hearing mid-1995. Smith, who completed a PhD in Indonesian studies at ANU, provided considerable encouragement and support for ACICIS in later roles in the Department of Education, Science and Technology, and at the Australian Embassy in Jakarta (2005−2010).


						
5	 My Innovative Languages Other Than English in Schools (ILOTES) Conference presentation was published as Hill, 1994.


						6	 See also Firdaus, 2019.


						
7	 ‘Report of Discussions: Reference Group Meeting, ANU, 17–18 November 1994’, dated 13 December 1994 (in author’s possession).


						8	 First semester enrolments at ACICIS were Murdoch (13), University of Western Australia (5), ANU (3), Curtin University of Technology (3), Western Sydney University (2), Griffith University (2) and Monash University (1). This diverse cohort included, among others, Simon Butt (now Professor of Indonesian Law and Director, Centre for Asian and Pacific Law, the University of Sydney), Ian Wilson (now Senior Lecturer and Fellow, Indo-Pacific Research Centre, Murdoch University) and Deryn Mansell (author of the 2014 Indonesia-based novel Tiger stone, Black Dog Books).


						
9	 The initial Reference Group, first convened by teleconference on 7 July 1994, consisted of David Hill (Chair), Kateryna Longley (host representative), Peter Worsley (University of Sydney), Stuart Robson (Monash University), James Snedden (Griffith University), Zifirdaus Adnan (Murdoch), Supomo Suryohudoyo (ANU) and George Quinn (NTU). The composition evolved.


						
10	 When Murdoch was founded in 1973, the precursor of Curtin University (then the Western Australian Institute of Technology) was already teaching Indonesian. To avoid a perception of duplication, Murdoch chose to teach the Malaysian variant (bahasa Malaysia) of the core language of Malay rather than the Indonesian variant (bahasa Indonesia). By the 1990s, shifting student (and staff) interest drove a staged transition to teach Indonesian.


						11	 I was therefore delighted in 2014 with then-Foreign Minister Julie Bishop’s launch of the NCP to support such in-country study in Asia.


						12	 Professor Amal lived in his family home off campus, so his official residence was vacant but still guarded by university security.


						13	 Appendix A lists all RDs.


						14	 I particularly acknowledge the significant contribution of the late David Armstrong, an ACICIS alumnus who served as Secretariat Officer and Manager from 2002 to 2013, single-handedly steering operations for much of that time.


						
15	 Appendix B lists most Secretariat staff since inception.


						16	 In 2016, ACICIS moved to UWA. By 2020, in effect, Murdoch’s Asia Research Centre had been disestablished (although in 2024, a new Indo-Pacific Research Centre was created in its footprint). 
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			Personal reflection

			Lesley Harbon

			What culture doesn’t somehow express the concept that zusammen sind wir besser, or ‘together is better’? It therefore makes sense to think of the Indonesian version, bersatu kita teguh, bercerai kita runtuh, when remembering how ACICIS came into being: a number of Australian universities requiring Indonesian language and culture subjects in-country, but unable to ensure financially viable cohorts of students alone, sending students together through an ACICIS consortium. Problem solved!

			This idea of ACICIS as a consortium is not, however, one-dimensional in my mind. I reflect on ACICIS’ ‘doing this together’ concept with a specific focus on generations and networks, rather than purely from the single dimension of enrolments. Let me explain further.

			I have not ventured inside the business administration of the ACICIS operations over the years. I have instead contributed to the ACICIS mission tangentially as a Deputy Member of the ACICIS Reference Group, encouraging student uptake and enrolments from my university and advocating for Indonesian studies. But, in my longer-term view, I can trace events inside the community and alongside the community (I’ve been engaged with the Indonesian-in-Australian-universities space for 50 years) that are related to what ACICIS does, that have made ACICIS so impactful. I’ve seen how ACICIS has allowed student continuity when universities could not support Indonesian teaching and learning, and I’ve seen how generations of individuals have been involved in making things work and how networks of people have been involved in making things work.

			

			In the mid-1980s, I taught Indonesian at the University of Southern Queensland, at that time known as the Darling Downs Institute of Advanced Education. Back then, like UNE, we nurtured cohorts of Indonesian learners who could not attend campus classes and who desired a distance learning program. In those days, there was no such thing as online learning: we posted learning booklets and cassette tapes to our students, and they posted their voice recordings and worksheets back for marking. Adding an in-country experience was only something students would do in their private time, or perhaps offered as an extracurricular activity every two years when the faculty offered an in-country program.

			When the mood was sombre in the mid-2000s, Indonesian language and culture programs were anxious because the continuity of one of the oldest Indonesian programs in the country, at the University of Sydney, was in jeopardy. How could smaller programs survive if the long-running original could not? Senior Indonesianists gathered to hear the evidence and debate the potential loss of the program. I listened to the concerned voices who had taught and learned in this space, and it was clear, the ACICIS model could alleviate major concerns.

			Various events such as bombings (October 2002 at the Sari Nightclub in Bali; August 2003 at the JW Marriott hotel in Jakarta; September 2004 at the Australian Embassy in Jakarta; July 2009 at the JW Marriott and Ritz-Carlton hotels in Jakarta) had resulted in an unease about travel to Indonesia, with Australian Government travel warnings put in place. The Australian media’s attention to people smuggling through Indonesia and boat people arriving illegally in Australia has similarly done nothing to encourage Australians to see Indonesia in a positive light. As well, the complications in Indonesia sporadically suspending live beef imports from Australia into Indonesia has also done nothing to encourage positive bilateral relationships. With Australian politicians supposedly at loggerheads with Indonesian counterparts, the message emphasised by the media is to play up the poor government-to-government relationship between our two countries.

			These contextual but relevant geopolitical issues were strong enough to thwart enrolments in Indonesian programs in general. Put simply, families and friends did not wish to have someone close to them travelling to a country where lives could be in danger. And the media did not help. Headlines could be powerful to sway popular opinion, which in turn impacted university Indonesian language and culture program enrolments. I recall ‘sexier’ languages were being offered, providing comparators in the market: Spanish, Chinese, languages of the BRIC world.

			

			I can only imagine that it was a long struggle for the creators/designers to birth ACICIS. Navigating higher education quality assurance regulations was no doubt difficult, with overlays of how the Indonesian host institutions were going to assure standards.

			But by my observations, it was the networks that operationalised support, enabling promotion and encouragement. And the generations of Indonesianists within those networks, former and current teachers, former and current students, former and current research collaborators, former and current colleagues, and most importantly returnees, whose passion for ‘things Indonesian’ created activity sufficient to cross-promote, disseminate information, recommend and advocate for, which has ensured interest for ACICIS programs over the years.

			It has therefore produced generations of networked graduates, some of whom are still in the Indonesian studies space and some who remain tangentially linked. I have observed the affordances of ACICIS in these networks and generations, and the sentiment would be brought out through the peribahasa:1 bersatu kita teguh, bercerai kita runtuh.

			It has somehow seemed suitable to apply the concept of ‘togetherness in strength’ to ACICIS. In looking back over the ACICIS years, we will long remember the generations, the networks and the many who, together, solved a wicked problem. The agility by which the ACICIS creators responded and produced a sustainable solution to Indonesian enrolment matters embodies everything that is contained in another saying attributed to somewhere in Africa: ‘if you want to run fast, run alone: if you want to run far, run together’.

			

			
				
						1	 peribahasa – proverb.
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			ACICIS and Asia literacy

			Kirrilee Hughes

			ACICIS sent its first outbound cohort in 1995, the year that the National Asian Languages and Studies in Australian Schools (NALSAS) program commenced. The 1990s were a time of considerable debate on Australia’s ‘Asia literacy’, from both sides of government and from within academia. NALSAS was borne through the Rudd Report, which was commissioned in 1992 by the Council of Australian Governments, published in 1994 and spearheaded by Kevin Rudd, a graduate of The Australian National University’s Asian Studies program who would become Australia’s 26th Prime Minister in 2007. The Rudd Report was one of many official reports at this time that addressed Asia literacy in Australia. It was viewed as a watershed, however, in terms of its implementation from mid-1995 as the NALSAS program, backed by unprecedented federal funding with annual Commonwealth expenditure peaking at $30 million per annum, or $49 million in today’s dollars (Prince, 2022). Through its policy prescriptions, NALSAS funded Asian languages and Asian studies education in Australian secondary and primary schools, including bahasa Indonesia and Indonesian studies. Some of these students would choose to further their studies of Indonesia at university, creating a pool of prospective participants for ACICIS programs.1

			‘Asia literacy’ is an Australian aspiration to ‘know Asia’ and intersects with concepts of power, knowledge, language, identity and education (Hughes, 2014).2 Conceptualisations of Asia literacy have focused on encouraging more Australian students to take up Asian languages and Asian studies in Australian education systems, including bahasa Indonesia and Indonesian studies. The purpose of this chapter is twofold. First, I provide an overview of Australia’s Asia literacy agenda, which emerged in the early 1970s and was being strongly advocated for in government and education circles at the time that ACICIS was also being conceived. Second, I focus on bahasa Indonesia and Indonesian studies within Australia to explore the context of Indonesia literacy at ACICIS’ establishment and during its early years, building on David Hill’s contribution to this volume.

			A note on the ‘official literature’ of Asia literacy

			In this chapter I draw on source material that I term the ‘official literature’ of Asia literacy. These are the publicly released reports, policy documents and statements that were commissioned by the Australian federal government or peak associations, such as the Asian Studies Association of Australia (ASAA) and the Asian Studies Council, and are important primary sources for Asia literacy. At the time of ACICIS’ launch in 1995, more than 15 reports, policy documents and statements that addressed Asia literacy had been released. As Kevin Rudd (1995, p 22) reflected after the publication of the Rudd Report:

			… over the last 25 years the preparation of reports on this particular issue has almost generated its own industry with a new report appearing every 18 months on average and with each report invariably producing the same sorts of recommendations as its predecessors. In short, this subject has been reported to death.

			This official literature is not an exhaustive record of all the publications that address Asia literacy in Australia. To align with the establishment of ACICIS, the reports that are the focus of this chapter begin with the Auchmuty Report, which was commissioned in 1969 and was the first report into the teaching and learning of Asian languages and Asian Studies in Australia, and end with the Rudd Report, which was ‘unprecedented in the history’ of previous reports because of its implementation as NALSAS (Henderson, 2008, p 171).3 There has also been a substantial body of literature addressing both Asia literacy and Indonesia literacy since the early 2000s, which largely falls outside the scope of this chapter (Aspinall & Crouch, 2023; Halse, 2017; Hill, 2012; Kohler & Mahnken, 2010; Prince, 2022; Soong & Cominos, 2018; Thomas, 2019).4

			The authors of the official literature referred to in this chapter read as a ‘who’s who’ of Australian politics and academia, which elevated discussions of Asia literacy to national significance. For example, J. J. Auchmuty was the inaugural Vice-Chancellor of the University of Newcastle, Australia. John Dawkins oversaw the expansion of Australian universities and the introduction of the Higher Education Contribution Scheme (now known as HELP) as Australia’s Education Minister (1987−91) and also served as Treasurer of Australia (1991−93). Stephen FitzGerald was Australia’s first Ambassador to China (1973−76) and ASAA President (1983−84). Ross Garnaut was also an Australian Ambassador to China (1985−88), a prominent economist and government adviser who led two high-profile climate change reviews for the Australian Government in the 2000s. John Ingleson has held Deputy Vice-Chancellor roles at two Australian universities and multiple presidencies of ASAA. David Ingram is a co-creator of the original International English Language Testing System (IELTS), developed to assess English competence and now a leading English assessment tool globally. Joseph Lo Bianco is a global authority on languages education and language policy and has advised numerous foreign governments and leading multilateral organisations on these issues. Kevin Rudd was Australia’s Prime Minister in 2007–10, again in 2013, and he has also served as global Chief Executive Officer for the Asia Society (2021–23, 2026–) and as Australia’s Ambassador to the United States (2023–26). Only one author is female; Estela Valverde, who has led three of Australia’s leading tertiary Latin American studies programs.

			

			Asia literacy: Beginnings

			The term ‘Asia literate’ was first used by Dr Stephen FitzGerald, then Chairperson of the Asian Studies Council, in an address to the ASAA Bicentennial Conference in Canberra in February 1988. FitzGerald opened his remarks by referring to statements made by then Australian Treasurer, Paul Keating, and the Minister for Employment, Education and Training, John Dawkins, ‘about the link between Asian studies and Australia’s economic performance’ (FitzGerald, 1988, p 9). FitzGerald emphasised that it is not Australia’s proximity to Asia alone that translates to advantage but also knowledge of Asia or ‘Asia literacy’:

			Our main asset in Asia is not that we are in it or close to it. Mere proximity has little to offer in the world of telefax, 747 and high value hi-tech products, except at the margins. Our being proximate to Asia can only work to our advantage if our closeness persuades us that we must as a nation become ‘Asia literate’; that is, have a populace in which knowledge of an Asian language is commonplace and knowledge about Asian customs, economies and societies very widespread. Such knowledge will not help our performance just at the margins. It will be central to our ability to perform.

			(FitzGerald, 1988, p 12; emphasis added)

			Several key points emerge here that are important to enduring applications of ‘Asia literacy’. From this initial usage, the term encompassed knowledge of Asian languages as well as knowledge of Asian ‘customs, economies and societies’, often referred to by the umbrella terms ‘Asian studies’ or ‘Asian cultures’ (Auchmuty Report, 1971, p 3 and pp 32–34; Ingleson Report, 1989, pp 59–107; Rudd Report, 1994). Additionally, these two dimensions – Asian languages and Asian studies – were to be acquired in an Australian context, by Australians. FitzGerald also advocated that knowledge of Asian languages and Asian societies be ‘widespread’ and ‘commonplace’ across the ‘populace’. In defining Asia literacy, FitzGerald posited it not as a specialisation for selected students, nor even as a school or university-based initiative, but as a mass-based aspiration for all Australians.

			This aspiration for Australia to develop a national advantage through deeper knowledge of Asian languages and Asian societies was first expressed in the Auchmuty Report, published in 1971. This was followed by three reports released in the 1980s: the ASAA’s Asia in Australian education (FitzGerald Report, 1980), the Senate Standing Committee on Education and the Arts’ A national language policy (1984) and the National policy on languages (Lo Bianco Report, 1987).

			

			The Auchmuty Report was initiated by the Commonwealth Government in March 1969 with agreement from the State Ministers of Education. Under its terms of reference, the report presented an investigation of ‘the extent to which Asian languages and other aspects of Asian life and cultures are studied in Australian schools and other educational institutions’ (1971, p 7) as well as the barriers to more widespread teaching of these subjects. In announcing the inquiry, then Minister for Education and Science, Malcolm Fraser, ‘pointed to the steady growth in the economic, cultural, political and military links between Australia and Asia during the last two decades’ (Auchmuty Report, 1971, p 7). Fraser noted, however, that only a small number of Australian students studied Asian languages and articulated a need for greater emphasis on Asia in Australia’s education systems. This first plea for what was later coined ‘Asia literacy’ called for increasing numbers of Australians to learn Asian languages and Asian studies for economic and other strategic purposes and was firmly grounded in Australia’s education systems, with Australian students the chief targets for this knowledge. This location of Asia literacy within Australian schools, universities and other formal places of learning is an important aspect of Asia literacy which has also come to condition who can – and who cannot – participate in Asia literacy (Hughes, 2018).

			The Auchmuty Report noted that ‘the submissions made to the Committee … concentrated almost solely upon Australia’s contributions to Asia’ and that ‘our changing attitude towards Asia must be extended to embrace a two-way concept: the future influence of Asian cultures and customs on Australian ways must be appreciated’ (Auchmuty Report, 1971, p 11; emphasis added). Similarly, in 1970s Australia, Asia literacy was also conceived as a one-way process: of Australians learning about Asia, with little acknowledgement of ‘Asia’s’ actual or potential contributions to Asian languages and Asian studies education in Australia. From my perspective writing in 2025, this injudicious conceptualisation of agency within Asia literacy persists.

			Asia in Australian education (FitzGerald Report), published in 1980, was prompted by the ASAA’s ‘concern for an apparent trend in which interest in studying Asian countries seemed to be levelling out and, in some cases, declining’ and concluded that:

			

			… both enrolment patterns and course offerings reflect a continuing low level of interest in the Asian region in the education system and in the community, a view that the study of Asian countries is marginal to both.

			(FitzGerald Report, 1980, Vol. 1, p iii)

			In referring to Australian education systems and communities, the FitzGerald Report posited a broader target for Asia literacy than the Auchmuty Report, which had focused solely on Australia’s education systems. The approach of the FitzGerald Report was also practical; it acknowledged that within any education system, priorities must be set, informed by ‘national interests’, articulated as ‘economic, strategic and political’ (1980, p 5). Like the Auchmuty Report, the FitzGerald Report also focused on the idea of education for location, that is, the study of Asian languages and of Asian societies in Australia for Australia’s geo-strategic national interest. Importantly, the FitzGerald Report emphasised that the future of Asian Studies in Australia also rested on ‘how successful we can be in establishing the view that it [Asian studies] is of utilitarian as well as intellectual value’ (FitzGerald Report, 1980, p 5; emphasis added), a debate which pervaded ‘official’ rationales for Asia literacy into the early 2000s.

			Two policy documents addressed the learning of Asian languages in Australia in the 1980s: A national language policy (1984) and the Lo Bianco Report (1987). These differ from the Auchmuty and FitzGerald Reports in that their focus was not solely on Asian languages but rather the broader context of language policy in Australia and on other, non-Asian languages, including Indigenous languages. ‘Languages other than English’, or LOTE, a term used widely at the time, had become linked to the concept of multiculturalism, which was ‘a centrepiece of official government policy’ in Australia’s federal political sphere (Ang, 2001, p 95). A national language policy was underpinned by four primary objectives: competence in English; maintenance and development of languages other than English (including Indigenous languages); provision of services in languages other than English (including for those with vision, hearing and speech impairments); and opportunities for learning second languages (1984, p 3). The Lo Bianco Report articulated these as two policy slogans: ‘English for all’ and ‘a language other than English for all’ (1987, pp viii–ix and p 71).

			In using the term ‘Asia literacy’ for the first time in 1988, FitzGerald named an ambition that had been referred to in numerous, preceding official reports. This aspiration for Asia literacy had expanded from increasing Asian languages and Asian cultures education in Australian schools and universities, as articulated in the Auchmuty Report, to this knowledge becoming widespread and commonplace across the populace. The rationale for Asia literacy, however, remained constant in terms of meeting Australia’s national interest, with a focus on economic, strategic and political considerations. These early reports also hint at a tension between what FitzGerald termed in 1980 as ‘intellectual’ and ‘utilitarian’ purposes as well as friction between advocates of languages education in general and of Asian languages in particular (Hughes, 2014).

			

			Asia literacy: 1988 and beyond

			FitzGerald’s coinage of Asia literacy in 1988 coincided with the release of multiple official reports that focused on language policy and education reform in Australia as well as more specific calls for Asia literacy. Between 1988 and 1991, two official education statements that referred to Asia literacy were released along with two language policy documents; two reports linking languages to international trade; and a further five reports that explicitly addressed Asia literacy.5 This was a peak time for Asia literacy advocacy in Australia.

			In 1994, ‘Asia-literate’ was defined in the Rudd Report (p 2) as:

			… the range of linguistic and cultural competencies required by Australians to operate effectively at different levels in their various dealings with the region – as individuals, organisations and as a nation.

			In this definition, Asia literacy is asserted as a uniquely Australian exercise at the levels of individual, organisation and nation. The term ‘Australians’ here and elsewhere in official reports is problematic; some reports referred to Australian students and others to the broader Australian community. Identifying these beneficiaries of Asia literacy in turn prescribes and shapes its sites of transmission and acquisition, further conditioning who can and, importantly, who cannot, participate in Australia’s Asia literacy (Asia Society Australia & International Education Association of Australia, 2022, pp 3–4).

			After the establishment of NALSAS and ACICIS in 1995 and NALSAS’ demise in 2002,6 the potential economic dividends of Asia literacy became even more explicit in the 2000s. The Australia 2020 Summit, which was an early announcement of newly elected Prime Minister Rudd, can be seen as a catalyst for post-2000 Asia literacy. This summit, held in 2008 in Canberra, brought together 1,000 participants from across Australia representing a diverse range of academic disciplines, industries and community sectors. During the summit, ‘regional literacy’ emerged as one of five ‘key themes and policy ideas’ from the group focusing on ‘Australia’s Future Security and Prosperity in a Rapidly Changing Region and World’:

			
					A concerted campaign to develop regional literacy in Australia (including the development of language skills and cultural awareness):	A new, resourced, national language plan (including mandatory training and further teacher training).
	Incentive-based language training and cultural familiarisation (tax breaks for remittances, supported international study).
	A benchmarking study on our national language capacity.



			

			(Commonwealth of Australia, 2008, p 372)

			This concept of ‘regional literacy’, while defined in terms of language skills, cultural awareness and education, was part of a dialogue focused on security and prosperity and thus framed as a contribution to Australia’s defence and commerce systems. One month after the summit, then Minister for Education, Employment and Workplace Relations, Julia Gillard, announced a funding package – the National Asian Languages and Studies in Schools Program (NALSSP) (Gillard, 2008). Over its four-year implementation period, NALSSP sparked lively debate in national newspapers, with many issues aired in earlier decades re-emerging, particularly regarding the utilitarian versus intellectual value of languages (for example, a series of articles in The Australian by Anderson & Lo Bianco, 2009; Hill, 2009; Lindsey, 2009; Slattery, 2009; and Wesley, 2009). From July 2008 to June 2012, the Australian Labor government’s primary vehicle for Asia literacy was NALSSP, which received $62.4 million in federal funding to ‘increase opportunities for school students to become familiar with the languages and cultures of Australia’s key regional neighbours, namely China, Indonesia, Japan and Korea’ (cited in Hughes, 2014, p 38). The NALSSP website stated:

			

			Asian languages and studies will equip the students of today with the skills to excel in the careers of tomorrow in our increasingly globalised economy. A greater cultural understanding and the ability to engage with our regional neighbours in their own language will help to build a more productive and competitive nation. This is beneficial for our economy, community and individuals, creating more jobs and higher wages and overall better opportunities for all Australians.

			(cited in Hughes, 2014, pp 38–39)

			NALSSP framed Asia literacy in terms of specific outcomes of national economic importance. This almost exclusive economic focus presents a different tone from FitzGerald’s speech of 20 years earlier. Asia literacy had come to denote a clear economic dividend for the entire nation in terms of ‘more jobs’, ‘higher wages’ and ‘overall better opportunities for all Australians’. FitzGerald’s intellectual basis for Asia literacy was no longer articulated, yet schools and other educational institutions are clearly identified as the places in which Asia literacy is to be acquired.

			Asia literacy: Framings

			From these discussions of Asia literacy that span more than 40 years, four key points emerge (Hughes, 2018) that are important for understanding ACICIS’ establishment and its conceptualisation of Indonesia literacy.

			First, since the Auchmuty Report of 1971, Asia literacy has encompassed two dimensions: Asian languages and Asian studies. At various times, particular Asian languages have received priority. For example, the Rudd Report and NALSAS program prioritised Chinese, Japanese, Indonesian and Korean, with these four languages also being the focus of NALSSP. Bahasa Indonesia has always featured as a priority language across the body of official reports produced in the 1970s, 1980s and 1990s (Hughes, 2014, pp 235–241). Of these two dimensions, there has been an explicit focus on Asian languages, often at the expense of Asian studies. This can be explained however, in that participation in Asian languages education lends itself to discrete measurement by authorities (through student enrolments, student load and courses offered), whereas Asian studies education, which is often delivered across multiple areas of school and university curriculums, is more difficult to quantify and subsequently to report. The focus on Asian languages education within Asia literacy can also be seen as a response to the setting of explicit participation targets for Asian languages education, while no participation targets have been set for Asian studies education. Between 1987 and 2007, no language policy in Australia, at federal or at state or territory level, achieved its stated targets (Liddicoat, 2010, p 19), including for participation in Asian languages. This is still true in 2025.

			Second, Asia literacy is a uniquely Australian term and policy initiative. Asia literacy has aimed to promote the study of Asia within Australia (and for the most part, not outside Australia)7 by Australians and not by others. Agency is threefold here: Asia literacy is to be learned by Australian students, taught by Australian educators and promoted by Australian governments. It is important to note the absence of the involvement of foreign, ‘Asian’ governments in the formulation of Asia literacy initiatives in Australia at the time that ACICIS was established; of educators from Asia in the teaching of Asian languages and Asian studies to Australian students; and of students who may already be Asia-literate. These issues of agency are key to the ways in which Asia literacy has been framed in Australia. In particular, the potential for latent Asia literacy within Australia’s population is deserving of greater attention from policymakers and educators (Asia Society Australia & International Education Association of Australia, 2022, p 9).

			Third, Asia literacy’s two dimensions – Asian languages and Asian studies – have always been defined aspirationally. Stephen FitzGerald, for example, encouraged Australia, as a nation, to become ‘Asia-literate’; participants of the Australia 2020 Summit called for ‘a concerted campaign to develop regional literacy in Australia’; and NALSSP proffered that ‘Asian languages and studies will equip the students of today with the skills to excel in the careers of tomorrow’. Asia literacy is a desired future state for Australian students and graduates; which, even after 50+ years of policy effort and advocacy, is still very much a work-in-progress. Furthermore, Asia literacy has not been positioned as a specialised area of study for select students, or a stream of expertise, but targets all Australian students as a mass-based mission.

			Finally, a strong connection has been made between Asia literacy and Australia’s economic and commercial systems as well as Australian security and defence. The case for the economic benefits of Asia literacy was repeatedly made from 1971 through to the early 2000s. It is evident in the title of the Rudd Report – Asian languages and Australia’s economic future – and explicit in the Australian Government’s approach to Asia literacy through NALSSP, which emphasised the building of a ‘more productive and competitive nation’ and ‘creating more jobs and higher wages’ (cited in Hughes, 2014, pp 38–39).8 Although Asia’s economic potential has developed exponentially since the publication of the Auchmuty Report, Asia literacy appears to still be articulated as a one-way process: of Australians learning about ‘Asia’ to fulfil Australian national interests.

			These four points demonstrate problems with the rationale, objectives and agency within Asia literacy in the 1970s, 1980s, 1990s and through to more recent times. This reveals deeper issues about how Australians view ‘Asia’ and Australia’s position in the region as well as the ways in which Australian governments have sought to control the nature of this engagement. The rationale for Asia literacy has been increasingly linked to economic dividends: for Australian individuals and the Australian nation. This overlooks the fundamental importance of context and of place for languages and cultural studies education. Context is not simply a question of classrooms and resources or of which Asian societies and languages to prioritise. Rather, context is created in languages and cultural studies education through the value assigned to those languages and cultures, the people who embody them and the places from which they originate (Hughes, 2014). Value cannot be ‘constructed’ in a language independent of its speech communities, such as in language class or cultural studies class delivered in an Australian school or university. Rather, ‘Asia’, ‘Asians’ and the broader Australian community have important, active roles to play within Asia literacy in Australia and must be enabled to do so.

			This analysis highlights just how unique the conceptualisation of ACICIS was in Australia in the early 1990s. From its beginnings, ACICIS created a new space for Indonesia literacy in Australia. While the majority of ACICIS participants are university students, reflecting the ‘place’ of Asia literacy within formal education systems, ACICIS programs are delivered in Indonesia. This seemingly simple feature sets ACICIS apart from other Asia literacy and Indonesia literacy initiatives in the 1990s, which were primarily based in classrooms and institutions in Australia. While ACICIS’ in-country delivery has, at times, limited the scope of its operations9 and exposed ACICIS to geopolitical risks, it has also enabled ACICIS to deliver a different type of Indonesia literacy in several important ways.

			While formal study in an Indonesian host university is an important part of ACICIS programs (and – from a practical perspective – a key enabler for a student visa), ACICIS has always advocated for ‘non classroom’, informal learning experiences. For example, most ACICIS programs do not offer prearranged residential accommodation. Instead, ACICIS orientation programs have equipped participants with resources to secure accommodation for themselves, usually a room in a kos.10 ACICIS programs have, from their inception, encouraged Australian participants to live with and among Indonesian students and communities, creating a role for Indonesian agency within ACICIS’ brand of Indonesia literacy.

			Although ACICIS programs usually include some type of formal institution-based study delivered by Indonesian lecturers and tutors, ACICIS programs also emphasise the important role of Indonesian students, kos mates, internship colleagues and other peers in the learning experiences of ACICIS participants.11 In this way, Australian ACICIS participants do not just learn the specific subject-content of their program, they also learn about Indonesian societies and cultures, and importantly youth societies and youth cultures, which are often absent from bahasa Indonesia and Indonesian studies education programs in Australia. ACICIS programs create space for and encourage the development of enduring, meaningful people-to-people connections and friendships, that extend beyond the duration of an ACICIS program. ACICIS can thus be seen to reconfigure agency, create context and open new spaces for Australia’s Indonesia literacy.

			

			Indonesia’s place within Australia’s Asia literacy

			In 2002, the ASAA argued that Indonesia dramatises the oscillations that confront the study of Asia across Australian schools and universities (2002, p 40). Indeed, Indonesia literacy both reflects and challenges the trends and problems within Australia’s broader Asia literacy. In this section, I chart the introduction of Indonesian language education in Australian education systems and discuss general participation trends prior to and at the time of ACICIS’ inception.

			Indonesia literacy in Australia can be viewed as a series of paradoxes. Despite its introduction into Australian schools at a time of declining participation in languages education, in the 1990s bahasa Indonesia became one of the most popular languages taught in Australian schools. In 1989, the Ingleson Report (1989, p 229) noted that the promotion of Indonesian, along with Chinese, in Australia schools ‘will lead to an increased demand for these languages at the tertiary level: the need for teachers alone will increase demand’. From 2000 to 2009, however, the Asia Education Foundation (2010, p 14, emphasis added) identified a ‘significant and ongoing decline in Indonesian’, noting that:

			student enrolments have been declining annually by at least 10,000 students since 2005 … As an additional concern, 99% of Australian students studying programs discontinue their studies before Year 12.

			Student participation in Indonesian language and studies education in Australia at this time has been described as ‘in crisis’ (Asia Education Foundation, 2012; Williams, this volume), particularly in senior secondary schooling. From an Indonesian perspective, however, Australia’s ‘Indonesia literacy’ surpasses that of any other non–Indonesian speaking nation and provides the Indonesian Government with a global benchmark. In addressing a joint sitting of the Australian Parliament in 2010, Indonesian President Susilo Bambang Yudhoyono (2010) commented:

			Indeed, I know of no other Western country where bahasa Indonesia is widely taught in the school curriculum. I know of no other Western country with more Indonesianists in your governments, universities and think tanks …

			Reflecting the discussion of Asia literacy ‘framings’ earlier in this chapter, this section focuses almost entirely on Indonesian language education in Australia and not Indonesian studies education. Information about the availability of, or student enrolments in, ‘Indonesian studies’ courses or subjects in both tertiary and secondary studies in Australia, is simply not available. It is also important to note that it has been geopolitics, rather than economics, that has fuelled Australia’s Indonesia literacy. Indonesian language and Indonesian studies education in Australia have been projects of learning about ‘our neighbour’. Unlike China, Japan and Korea, Indonesia has not been a major trade or investment partner for Australia, although this is now being addressed through the Indonesia-Australia Comprehensive Economic Partnership Agreement, which came into force in 2020.12 The pool of ‘background speakers’ of bahasa Indonesia located in Australia is also relatively small when compared with other Asian languages such as Cantonese, Mandarin, Korean and Vietnamese. This limits the potential role for linguistically diverse Australian residents to effect change and increase Australian students’ participation in Indonesian language and studies education and differentiates bahasa Indonesia from other prioritised languages within Asia literacy.

			Participation in Australia’s Indonesia literacy: Tertiary institutions

			The introduction of bahasa Indonesia as a subject within Australia’s education systems did not stem from public demand or from the scholarly community, but from the Australian federal government (Kohler & Mahnken, 2010, p 11). In the mid-1950s, the Australian federal government initiated the teaching of Indonesian and Malaysian at the University of Melbourne, the University of Sydney and the then University College of Canberra, where departments of Indonesian and Malaysian studies were established (Coppel, 2019, p 98; Thomas, 2019, p 71–96; Worsley, 1994, p 33).13 At the University of Sydney, for example, an urgent proposal was received from the Director of the Commonwealth Office of Education to establish courses in Indonesian and Malaysian for commencement in 1956, for which the Australian federal government ‘was prepared to meet the necessary costs involved’ (Worsley, 1994, p 54). Interests in establishing these language programs had not originated from within the Commonwealth Office of Education, but from the Department of External Affairs, the Department of Defence and the Office of the Prime Minister.14 This highlights the historical importance of Indonesian and Malaysian as languages of national and strategic significance to the Australian federal government.

			Unlike Cantonese and Mandarin and, more recently, Korean and Vietnamese, in the mid-1990s bahasa Indonesia did not have a large ‘background speaker’ profile in Australia and was not used widely in Australian homes. Table 4.1 shows that in 1996, around the time of ACICIS’ inception, there were 27,201 Australian citizens and non-citizens using bahasa Indonesia at home in Australia (0.15% of the population) and that this figure grew to 55,869 (0.26% of the population) in 2011.

			Table 4.1: Usage of selected Asian languages in Australian homes, 1996–2011

			
				
					
					
					
					
					
					
					
					
					
				
				
					
							
							Language

						
							
							1996 Census

						
							
							2001 Census

						
							
							2006 Census

						
							
							2011 Census

						
					

					
							
							Persons

						
							
							%

						
							
							Persons

						
							
							%

						
							
							Persons

						
							
							%

						
							
							Persons

						
							
							%

						
					

				
				
					
							
							Asian languages with 100,000+ users

						
					

					
							
							Mandarin

						
							
							92,360

						
							
							0.52

						
							
							138,742

						
							
							0.75

						
							
							220,596

						
							
							1.11

						
							
							336,410

						
							
							1.56

						
					

					
							
							Arabic (includes Lebanese)

						
							
							177,606

						
							
							1.00

						
							
							208,736

						
							
							1.12

						
							
							243,662

						
							
							1.23

						
							
							287,178

						
							
							1.34

						
					

					
							
							Cantonese

						
							
							202,494

						
							
							1.14

						
							
							224,713

						
							
							1.21

						
							
							244,554

						
							
							1.23

						
							
							263,675

						
							
							1.23

						
					

					
							
							Vietnamese

						
							
							146,267

						
							
							0.82

						
							
							173,610

						
							
							0.93

						
							
							194,858

						
							
							0.98

						
							
							233,388

						
							
							1.09

						
					

					
							
							Tagalog (includes Filipino)

						
							
							70,445

						
							
							0.40

						
							
							78,592

						
							
							0.42

						
							
							92,330

						
							
							0.47

						
							
							136,860

						
							
							0.64

						
					

					
							
							Hindi

						
							
							33,989

						
							
							0.19

						
							
							47,667

						
							
							0.26

						
							
							70,013

						
							
							0.35

						
							
							111,352

						
							
							0.52

						
					

					
							
							Other NALSAS languages

						
					

					
							
							Korean

						
							
							29,910

						
							
							0.17

						
							
							39,392

						
							
							0.21

						
							
							54,619

						
							
							0.28

						
							
							79,786

						
							
							0.37

						
					

					
							
							Japanese

						
							
							25,667

						
							
							0.14

						
							
							28,059

						
							
							0.15

						
							
							35,110

						
							
							0.18

						
							
							43,692

						
							
							0.20

						
					

					
							
							Indonesian

						
							
							27,201

						
							
							0.15

						
							
							38,555

						
							
							0.21

						
							
							42,038

						
							
							0.21

						
							
							55,869

						
							
							0.26

						
					

				
			

			Source: Based on Australian Bureau of Statistics data, 2012; cited in Hughes, 2014, p 259.15

			

			As a comparison, Mandarin, Arabic, Cantonese, Vietnamese and Tagalog were each used by more than 70,000 Australian citizens and non-citizens at home in Australia in 1996. Read has argued that in the 1970s and 1980s, the ‘small size and low political profile of the Indonesian community in Australia’ translated to minimal support for Indonesian language and studies education in Australian education systems (2002, pp 81–82). It is not surprising then that demand for Indonesian language and studies education in Australian education systems did not stem from within the Australian community.

			Enrolment data from the 1960s and 1970s show that tertiary enrolments in bahasa Indonesia were higher than other Asian languages, notably Chinese and Japanese. The earliest reliable university enrolment figures for bahasa Indonesia are from 1964, as shown in Table 4.2. At this time there were 561 enrolments in Indonesian and Malaysian languages across four universities in Canberra, Melbourne and Sydney and 676 enrolments by 1973. This was, however, a time of significant expansion in tertiary enrolments in Australia and growth of absolute student numbers would likely have equated to a decline as a percentage of all university enrolments.

			Table 4.2: Undergraduate enrolments in selected Asian languages in Australian universities, 1964–1973

			
				
					
					
					
					
					
					
					
					
					
					
					
				
				
					
							
							Language

						
							
							1964

						
							
							1965

						
							
							1966

						
							
							1967

						
							
							1968

						
							
							1969

						
							
							1970

						
							
							1971

						
							
							1972

						
							
							1973

						
					

				
				
					
							
							Chinese 

						
							
							108

						
							
							110

						
							
							95

						
							
							122

						
							
							99

						
							
							162

						
							
							119

						
							
							146

						
							
							198

						
							
							222

						
					

					
							
							Indonesian

						
							
							561

						
							
							638

						
							
							689

						
							
							640

						
							
							620

						
							
							550

						
							
							602

						
							
							653

						
							
							614

						
							
							676

						
					

					
							
							Japanese

						
							
							53

						
							
							80

						
							
							192

						
							
							272

						
							
							397

						
							
							417

						
							
							463

						
							
							462

						
							
							460

						
							
							533

						
					

					
							
							Total

						
							
							722

						
							
							828

						
							
							976

						
							
							1,034

						
							
							1,116

						
							
							1,129

						
							
							1,184

						
							
							1,261

						
							
							1,272

						
							
							1,431

						
					

				
			

			Notes: Although other Asian languages were taught during this period, including Arabic, Bengali, Literary Persian, Pali, Prakrit, Sanskrit and Urdu, no student enrolment data are provided for these languages in Australian Academy of the Humanities, 1975. 

			Source: Adapted from Australian Academy of the Humanities, 1975, p 47.

			Hawley’s post-1974 dataset, shown in Table 4.3, indicates that enrolments in bahasa Indonesia (and Malaysian) steadied between 1974 and 1981, with enrolments in Japanese growing strongly to outpace bahasa Indonesia.

			

			Table 4.3: Undergraduate enrolments in Asian-language courses in Australian universities, 1974–1981

			
				
					
					
					
					
					
					
					
					
					
				
				
					
							
							Language

						
							
							1974

						
							
							1975

						
							
							1976

						
							
							1977

						
							
							1978

						
							
							1979

						
							
							1980

						
							
							1981

						
					

				
				
					
							
							Arabic

						
							
							44

						
							
							60

						
							
							87

						
							
							91

						
							
							91

						
							
							103

						
							
							139

						
							
							55

						
					

					
							
							Bengali

						
							
							5

						
							
							14

						
							
							5

						
							
							11

						
							
							8

						
							
							10

						
							
							14

						
							
							0

						
					

					
							
							Chinese 

						
							
							384

						
							
							563

						
							
							529

						
							
							512

						
							
							521

						
							
							520

						
							
							650

						
							
							540

						
					

					
							
							Hindi

						
							
							27

						
							
							37

						
							
							24

						
							
							14

						
							
							22

						
							
							19

						
							
							23

						
							
							20

						
					

					
							
							Indonesian (Malaysian)a

						
							
							568 (0)

						
							
							649(21)

						
							
							689(60)

						
							
							655(66)

						
							
							648(67)

						
							
							669(57)

						
							
							639(68)

						
							
							607(81)

						
					

					
							
							Japanese

						
							
							588

						
							
							675

						
							
							693

						
							
							686

						
							
							733

						
							
							722

						
							
							813

						
							
							844

						
					

					
							
							Javanese

						
							
							8

						
							
							6

						
							
							0

						
							
							1

						
							
							2

						
							
							2

						
							
							2

						
							
							0

						
					

					
							
							Pali

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							3

						
							
							0

						
							
							0

						
					

					
							
							Persian

						
							
							0

						
							
							3

						
							
							1

						
							
							2

						
							
							0

						
							
							5

						
							
							4

						
							
							0

						
					

					
							
							Sanskrit

						
							
							16

						
							
							16

						
							
							17

						
							
							11

						
							
							32

						
							
							25

						
							
							32

						
							
							22

						
					

					
							
							Thai

						
							
							13

						
							
							19

						
							
							21

						
							
							24

						
							
							25

						
							
							22

						
							
							29

						
							
							28

						
					

					
							
							Tibetan

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							3

						
							
							0

						
							
							2

						
							
							3

						
					

					
							
							Urdu

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							1

						
							
							1

						
							
							2

						
					

					
							
							Total: Asian languages

						
							
							1,653

						
							
							2,042

						
							
							2,066

						
							
							2,007

						
							
							2,085

						
							
							2,101

						
							
							2,348

						
							
							2,121

						
					

					
							
							Total: other languagesb

						
							
							7,081

						
							
							7,967

						
							
							8,006

						
							
							8,399

						
							
							8,545

						
							
							8,561

						
							
							9,048

						
							
							8,101

						
					

					
							
							Total: all languages

						
							
							8,734

						
							
							10,009

						
							
							10,072

						
							
							10,406

						
							
							10,630

						
							
							10,662

						
							
							11,396

						
							
							10,222

						
					

					
							
							Total: undergraduate enrolments

						
							
							127,597

						
							
							131,662

						
							
							135,903

						
							
							139,517

						
							
							140,267

						
							
							140,269

						
							
							141,946

						
							
							144,233

						
					

					
							
							Asian languages as % of all language enrolments

						
							
							18.9%

						
							
							20.4%

						
							
							20.5%

						
							
							19.3%

						
							
							19.6%

						
							
							19.7%

						
							
							20.6%

						
							
							20.7%

						
					

					
							
							Asian languages as % of all undergraduate enrolments

						
							
							1.3%

						
							
							1.6%

						
							
							1.5%

						
							
							1.4%

						
							
							1.5%

						
							
							1.5%

						
							
							1.7%

						
							
							1.5%

						
					

				
			

			Notes: Data for this table are incomplete. Data were not provided for Arabic in 1981 at ANU, UNE and the University of Melbourne (UoM); for Bengali in 1981 by UoM; for Chinese in 1974 by UQ and in 1981 by UoM and Murdoch University; for Japanese in 1974 at UQ and in 1981 at UoM; for Persian (Literary) in 1981 at ANU; and for Sanskrit in 1981 at UNE and UoM. Furthermore, estimates were made for missing data for Chinese and Japanese at UQ in 1974. a Enrolments in Indonesian and Malaysian have been combined. The figure in parentheses indicates enrolments in Malaysian only. b Other languages include Dutch, French, German, Greek (Classical), Greek (Modern), Hebrew, Icelandic, Italian, Latin, Old Norse, Polish, Portuguese, Russian, Spanish, Serbo-Croatian, Swedish and Syriac.

			Source: Adapted from Hawley, 1982, pp 16–18.

			Colleges of Advanced Education (CAEs) were a feature of Australian higher education from 1967 to the early 1990s, offering post-secondary qualifications in vocational areas such as teaching, nursing and accounting. CAEs ranked below universities but above Colleges of Technical and Further Education (now known as TAFE and which focus on trade qualifications) and are important for this discussion in terms of their role in training primary and secondary school teachers, including language teachers.16 In 1969, the Auchmuty Report recorded four CAE institutions offering Indonesian/Malaysian, with a combined total of 181 enrolments, compared with 40 in Chinese and 350 in Japanese (1971, pp 56–59). By 1974, Indonesian was the most popular Asian language taught in CAEs, with a peak of 427 enrolments in 1980, as shown in Table 4.4.

			Table 4.4: Enrolments in Asian languages in Australian CAEs, 1974–1981

			
				
					
					
					
					
					
					
					
					
					
				
				
					
							
							Language

						
							
							1974

						
							
							1975

						
							
							1976

						
							
							1977

						
							
							1978

						
							
							1979

						
							
							1980

						
							
							1981

						
					

				
				
					
							
							Indonesian

						
							
							218

						
							
							392

						
							
							340

						
							
							406

						
							
							377

						
							
							353

						
							
							427

						
							
							337

						
					

					
							
							Japanese

						
							
							164

						
							
							248

						
							
							235

						
							
							246

						
							
							219

						
							
							281

						
							
							257

						
							
							314

						
					

					
							
							Chinese

						
							
							70

						
							
							64

						
							
							54

						
							
							59

						
							
							55

						
							
							64

						
							
							43

						
							
							71

						
					

					
							
							Vietnamese

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							0

						
							
							38

						
							
							51

						
					

					
							
							Total: Asian languages

						
							
							452

						
							
							704

						
							
							629

						
							
							711

						
							
							651

						
							
							698

						
							
							765

						
							
							773

						
					

					
							
							Total: all languages

						
							
							1,016

						
							
							1,447

						
							
							1,403

						
							
							1,830

						
							
							1,989

						
							
							2,053

						
							
							2,270

						
							
							2,347

						
					

					
							
							Asian languages as % of all language enrolments

						
							
							44.5%

						
							
							48.7%

						
							
							44.8%

						
							
							38.9%

						
							
							32.7%

						
							
							34.0%

						
							
							33.7%

						
							
							33.0%

						
					

				
			

			Note: The ‘Total: all languages’ figure for 1981 has been corrected from the source, in which there is an error in addition. Data are not complete for Indonesian at Darling Downs CAE (1978–1979), Adelaide College of the Arts (1974–1980) and the Western Australian Institute of Technology (1974); and for Japanese at the Western Australian Institute of Technology (1974).

			Source: Adapted from Hawley, 1982, p 71 and p 62.

			Hill (2012) has noted that by 1991, Indonesian was available at university level in each state and territory of Australia. This provided momentum – and a pipeline of students – for the inception of ACICIS, when tertiary enrolments in Indonesian language studies in Australia were at their peak. While enrolments grew strongly in the early 1990s, they had begun to contract by the end of the decade and have continued to decline (Hill, 2012, p 19 and p 21).17 In 2001, there were 1,686 students studying bahasa Indonesia in Australian universities; declining to 1,067 students in 2010 (Hill, 2012, p 23); and in 2022, there were only around 564 Australian students enrolled in all Southeast Asian languages at Australian universities (ACICIS, 2024a, p 7).18

			Participation in Australia’s Indonesia literacy: Schools

			Bahasa Indonesia was introduced into Australian primary and secondary schools in the 1950s. Wykes and King surveyed the teaching of foreign languages in Australian schools between 1957 and 1963 and found that French, German and Latin dominated language programs, with only ‘handfuls’ of children studying Indonesian and Malaysian (cited in Worsley, 1994, p 21). At this time, bahasa Indonesia was taught only in Victoria and bahasa Malaysia (Malaysian) only in South Australia. Worsley provides the following data on Australian primary and secondary students of Indonesian and Malaysian from 1969 through to 1991:

			Table 4.5: Australian school students studying Indonesian and Malaysian, 1969–1991

			
				
					
					
					
					
					
				
				
					
							
							
							1969

						
							
							1975

						
							
							1988

						
							
							1991

						
					

				
				
					
							
							Primary students

						
							
							–

						
							
							2,577 

						
							
							5,938

						
							
							16,682

						
					

					
							
							Secondary students

						
							
							3,431

						
							
							10,895

						
							
							18,987 

						
							
							28,815 

						
					

					
							
							Year 12 students

						
							
							590 

						
							
							619

						
							
							1,054

						
							
							791

						
					

					
							
							Total

						
							
							3,431

						
							
							13,472

						
							
							24,925

						
							
							45,497

						
					

				
			

			Note: This source only provides absolute numbers and does not provide a ‘participation rate’ as a percentage of entire student populations.

			Source: Worsley, 1994, p 21.

			In the late 1960s and 1970s, enrolments in languages education declined dramatically in Australian schools. This has been attributed to the abolition of foreign language requirements for entry into Australian universities (A national language policy, 1984, p 148).19 It was at this time and in this context that Indonesian and Malaysian were introduced into secondary schools and that student enrolments in these languages began to increase. As shown in Table 4.5 on the previous page, the study of Indonesian in Australian primary and secondary schools grew – in absolute terms – over the period from 1969 to 1991.

			Table 4.6: Enrolments in top 10 languages in Australian government schools, 2001 and 2005

			
				
					
					
					
					
					
				
				
					
							
							Language

						
							
							2001

						
							
							2005

						
					

					
							
							National enrolments

						
							
							As % of national enrolments in languages

						
							
							National enrolments

						
							
							As % of national enrolments in languages

						
					

				
				
					
							
							Japanese

						
							
							239,030

						
							
							23.4%

						
							
							220,126

						
							
							23.4%

						
					

					
							
							Italian

						
							
							196,585

						
							
							19.3%

						
							
							192,097

						
							
							20.4%

						
					

					
							
							Indonesian

						
							
							211,003

						
							
							20.7%

						
							
							170,273

						
							
							18.1%

						
					

					
							
							French

						
							
							135,826

						
							
							13.3%

						
							
							123,861

						
							
							13.2%

						
					

					
							
							German

						
							
							107,695

						
							
							10.6%

						
							
							92,433

						
							
							9.8%

						
					

					
							
							Chinesea

						
							
							51,351

						
							
							5.0%

						
							
							52,960

						
							
							5.6%

						
					

					
							
							Modern Greek

						
							
							14,637

						
							
							1.4%

						
							
							16,107

						
							
							1.7%

						
					

					
							
							Spanish

						
							
							17,994

						
							
							1.8%

						
							
							15,953

						
							
							1.7%

						
					

					
							
							Vietnamese

						
							
							8,991

						
							
							0.9%

						
							
							11,055

						
							
							1.2%

						
					

					
							
							Arabic

						
							
							8,614

						
							
							0.8%

						
							
							9,878

						
							
							1.0%

						
					

					
							
							Total enrolments: top 20 LOTE

						
							
							991,726

						
							
							97.2%

						
							
							904,743

						
							
							96.1%

						
					

					
							
							Total enrolments: all LOTE

						
							
							1,019,799

						
							
							–

						
							
							941,225

						
							
							–

						
					

				
			

			Note: The order of languages does not reflect a numerical rank of enrolments or percentages. The figures exclude Tasmania; Data for the Australian Capital Territory were for 2001 and 2003, as 2005 data were not supplied. a Includes Mandarin and ‘unspecified Chinese’.

			Source: Adapted from Research Centre for Languages and Cultures Education, University of South Australia, 2007, p 35.

			

			Enrolments in bahasa Indonesia in Australian primary and high schools grew exponentially over the next 10 years, as shown in Table 4.6. After the establishment of both ACICIS and NALSAS, by 2001, there were over 211,000 enrolments in Indonesian in government primary and secondary schools in Australia and bahasa Indonesia was the second most studied language in these schools after Japanese.

			Writing in 2009, Lo Bianco and Slaughter showed that the pattern of enrolments in Indonesian language education across Australian schools mirrored that of other languages. Languages education in Australia is concentrated in primary schools and early secondary schooling years. It declines over secondary school levels; as student year levels advance participation rates decline, with Year 12 its lowest level. Indonesian language education is concentrated in Australian primary schools, with primary school students accounting for more than 60% of all enrolments in Indonesian in 2010 (Kohler & Mahnken, 2010, p 5). Kohler and Mahnken have argued that, at this time, ‘data provided by education authorities shows [sic] that 99% of Australian students studying Indonesian discontinued their study before completing Year 12’, with attrition levels most severe at the junior secondary school level during transition from primary school, where Indonesian is taught more widely. The majority of Indonesian language education in Australian schools is thus focused at year levels in which languages education programs are most likely to be characterised by low time allocation. This experience is unlikely to contribute to the development of useful levels of bahasa Indonesia proficiency for Australian students.

			Bahasa Indonesia has always been included in the official reports discussed earlier in this chapter as a ‘prioritised language’ (Rudd Report, NALSAS, NALSSP); a ‘language of wider teaching’ (Lo Bianco Report); a ‘language of the future’ (Valverde Report); and has since been classified by the Australian Government as a ‘nationally strategic language’ in Australian universities (Hill, 2012, p 19). Writing in the early 1990s, Worsley noted that in an education environment in which only a small proportion of all students have chosen to study an increasingly diverse range of languages, Indonesian became one of the most studied languages in Australian schools, albeit mostly primary schools (Worsley, 1994, p 31). Post-2000 slumps in participation rates, however, have sparked descriptions of bahasa Indonesia as reaching a ‘crisis point’, with the Asia Education Foundation warning that Indonesian could become ‘virtually extinct in language studies at Year 12 level’ (2012, p 1). Declining Year 12 enrolment figures mirror those at the tertiary level. In 2009, 1,167 students in Year 12 were enrolled nationally in tertiary-accredited bahasa Indonesia subjects in Australian schools (Kohler & Mahnken, 2010, p 13) and in 2022, data from the Australian Curriculum, Assessment and Reporting Authority show this has steadily declined to 619 Year 12 students (ACICIS, 2024b, p 10).

			

			From an Indonesian perspective, however, Australia has led the world in Indonesian language education and the Indonesian Government has extolled Australian students’ participation in Indonesian language education as a global benchmark. Indeed, over the last 30 years, it has been ACICIS, an Australian-based consortium, that is likely the largest inbound study abroad program to Indonesia. In an interview with the author in 2011 (Hughes, 2014), Aris Junaedi, Indonesia’s Education Attaché in Australia from 2008 to 2013 commented that although Australian students’ participation in bahasa Indonesia education was in decline, this was not the primary challenge he faced in his work. During his posting to Canberra, Australia’s Indonesia literacy still surpassed that of any other non–Indonesian speaking nation, making it difficult for him to compete with posts in other countries for resources and funding.

			Conclusion

			The push for Asia literacy began in the 1970s, which was a time of great political and social change in Australia, particularly in relation to the ideas of ‘Asia’ and multiculturalism. This chapter has explored conceptualisations of, and participation in, Asia literacy and Indonesia literacy in the 1970s, 1980s and 1990s at the time ACICIS was also being conceived and founded. In this way, ACICIS is shown to be a part of, and a response to, Asia literacy and Indonesia literacy agendas in Australia.

			Importantly, ACICIS has challenged notions that Indonesia literacy is to occur in Australia, in formal places of learning, without input from Indonesians or that it should only focus on language studies. By offering in-country programs and emphasising sites of informal learning such as kos, workplaces and broader communities in Indonesia, ACICIS’ modality for Indonesia literacy is both innovative and inclusive, and creates opportunities for Indonesian agency. This is also highlighted through ACICIS’ consortium model and the cross-institutional partnerships it fosters among and between Australian and Indonesian universities. From its second decade, ACICIS also began to offer new programs in non-language disciplines such as journalism, Islamic economics and development studies.20 It is this innovation and inclusivity that has likely ensured ACICIS’ longevity over the last 30 years whereas other, government-led Asia literacy initiatives, such as NALSAS and NALSSP, have been comparatively short-lived.
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						1	 Myself included; NALSAS funding made it possible for my high school in Sydney to offer bahasa Indonesia from Year 7 to Year 12. I had no prior exposure to bahasa Indonesia and encountered Indonesia and its language for the first time as a Year 7 student. I am an ACICIS alumna and studied in Indonesia in 2001, participating in both the FLIP and EJFS. 


						
2	 This chapter draws from my doctoral research, which focused on conceptualisations of rationale, objectives and agency within Australia’s Asia literacy.


						
3	 For a full list of these reports, see Appendix C.


						4	 Furthermore, in September 2025, the Australian House of Representatives Standing Committee on Education launched an inquiry into ‘Building Asia capability in Australia through the education system and beyond’.


						5	 See Appendix C (the Dawkins Report through to the Leal Report).


						
6	 NALSAS was abandoned by the Howard Government in 2002.


						
7	 The NCP, which was introduced in 2014 and ‘aims to lift knowledge of the Indo-Pacific in Australia by supporting Australian undergraduates to undertake study, language training and internships in the Indo-Pacific’ (Department of Foreign Affairs and Trade, 2024), did not have ‘Asia literacy’ as one of its primary objectives until 2024.


						
8	 This economic rationale for Asia literacy is, however, notably missing from the NCP. For a useful comparison of NALSAS, NALSSP and the NCP, see Prince, 2022.


						
9	 For example, see King’s chapter in this volume which focuses on the early 2000s. ACICIS’ programs were also suspended for several intakes due to COVID-19, with a number of short-duration programs delivered online during this period.


						10	 kos – boarding house style accommodation.


						11	 Naidu refers to these actors as an ‘ensemble’ in her chapter in this volume. 


						
12	 See Sutrisno, this volume.


						13	 Canberra University College was amalgamated with ANU in 1960. 


						
14	 This initial funding from the Australian federal government was withdrawn a decade later. Bahasa Indonesia has since continued to be taught at the University of Sydney.


						15	 Updated data from the 2016 and 2021 Censuses are available in Asia Society Australia & International Education Association of Australia, 2022, pp 5−9.


						
16	 The Dawkins Report recommended the Unified National System, which was an amalgamation of Australia’s 19 universities and 47 CAEs, to a unitary system of 35 universities. This process began in 1989.


						
17	 Participation rates in Asian languages at Australian universities, including Indonesian, were not consistently recorded throughout the 1990s. Hill, 2012, provides figures for 2001–2010, with the most reliable figures prior to this Worsley, 1994, pp 21–41 and the Ingleson Report, 1989, pp 126–129.


						18	 Given the limited offerings of other Southeast Asian languages at Australian universities, the majority of these students would be studying bahasa Indonesia. The Australian Government currently does not collect university enrolment data for individual languages. 


						
19	 Approximately 40% of matriculation candidates studied a language other than English in 1968 and this fell to 14% between 1976 and 1978.


						
20	 See chapters from Kent, King and Romano in this volume. 
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			Personal reflection

			Hillary Mansour

			I moved to Yogyakarta with ACICIS in 2018 with the single goal of improving my Indonesian language skills. I’d just finished my Bachelor of Arts and an Indonesian language diploma and felt I hadn’t spent nearly enough time in Indonesia. The end of my undergraduate degree seemed a critical juncture in terms of making plans about my career. I figured moving to Indonesia would not only be a chance to really solidify my Indonesian skills, but also to decide whether Indonesian studies was something I wanted to pursue further. So, deferring my postgrad plans, I enrolled as a private applicant in ACICIS’ FLIP in Yogyakarta, followed by the WJFS in Bandung.

			ACICIS facilitated a soft landing in Yogya and smoothed the transition to life in Indonesia. I quickly realised that in all settings outside the classroom, informal Indonesian was the vernacular. This was an instant challenge for me; it meant consciously unlearning rules that had been drilled into me over a decade of classroom tuition. I had to drop formal pronouns (a friend nudged me once, ‘Hillary, we’re friends, you can say kamu …’) and abandon textbook verb prefixes, or sometimes switch verbs altogether (forget mempunyai, use ada!). But learning to speak the same lively Indonesian as my peers unlocked new worlds in art and pop culture and was the basis for forming close relationships with people. The hours I spent conversing with Gojek drivers and warung staff, bartering at markets and nongkrong with friends, fast-tracked my learning and made my overall experience so much richer.

			

			Once settled in my kos, I became close with my local community. I regularly sat downstairs chatting with kos caretakers, Ibu Yanti and Pak Aan, and my adopted kos ‘uncle’ Om Pong. I loved my homestay experience; it made me feel like a resident, not just a visitor. On occasion Pak Aan would host ronda malam gatherings – homage to a village tradition where men would go on night patrols together, sounding a percussive instrument called a pentungan bambu. The version at my kos was more like a ‘men’s shed’, with tea, cards and a lot of chilling on reed mats. I was always thrilled when invited to join. The times spent downstairs with my kos family remain some of my most special memories from Yogya.

			The energetic ACICIS staff were similar in age to me and enthusiastic about how ACICIS brought Australians and Indonesians together. I was grateful for their friendship and, in retrospect, I appreciate how seriously they took their duty of care responsibilities. At the time, however, my cohort lamented that a Smartraveller update could derail our weekend travel plans! Travelling in Indonesia was a huge part of my ACICIS experience, and we kept the ACICIS team busy in terms of keeping track of our movements. With friends I camped at Mt Merbabu’s summit, snorkelled in Karimunjawa, explored remote Sumba and surfed breaks in Pacitan. Even when we weren’t travelling, ordinary life felt more daring and exciting – for instance, on the back of a Gojek, with a helmet that didn’t fit and the driver taking selfies with one hand.

			Yet simultaneously, I was struck by how safe it felt to travel solo as a young woman, including in places with few foreigners. My understanding of Indonesian was a safety net, as well as a resource to understand more about the places I was visiting. Being able to speak Indonesian lowered my risk of being misunderstood, or unknowingly causing offence; I could connect and communicate with people. It was also the case that in remote parts of Indonesia, as in cities, foreigners like us were treated with warm hospitality and given considerable flexibility and leeway.

			This flexibility extended to our studies, through offers of ‘special’ (easier) exams for foreigners and extra praise we received for speaking Indonesian in class. The first time I contributed in Indonesian to a class debate, my classmates applauded. This was a gorgeous gesture of encouragement, and I was very moved, but it rings in my memory because most of my classmates could speak three languages fluently, including English. And I’d never witnessed any class paused in Australia, or during my studies in the United States, to applaud foreign students’ contributions. Situations like these were a source of discussion with my ACICIS friends about the treatment of foreign students in our home countries and about whether our own academic contributions in Indonesia were legitimate, if we were given special privileges. On the one hand we were impressed by ACICIS’ access to its partner universities, such that students with advanced language skills could join classes across faculties. This was testament to the strength of ACICIS’ relationships and the stream of Australian students it has brought to these universities year after year. However, we were also conscious these benefits seemed skewed too far in our favour when we slowed down the class or made extra work for our lecturers.

			

			UGM and UNPAR were, of course, full of keen-minded and curious people, and I relished my conversations over coffees with classmates. I felt my worldview change and expand over the year, pushed by my internationally minded friends. Every day was a lesson in cross-cultural understanding, especially in class debates covering politics, religion, gender and history. Whether I liked it or not, being the only Australian in the room meant I was expected to represent Australia’s position and have answers to difficult questions about my country’s domestic politics, international actions and history. I was in a place where stereotypes about Australia were not positive.

			These circumstances pushed me to strengthen my critical understanding of my own context and of what my nationality and heritage mean to me; the parts I was proud of, the stereotypes I would reject and the parts of ‘Australia’ I wanted to show others. During honest conversations with friends and in class, I tested my footing on these issues, and when I asked hard-truth questions about Indonesia’s history, I could see my Indonesian counterparts doing the same. It was a two-way process. In this sense, my classes and conversations went far beyond the immersive challenge for which I’d hoped.

			Years later when I started writing about global affairs, I realised my international relations tuition had all been at UNPAR, delivered in Indonesian, taught from a nonaligned, Indonesian perspective – with classmates who were, let’s say, not always thrilled with Australia on the international stage. My critical perception of Australia as an international actor had not been formed at home in ‘first person’ but from a distance, through the lens of how Australia’s close neighbours see it. My classmates and I discussed how our perceptions of Australia and Indonesia were shaped by our own values and political consciousness. It was an unfolding lesson on how differently two near neighbours can see the world, themselves and each other, how complex histories and legacies can still impact how we operate, and what we can make of our common ground. I’m sure this kind of experience is familiar not just to ACICIS alumni but anyone who has spent time engaging genuinely with other countries; yet it spurred important lessons for me.

			

			I came away from my ACICIS year with close friendships and a profound personal connection to Indonesia that I still cherish. It was also a turning point in my academic journey. Upon return, I taught Indonesian at the University of Melbourne while completing Honours in Indonesian Studies and History. I later worked on the Indonesia program at the Australian Strategic Policy Institute, before joining the public service. In 2020 I applied for ACICIS’ ILSC in Salatiga to support my academic research and Indonesian teaching, but had to withdraw when lockdowns commenced. It’s been years since, but the Salatiga program is still on my list. I’ll get there one day.

			ACICIS is more than the sum of its parts. Beyond its educative outcomes, it represents decades of goodwill built between individuals, institutions and communities. I look forward to seeing what the future holds for ACICIS, noting it is an enduring and prolific facilitator for educational and personal links between our two countries. I’ll always be grateful to have been part of it. 
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			From Cold War to New Colombo Plan: The intellectual and institutional origins of ACICIS

			Liam Prince

			When I was 15 years old I got my first job, working as a sales assistant at Target in Morley, in Perth’s eastern suburbs, where I grew up. Among the employment papers I signed on my first day were my Shop Distributive and Allied Employees Association (SDA) union membership forms. I didn’t know what the SDA was, who ‘the shoppies’ were, what a ‘grouper’ was, or who B.A. Santamaria and the Democratic Labor Party had been. It didn’t matter. I don’t remember not joining the SDA being an option.

			I worked at Target until I was 19 years old. I spent my lunch and dinners reading in the break room. I read Christopher Koch’s Highways to a war, which my Year 12 English teacher had gifted me as an end-of-year prize. I read Tim Bowden’s biography of Neil Davis, One crowded hour, lent to me by an uncle, who at the same time piled me up with John Pilger’s Heroes and A secret country and Roland Perry’s The exile, about Wilfred Burchett. I think I must have read The year of living dangerously in that break room as well.

			I left my job at Target, and Perth, at the beginning of 2000 to study in Indonesia with ACICIS. In 2002, after my university studies in Yogyakarta, I got a job in Jakarta. I worked as a translator and administrative assistant on a project for USAID, which at the time was providing economic advice to the Indonesian Parliament on banking and finance sector reform in the wake of the 1997 Asian financial crisis. The project was co-led by a Pepsi-drinking, aviator sunglasses−wearing, Chicago School economist, and a cigar-smoking, Polish-American ex-diplomat who was married to the head of the Ford Foundation in Indonesia.

			

			The project office was in Menteng, on a side street off Jalan Latuharhary – by the rail line and just down the road from the offices of Indonesia’s human rights commission. Directly across the street from my office was the home of General Ahmad Yani, former chief of the Indonesian army, who was one of the six generals killed on the night of 30 September 1965. Yani’s house – as I learned on a lunch break visit – has been preserved in a ‘Graceland’-like fashion as per the night of 30 September 1965 – complete with bullet holes in the wall, poured drinks on the bar and a roped-off patch of floor tiles marking the spot where Yani fell.

			I know it is a trick of the mind, but looking back, these memories seem ridiculously overburdened with meaning – historical breadcrumbs hinting at what had come before. I will probably spend the rest of my life trying to trace and make sense of the connections between all these things. As a young person growing up in the eastern suburbs of Perth in the 1980s and 90s, I had no real business finding my way to Indonesia. It was, for me, as it was for others who have contributed to this book, ACICIS that enabled these connections to happen.

			ACICIS as artefact of Australian scholarship and education

			Indonesian studies as an academic field in Australia originated in the mid-1950s, during the geopolitics of the Cold War. In September 1954 Australia signed the Manila Pact (the South-East Asia Collective Defence Treaty). The agreement, signed between the United States, France, Great Britain, New Zealand, the Philippines, Thailand and Pakistan, ‘obligated Australia to implement strategies that would counter communist subversion in the region’ (Thomas, 2019, p 79) and provided for the establishment of the Southeast Asia Treaty Organisation.

			

			A few months later in December 1954, representatives from relevant departments of the Australian Government – including External Affairs, Defence and the Prime Minister’s Department – met in Canberra ‘to consider strategies which Australia could implement to fulfil its treaty commitments’. This collection of officials was tasked with formulating recommendations for the Menzies government Cabinet’s consideration (Thomas, 2019, p 79). Among the proposals put to, and ultimately approved by, the cabinet in January 1955 was the allocation of £18,000 (approximately $750,000 in 2024) for the establishment of Indonesian and Malay studies programs at three Australian universities. This initial seed funding led directly to the establishment between 1956 and 1958 of Australia’s first three Indonesian studies programs at the University of Melbourne, the University of Sydney and Canberra University College (CUC, incorporated into ANU in 1960) (Thomas, 2019, p 80).

			These three universities adopted different approaches to the challenge of establishing their respective programs, with each drawing on different pre-existing traditions of scholarship of Indonesia (Reid, 1981). The first appointment to the University of Sydney’s new Department of Indonesian and Malayan Studies was Dr Fritz van Naerssen. Van Naerssen ‘came from an old [Dutch East] Indies family and had grown up in Klaten (Central Java)’ (Robson, 2008, p 185). Having completed his doctorate on Old Javanese epigraphy at the University of Leiden in 1941, van Naerssen’s appointment directly connected the new department at Sydney with a long tradition of Dutch philological scholarship of Indonesian (and particularly Javanese) languages and literatures, a tradition dating back to at least the mid-19th century.

			CUC’s first appointment to its new Department of Indonesian Studies was Dr Anthony Johns, a PhD graduate in classical Malay literature from the SOAS in London (Aveling, 2009; Reid, 1981). Johns’ appointment as Senior Lecturer in 1958 and his promotion in 1964 to Professor of Indonesian Language and Literature wove into the foundational DNA of the CUC/ANU program a British tradition of ‘oriental studies’ and SOAS’ early 20th-century origins as a training institute for British colonial administrators.

			The University of Melbourne, meanwhile, adopted quite a different approach, appointing, in 1958, James A. C. Mackie, a political scientist and philosophy, politics and economics graduate from Oxford University, to head its new Department of Indonesian Studies (Reid, 1981). The multidisciplinary department that Mackie established at Melbourne was ‘one of the first “area studies” programs in Australia, where students combined a study of the Indonesian language with courses on Indonesian politics, economics, history, society and culture’ (Manning & Maxwell, 2011, p 185). In contrast to the Sydney and Canberra programs, Melbourne’s program was more directly influenced by post-WWII American area studies and particularly by Cornell University’s Southeast Asia Program, itself established in 1950.

			

			After the government-initiated start in the mid-1950s, the 1960s saw two further key developments and durable additions to the institutional infrastructure of Indonesian studies in Australia. The first was the establishment in 1964 of the Centre for Southeast Asian Studies (CSEAS) at the then relatively new Monash University in Melbourne. From 1968, CSEAS would bring together what would become a triumvirate of luminaries of mid- to late-20th century Australian scholarship of Indonesia in Jamie Mackie, John Legge and Herb Feith (Purdey, 2011, pp 253−254; Reid, 1981). The multidisciplinary Monash CSEAS was even more closely modelled on and influenced by American area studies, as practiced at Cornell’s Southeast Asia Program, with both Legge and Feith studying there in the mid- to late 1950s with the historian and political scientist George Kahin.

			The second key development of the 1960s was the establishment in 1965 of the Indonesia Project at ANU by the German-born, Oxford-educated economist Heinz Arndt. In 1963 Arndt was appointed Professor and Head of the Department of Economics in ANU Research School of Pacific Studies (Brown, 2015, p 2). The Indonesia Project, as Arndt conceived of it, ‘would have two main fields of activity: general reviews of the Indonesian economy, and empirical, field-based research on specific sectors or aspects of the economy’ (Brown, 2015, p 4). The ANU Indonesia Project was initially underwritten by funding from the Ford Foundation (Brown, 2015, p 5; Henry, 2015, p 128) and, from 1980, by the Australian Government, via DFAT (Brown, 2015, pp 38−54).

			 Over the course of the 1970s and 1980s, the students of this first generation of programs and scholars fanned out across Australia to establish Indonesian studies programs at both older and newly established Australian universities. This second wave of program establishment included James Cook University and Griffith University in Queensland in 1974 and 1975, respectively; Murdoch University in Western Australia in 1975 and Flinders University in South Australia in 1976 (Worsley, 1994, p 35).1 This expansion continued through the 1980s, such that by 1992 there were 22 tertiary institutions spread across every Australian state and territory with Indonesian language programs (Worsley, 1994, p 67).2 This expansion was one of the necessary preconditions for the emergence of a national organisation like ACICIS in the mid-1990s.

			The establishment of ACICIS in 1994 was primarily the innovation of Australia’s second generation of Indonesia-focused scholars. Looking at the composition of the national Reference Group convened in 1994 by the consortium’s founding director, David Hill, one finds represented most of the various strands of Australian scholarship and scholarly interest in Indonesia that had been cultivated over the preceding four decades – with the possible exception of Arndt’s Indonesia Project.3

			David Hill, himself an area studies specialist with a scholarly focus on the Indonesian media, completed his doctoral studies at ANU and Monash between 1979 and 1988 under the supervision of both Jamie Mackie and Herb Feith. At the time of ACICIS’ establishment in 1994, Hill (as detailed in his chapter for this volume) was four years into an appointment as a Lecturer in Southeast Asian Studies at Murdoch University in Perth.

			Among other members of the inaugural ACICIS Reference Group were Peter Worsley, a scholar of classical Javanese and Balinese literature who had studied as an undergraduate student under van Naerssen at the University of Sydney in the 1960s; Stuart Robson, a classmate of Worsley’s in the Honours group of 1962 at the University of Sydney, also a student of van Naerssen and a PhD graduate of Leiden University (Robson, 2008, p 189); George Quinn, an early pioneer of Australian in-country study in Indonesia being ‘the first Australian or New Zealander to gain a degree from an Indonesian university’ in 1973 [Hill, this volume]) who completed his doctoral studies in modern Javanese literature at the University of Sydney in 1985 under Worsley’s supervision and Supomo Suryohudoyo, a master graduate in philology from UGM in Yogyakarta who came to Australia and ANU to complete his doctoral studies (also in philology) in the late 1960s.4

			David Hill’s account of ACICIS’ establishment – both in this volume and in his July 1994 article in Asian Studies Review (Hill, 1994) – gives the distinct impression of ACICIS being, while by no means inevitable, an idea whose time, by the mid-1990s, had come.5 In fits and starts during the 1970s and 1980s, Indonesian studies departments at Australian universities had been experimenting with ways and means of placing their students in Indonesia for periods of in-country study. As Hill explains, Australian educators turned to in-country study to address ‘the difficulties faced by Australian students attempting to develop fluency in Asian languages within conventional degree structures using the range of orthodox classroom teaching practices’ (Hill, 1994, p 32).

			Among the progenitor in-country programs cited by Hill in 1994 were intensive vacation programs such as the program established at Satya Wacana Christian University (UKSW) in Salatiga by George Quinn in 1974 for the University of Sydney; by Monash University at UGM in 1991; and by NTU at Universitas Nusa Cendana in Kupang, West Timor, also in 1991 (Hill, 1994, pp 32−34). Hill also cites early experimentation by Australian universities with bilateral semester exchange agreements during the 1980s and early 1990s, including those struck by Griffith University with UI, Atma Jaya, UKSW and Universitas Hasanuddin in 1982, 1985, 1986 and 1987, respectively, and by La Trobe University with UI and Universitas Hasanuddin in 1992 (Hill, 1994, pp 32−34).

			

			The most immediate and important precursor program to ACICIS, as Hill explains, was Murdoch University’s four-year Bachelor of Asian Studies degree with its ‘Language Year in Asia’ component, established by Hill in 1990. In the Murdoch program, Australian students undertook a semester of intensive Indonesian language instruction at IKIP Malang in East Java, followed by a semester of regular subjects (taught in Indonesian) at UGM in Yogyakarta (see Hill’s chapter in this volume).

			In Hill’s account we see the organic nature of ACICIS’ creation as a pragmatic response to a set of common problems experienced by Australian universities attempting to place their students in Indonesia for in-country study. While acknowledging:

			the pioneering work done by staff in several Australian universities over two decades to assist their undergraduate students to augment their conventional classroom language studies with a period of living and studying in Indonesia.

			(Hill, 1994, p 32)

			Hill also notes that:

			The costs of establishing such programs are considerable. The risks of inadequately negotiating, resourcing and overseeing such placements are even greater and likely to rebound on more than just the individual institution concerned … [and] while the personal benefits for the student and the community are demonstrable, administering such extended in-country programs demands an enormous amount of staff time, attention and resources.

			(pp 39−40)

			Thus, in making his case to fellow Indonesian studies colleagues in 1994, Hill stated:

			Rather than burden staff in every institution across the country with the responsibility of administering competing, extended in-country programs, there appear to be considerable benefits in establishing a national consortium, through which individual institutions could choose to channel their own students … A consortium would bring economies of scale, reducing the overall Australian staff input and increasing student numbers by making the provision of in-country courses more economic and more accessible. It could look after the interests of participating students more effectively than may currently be the situation, by funding a Resident Director in Indonesia. A unified administrative structure is likely to assist, too, in negotiations with Indonesian university counterparts, for whom it makes sense also to be dealing with a single body rather than a diffuse range of smaller individual universities.

			

			(p 40)

			It is remarkable how many of the challenges enumerated in Hill’s pitch to colleagues in 1994, and the proposed benefits arising from Australian universities banding together, were seen and articulated at the consortium’s inception. It is still more remarkable how many of the challenges Hill identified with individual universities trying to manage this activity alone, and the likely benefits arising from a consortium model, remain current and core to ACICIS’ value proposition 30 years on. These benefits include aggregating Indonesia-specific expertise and administrative capacity as well as student demand for in-country programs at a national level. Through ACICIS, Australian universities have been able to overcome their own individual institutional limitations to create a permanent student support infrastructure in Indonesia and to achieve efficiencies, economies of scale, and outcomes of program quality and durability unlikely to have been achieved by any individual Australian university working alone.

			Beyond the various traditions of Indonesia-focused scholarship embodied by early Reference Group members, ACICIS’ first RD in Indonesia, Paul Stange, also contributed significantly to the early shaping of ACICIS’ organisational form and character – particularly the consortium’s field study program in Malang.6 Stange, a historian of Indonesian (and particularly Javanese) religion, was a doctoral graduate of the University of Wisconsin-Madison, where he studied under the Cornell-trained historian John Smail. Reflecting intellectual and theoretical shifts within Indonesian studies during the 1970s and 1980s, Stange’s vision for the Malang program was quite radical, seeing it as a means by which Australian students might undertake ‘a kind of cobbled together learning-by-doing, where students would leave the comfort of campus to “get out there” and meet a wider spectrum of Indonesian society’ (Baker & Pohlman, this volume). The fruits of such an approach, as Stange saw it, would be ‘to ultimately offer up a set of opportunities that would change relations with Indonesia and break down the eddying cycles of misunderstanding between Jakarta and Canberra’ (Baker & Pohlman, this volume).

			

			Post–Cold War possibilities

			If Indonesian studies as an academic discipline in Australia originated in the 1950s and was shaped through the 1970s and 1980s by the geopolitics of the Cold War, the end of the Cold War in the early 1990s opened new political space and possible directions for Indonesian studies in Australia.

			During the 1970s and 1980s, Indonesian studies in Australia had been far from a monolithic enterprise. As Colin Brown notes in his 2015 book on 50 years of ANU Indonesia Project:

			[The ideological debate during these two decades] was often characterised in Indonesian studies as a clash between the ideas and approaches of Monash University scholars, such as Herb Feith, and those associated with the Indonesia Project, epitomised by [Heinz] Arndt.

			(Brown, 2015, pp 20−21)

			In crude terms, the divide was between those Australian scholars, like Arndt, who emphasised the economic growth and human welfare gains achieved in Indonesia under the authoritarian developmentalism of Suharto’s military-led New Order, and those who instead emphasised the regime’s repressive character, its ‘manifest human rights failings’, and the extremely bloody manner in which the regime had come to power in 1965−1966 (Brown, 2015, pp 19−22).7

			

			If the establishment of ANU Indonesia Project in 1965 was intertwined with the strategic imperatives and ideological conflict of the Cold War, ACICIS was, arguably, the first durable post–Cold War addition to the institutional infrastructure of Indonesian studies in Australia. In 1994 – the year ACICIS was established – Australia was a country of just under 18 million people. Australians were living under the third year of Paul Keating’s prime ministership and the 12th year of a federal Labor government. Indonesia, meanwhile, was a country of 195 million people, living under the 28th year of the military dictatorship of President Suharto. The country was three years away from the Asian financial crisis, the fall of the New Order and the advent of reformasi.

			If ACICIS was the somewhat-organic product and outgrowth of four decades of Indonesian studies in Australia, it was also, to a significant degree, shaped by the specific historical moment in which the consortium came into being – a time, in the early 1990s, when the regional and domestic political constraints imposed by the Cold War were loosening. In particular, the confluence of the Keating government’s ‘Asia literacy’ policies of the mid-1990s and broader push for closer ties with Australia’s Asian neighbours,8 the fall of Suharto in 1998 and the East Timorese independence referendum in 1999, all shaped markedly the experiences of the first decade of ACICIS students and their encounters with Indonesia.9

			ACICIS as artefact of Australian Government policy

			As I have outlined, ACICIS grew out of the Australian universities and built upon the foundation of the preceding four decades of Indonesia-focused scholarship within the Australian academy. However, the consortium’s establishment in 1994 – and its survival over the following 30 years – is also inescapably the product of Australian Government intervention, policy and funding.

			As Hill outlines in his chapter for this volume, ACICIS was established with $200,000 of funding provided by the Commonwealth Department of Education to Murdoch University between 1994 and 1995. In the decade between 2003 and 2012, ACICIS secured, cumulatively, a further $1.8 million in funding from the Commonwealth Department of Education. This helped to underwrite the consortium’s core operational costs, to diversify its program offerings in Indonesia and to ensure ACICIS’ survival through the turbulent decade after the Bali bombing in 2002 and its implications for the ability of Australian students to study in Indonesia.10

			The first 10 years of the 21st century were something of a lost decade and missed opportunity for the building of a more complex and rich relationship between Australia and Indonesia, with 2001 serving as the hinge. The Tampa affair in August 2001, the terror attacks in New York and Washington, DC, in September 2001, and the re-election of the Howard Coalition government in November after an election campaign fought on the grounds of national security and immigration, had fundamentally altered the orientation of relations between Australia and Indonesia by late 2001.11

			By the end of 2002, the possibilities opened by the end of the Cold War had been narrowed considerably by the new imperatives of the US-led ‘Global War on Terror’, the Australian polity’s newly heightened preoccupation with irregular immigration and boat arrivals, and the Australian public’s pragmatic safety concerns after the Bali bombing in October 2002. In Australia, 2002 also saw the discontinuation of the NALSAS strategy, mirroring the Howard government’s reorientation of Australian foreign and defence policy towards a renewed emphasis on the United States alliance and a concomitant de-emphasis of the Keating-era push for building closer ties with Australia’s Asian neighbours (Henderson, 2007; Prince, 2022a).

			However, by the early 2010s, the pendulum of Australian politics and public discourse had once again begun to swing back towards an emphasis on the opportunities, rather than the threats, inherent in Australia’s relationship with Indonesia. The election of the Rudd Labor government in November 2007 signalled the beginning of the change. Kevin Rudd had been a key architect and driver of the Keating-era NALSAS initiative (Mackenzie, 2001). In 2009, as Prime Minister, Rudd reinstated federal funding for Asian-language education in Australian schools under NALSSP (Prince, 2022a).

			In early 2012, reflecting the new political mood, Hugh White, an ANU defence analyst and commentator, published an op-ed in The Age calling for Australia to ‘refocus, away from third-order issues such as people smuggling and cattle exports’ in its relations with Indonesia, to ‘de-emphasise aid in the relationship’ and to ‘spend the money instead on a program to send large numbers of young Australians – perhaps 10,000 a year – to Indonesia to learn Bahasa and get to know the country’ (White, 2012). Of more practical and immediate significance for ACICIS’ operations, in May 2012, DFAT lowered its travel advisory for Indonesia for the first time since the Bali bombing.12 This development was a crucial precondition for the significant expansion of the number of Australian students travelling to Indonesia for study that was to occur in the following decade.

			By October 2012, Gillard’s Labor government had synthesised and formalised this new emphasis on the opportunities arising from regional engagement via its Australia in the Asian century: White paper (2012).13 After the paper’s publication, the Australian Government announced $37 million ($51 million in 2024) in funding for a new ‘AsiaBound’ initiative under which Australian university students would be eligible to receive Commonwealth grants of between $2,000 and $5,000 to support short-term or semester-long study in Asia (Australian Government, 2013).

			The Rudd-Gillard Labor government lost office in September 2013. However, by this point, bipartisan support had consolidated behind the idea of funding students at Australian universities to study in the Indo-Pacific and behind the Australian Government’s co-option of outbound student mobility as a tool of foreign policy and public diplomacy. Under the new conservative Abbott Coalition government, Labor’s AsiaBound program was reinvented as the NCP, under the political stewardship of Foreign Minister Julie Bishop.

			

			The NCP retained many features of the predecessor AsiaBound scheme but differed, for ACICIS’ purposes, in one very significant respect. Under the guidelines of the NCP’s Mobility Program, provision was made for Australian universities to apply for project funding jointly, as consortia. This represented the first time that ‘the consortium model’ for the delivery of learning abroad programs for Australian students, a model that ACICIS had pioneered for two decades before the advent of the NCP, was explicitly recognised (and encouraged) in the guidelines of an Australian Government funding program of this kind.

			This administrative change opened the door for an entirely new level of Australian Government funding of ACICIS’ activities. Between 2014 and 2024, the consortium was successful in securing (cumulatively) over $21 million of NCP funding – or, on average, $1.7 million each year over this 12-year period, to support student participation in the consortium’s Indonesia-based programs.14

			It is difficult to overstate the impact of the NCP on the scale of ACICIS’ operations since 2014. The organisation has more than tripled in size – with the annual number of ACICIS students increasing from 134 students in 2013 (pre-NCP) to more than 600 students in 2024. The number of in-country study options has increased from eight to 15, with the establishment of programs in fields and disciplines well outside the consortium’s traditional remit of in-country (Indonesian) language study, including programs in business (2015), agriculture (2016), public health (2016), creative arts and design (2017), law (2018) and tourism (2019). Meanwhile, the consortium’s annual operating revenue has increased from $600,000 in 2013 to more than $3 million in 2024, and the number of ACICIS staff working in Australia and Indonesia has increased from 10 personnel in 2013 to more than 30 personnel in 2024.15

			To put the size of transformation more starkly: it took ACICIS eight years to send its first 500 students to Indonesia between 1995 and 2002. As I write this, the consortium has sent its most recent 500 students to Indonesia in just the last six months. The two decades of patient, although often improvisational, organisational development and maturation leading up to 2014, described in detail in Hill’s and King’s respective chapters in this volume, meant that ACICIS has been, arguably, better poised to take advantage of the opportunities afforded by the NCP than any other actor in Australian higher education.

			

			What has 30 years of ACICIS delivered for Australia?

			Adam Hughes Henry in his 2015 book The gatekeepers of Australian foreign policy 1950−1966 describes the small coterie of Anglo-Australian men who shaped Australia’s relationship with Indonesia during the second half of the 20th century.16 Henry points out that until very recently the conduct of Australian foreign and defence policy was managed by a very narrow segment of Australian society, a segment characterised by a high degree of ethnic, gender – and, indeed, educational – homogeneity.17 He quotes a study of the educational backgrounds of DEA recruits commissioned by then-Departmental Secretary Arthur Tange in 1964, which found that of the 189 domestically educated graduates recruited to the department between 1943 and 1964, more than 70 per cent had been educated in elite, selective New South Wales and Victorian independent secondary schools (Henry, 2015, p 76).18 Departmental recruitment efforts of the 1950s and 60s, according to Henry, under the stewardship of Tange and Foreign Minister Richard Casey ‘focused on [graduates of] … the top Australian universities, Oxford and Cambridge, and the Australian independent school system’ (Henry, 2015, p 65).

			This is the educational pathway and pipeline that produced Casey himself as well as subsequent Australian Foreign Ministers like Gordon Freeth, William McMahon, Andrew Peacock and Alexander Downer; DEA and DFAT Departmental Secretaries like Keith Waller, Alan Renouf, Peter Henderson and Richard Woolcott; and Australian Ambassadors to Indonesia including Keith Shann, Laurence McIntyre, Rawdon Dalrymple and Allan Taylor.

			Although undoubtedly in possession of the best educational pedigrees of their day, what these earlier generations of Australian diplomats and stewards of the Australia–Indonesia relationship, for the most part, did not have in their biographies was a period spent during their formative undergraduate years studying in Indonesia or Southeast Asia alongside Indonesian and Southeast Asian peers.

			Within the history of the Australia–Indonesia relationship there have, of course, been independent, Australian citizens, such as Molly Bondan, who found their own way to Indonesia, to sojourn there for long periods of time (Britton, 2019, pp 9−10, 15, 17; Purdey, 2011, pp 71−98, 113−158). Previous efforts to regularise and institutionalise this process of familiarisation and solidarity building through living in-country include the work of Herb and Betty Feith and Jim Webb in the early 1950s in establishing the Volunteer Graduate Scheme (VGS). Over the course of the 1950s and 60s, the VGS enabled scores of Australians to live and work alongside Indonesia colleagues in Indonesia, at an early, formative stage of their lives and careers – including Herb Feith himself, Jamie Mackie, Lance Castles, Joan Hardjono, Ailsa Zainuddin and Elaine McKay (Britton, 2019; Hooker, 2018; McCarthy & Zainuddin, 2017, Purdey, 2011).

			

			The key achievement of ACICIS has been, since 1995, to routinise this process of relational capital and solidarity building between Australians and Indonesians at an entirely new scale, enabling hundreds of Australians each year to study in Indonesia, at Indonesian universities and among Indonesians, during formative undergraduate years.

			It is perhaps too early for a complete stocktake of the collective impact of nearly 5,000 ACICIS alumni. Even the earliest cohorts of ACICIS students are only just now reaching their 50s and the senior ranks of their respective occupations. We have not yet had an ACICIS alumni serve as the Australian Ambassador to Indonesia. However, in 2024, Australia’s High Commissioner to Brunei, Consul-General in Makassar and Deputy Consul-General in Surabaya were all ACICIS alumni. Perhaps it is only a matter of time. At the very least, the cumulative work of ACICIS over three decades means it is entirely more probable today than 30 years ago that a future Australian Ambassador to Indonesia, Departmental Secretary of DFAT or future Director-General of the Office of National Intelligence, or perhaps even a future Foreign Minister, will have in their educational background, lived experience of studying in Indonesia alongside Indonesian peers.

			This is no small achievement. It is a measure, however modest and incremental, of progress towards an Australia more familiar with its neighbours and more at home in our region. Although the ‘eddying cycles of misunderstanding between Jakarta and Canberra’ have not yet been overcome entirely, if one squints, one can just about make out in ACICIS’ achievements the outline of Paul Stange’s original vision.

			Not all ACICIS alumni are diplomats, of course. Against considerable odds, the second generation of Australian Indonesianists who saw fit to establish ACICIS in the mid-1990s have also succeeded in begetting a third generation of Indonesia-focused scholarship within Australia’s universities. Although the resourcing and status of Indonesian studies as a field – along with area studies more generally – has diminished significantly within the Australian higher education system since the mid-1990s (Aspinall & Crouch, 2023), Indonesian language remains taught at 13 of Australia’s 42 universities and significant Indonesia-focused scholarship continues at Australian universities, particularly (but not exclusively) at Australia’s long-standing centres of excellence in Indonesian studies, including the University of Melbourne, Monash University, the University of Sydney and ANU.

			

			At the University of Sydney, ACICIS alumnus Simon Butt serves as Professor of Indonesian Law and Director of the University’s Centre for Asian and Pacific Law and is one of Australia’s foremost experts on the Indonesian legal system. Meanwhile, ACICIS alumna Natali Pearson is a Senior Lecturer in Heritage Studies within the University’s Discipline of Archaeology, an expert on Southeast Asian maritime heritage and, until recently, the Curriculum Coordinator of the Sydney Southeast Asia Centre. Natali is also the current president of the Indonesia Council – the Australian professional association for teachers and researchers focused on Indonesia. At the ANU, Elly Kent now heads up the Indonesian language program in the School of Culture, History and Language, while Eve Warburton serves as the Director of ANU Indonesia Institute.

			At Murdoch University in Western Australia, ACICIS alumni Ian Wilson and Jacqui Baker form the core of the Indo-Pacific Research Centre’s Indonesia expertise and number among the foremost ranks of Australian scholars making sense of contemporary Indonesian political developments for Australian audiences. In South Australia, ACICIS alumnus Tom Power maintains the Indonesian program at Flinders University – the only university-level program remaining in that state, while in Queensland, Annie Pohlman similarly has kept Indonesian language alive at UQ – again, the only program of its kind remaining in that state. Annie is also a leading historian of the Indonesian political violence of the mid-1960s, working in recent years to document and excavate this hugely significant – and still contentious – chapter in Indonesia’s recent history.

			Other ACICIS alumni have found their way into positions at university-hosted research centres and think tanks, including Kate O’Shaughnessy, who serves as Research Director at the UWA-hosted Perth USAsia Centre, and Marlene Millot, who, until recently, served as Program Manager at the Monash-based Australia–Indonesia Centre, not to mention the many ACICIS alumni (including me) who have staffed – and continue to staff – the ACICIS Secretariat at UWA.

			

			At most Australian universities where significant Indonesia-focused research and scholarship continue, one will find ACICIS alumni. Indeed, much of Australia’s new knowledge of and about Indonesia is now mediated through their research, teaching and work.

			Still other ACICIS alumni hold key positions in the delivery of Australia’s official development assistance to Indonesia. These include Dan Hunt and Elena Williams, who currently work on delivering the Australian Awards program in Indonesia, and Angie Bexley, who, until recently, helped set up KONEKSI, the new knowledge partnership platform established collaboratively by the Indonesian and Australian governments in 2023. Brynna Rafferty-Brown serves as Program Director of DFAT’s Australia–Indonesia Muslim Exchange Program, and Amelia Fyfield was CSIRO’s Indonesia Country Director for six years before being promoted in 2021 as the organisation’s Southeast Asia Director.

			In the media, the journalistic work of ACICIS alumni like Angela Dewan, Rebecca Henschke, Lisa Martin and Kate Lamb continues to contribute significantly to the improved quality of Australian and international media coverage of Indonesia and Southeast Asia. Their work, grounded in a fluency in Indonesian and extensive experience studying, living and working in Indonesia, has shaped coverage of the region for more than a decade in outlets including CNN, The Guardian, Reuters, Agence France-Presse and the BBC.

			The above account is far from an exhaustive list. ACICIS alumni are to be found in every corner and every aspect of the Australia–Indonesia relationship. The organisation’s survival over three decades is remarkable and unlikely. Its achievements are the product of the canniness, passion and commitment of now multiple generations of Australian university staff, government administrators and consortium personnel in both Australia and Indonesia. ACICIS remains something of a miracle.

			

			ACICIS’ role within Australia’s uncertain regional future

			In June 2019, in a speech delivered by Federal Labor MP Tim Watts at the launch of historian David Walker’s book Stranded nation: White Australia in an Asian region (2019), Watts observed wryly that ‘[e]very generation of Australian politicians excitedly rediscovers Asia anew and uses it as a canvas to construct and project an image of themselves to their colleagues and the public’ (Watts, 2019). Watts’ remark captures some long-standing tropes of Australian engagement with Asia: episodic rather than sustained; too often performative and surface-level rather than patient and structural. While the ecclesiastical ‘nothing new under the sun’ modesty of Watts’ remark was a self-deprecating dig at his own status as both a young Australian politician and self-confessed ‘Asian engagement’ enthusiast, in truth we are in urgent need of more Tim Watts-es. We need a new generation of Australian political leadership to ‘rediscover Asia’ and reinvigorate the long-term cultural project of reconciling Australia with its geopolitical position in Asia. The project has stalled.

			ACICIS, along with Asialink and centres like Murdoch University’s Indo-Pacific Research Centre, is among a handful of remaining institutional legacies within Australian higher education, vestiges of the Keating-era push for Asia literacy. Since 2001, Australia has retreated from the aspirations of the mid-1990s – the political moment that gave birth to ACICIS, Asialink and Murdoch’s Asia Research Centre – of reorienting Australian society, culture and politics towards Asia. The Australian Government has abandoned the specific ambition of achieving widespread literacy in Asian languages among the Australian community through our schools and universities. The dismantling of the Keating government’s NALSAS strategy in 2002 marked the end of the last meaningful system-wide effort to integrate Asian language learning across Australian education.

			To an extent, the ambition of broad-based Asia literacy lives on in the NCP. For this, we should be extremely grateful. However, 13 years on from the end of the Rudd government’s NALSSP, Australia remains without a national languages education policy. The Australian Government’s withdrawal of leadership, coordination and funding in this policy area, since 2012, has implications that will last at least a generation. The failure to embed Indonesian and other Asian languages across Australia’s education systems has narrowed the base from which initiatives like ACICIS and the NCP can draw. With the decline of Indonesian language education in our schools, and of Indonesian studies in our universities, the structural foundation that ACICIS was built to complement has weakened dramatically.

			

			The NCP is the sole, significant piece of public policy currently working to reorient the hearts, minds and livelihoods of young Australians towards our regional neighbourhood. Yet, the NCP cannot do everything; already it is arguably being asked to do too much. The NCP promotes Australian undergraduate student mobility into the region. It does not, on its own, remake curriculums or strengthen language programs in Australia’s schools, nor does it nurture subject area expertise or research capacity at Australian universities, at least not of the sort, or at the scale cultivated over the course of the second half of the 20th century, and not in the way that a new comprehensive national Asia literacy strategy might.

			As things stand, and looking forward, the policy terrain ACICIS inhabits remains ambiguous and contradictory. Australian foreign policy – at least rhetorically – affirms the strategic importance of the Indo-Pacific and of Indonesia specifically, whereas domestic policy, and particularly Australian education policy, is failing to cultivate the linguistic and cultural capabilities or the subject area expertise at the scale needed to make good on that affirmation.

			The Albanese government’s Invested: Australia’s Southeast Asia Economic Strategy to 2040, published in September 2023, makes rhetorical signals in the right direction (Moore, 2023). The strategy’s first recommendation calls for National Cabinet to ‘consider developing a whole-of-nation plan to strengthen Southeast Asia literacy in Australian business, government, the education and training system, and the community’ but so far, no significant public funding has been allocated, nor any policies enacted, in order to implement this recommendation (Moore, 2023, p 27).

			The $50 million per year currently spent on regional engagement through the NCP looks exceedingly modest when considered alongside the Australian Government’s large public investment in national security and defence spending – AUKUS chief among this investment – and the reaffirmation of the United States alliance that this spending signals. AUKUS’ Pillar 1, which provides for the procurement of nuclear submarines, is set to cost the Australian community between $8 billion and $12 billion per annum over the next 30 years (United States Studies Centre, 2024).

			

			We are yet to see a national Asian languages program, or any kind of Australian education policy, that might underwrite greater regional enmeshment at anything like the scale and long-term ambition of AUKUS. A revived NALSAS strategy, allowing for inflation and growth in the size of the Australian school population since 2002, would cost the Australian Government approximately $84 million per year, or $2.5 billion over 30 years (Prince, 2022b). It would be a modest investment in creating an Australian population with the discernment to know when our vital interests are actually in peril, better able to differentiate actual threats from imagined ones and capable – as a population – of calibrating our anxiety appropriately.

			Against this backdrop, what future role might we imagine for ACICIS? Part of the answer lies in Australia’s demographic trajectory. The most transformative development in Australia’s engagement with Asia of the first two decades of the 21st century has arisen, not from Australian education policy, but from immigration policy and, in particular, the rapid expansion of Chinese and Indian diasporas in Australia. The presence of 1.39 million Australians of Chinese ancestry, constituting 5.5% of the Australian population as of the 2021 Census, and 780,000 Australians of Indian heritage, or 3% of the Australian population as of 2021, has changed considerably the makeup of the Australia community and will pay dividends for Australia’s relations with China and India well into the future (ABS, 2021).

			For now, at least, the Indonesian diaspora in Australia remains comparatively small – just 88,000 people in 2021 (ABS, 2021). This demographic reality means that relationship building, cross-cultural outreach initiatives and advocacy for closer ties between Australia and Indonesia remain disproportionately driven by Indonesia-engaged Australians of non-Indonesian heritage. ACICIS alumni have driven much of this activity over the past three decades and are likely to continue to do so, particularly in the absence of a step-change increase in Indonesian migration to Australia.19 It is a heavy lift for a relatively small cohort. But ACICIS is a powerful network. With nearly 5,000 alumni across government, academia, media and the private sector, ACICIS has seeded a critical mass of Indonesia-literate Australians into almost every domain of Australian public life.

			

			In a Quarterly Essay published in June 2025, entitled ‘Hard new world,’ Hugh White describes the significantly changed geopolitical circumstances in which Australia increasingly finds itself. In short, White asserts that we are witnessing the strategic twilight of American primacy in Asia and the rise of a multipolar Indo-Pacific. In this new regional order, White argues, multiple large powers: China, India and, yes, Indonesia, will all likely wield considerable – although not hegemonic – influence. Australia, for its part, will no longer be able to depend on a ‘great and powerful friend’ to guarantee regional stability or Australia’s economic security. Instead, White suggests, our national future will depend on deeper, more mature and more reciprocal relationships with our neighbours.

			For 30 years, ACICIS has worked to deepen Australia’s people-to-people ties with Indonesia, the most populous country of Southeast Asia and an emerging regional – if not global – power. In so doing, ACICIS has quietly helped to lay the foundations for a more regionally embedded future for Australia. Three decades after David Hill and colleagues established the organisation, ACICIS’ core proposition – that placing Australian students in Indonesian universities, workplaces and communities is a good idea, and potentially transformative for both the student and bilateral ties – remains prescient, potent and urgent.
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1	 The other significant development of the 1970s and 1980s was the rise and entrenchment of Indonesian as a commonly taught language within Australian primary and secondary schools. For an account of this phenomenon see Worsley, 1994, pp 74−76 and Hughes’ chapter in this volume.


						2	 During the 1980s and early 1990s, Indonesian-language programs were established in New South Wales at UNSW, UWS, UNE and University of Wollongong; in Victoria at Deakin University and La Trobe University; in South Australia at the University of Adelaide; in Queensland at QUT and the University of Southern Queensland; in Western Australia at Curtin University; and at the University of Tasmania and NTU (Worsley, 1994, p 67).


						3	 See Appendix D for details of membership of the ACICIS Reference Group for the period 1994 to 2025. 


						
4	 For additional information on Soepomo Soerjohoedojo, see Obituaries Australia (2025). Later additions to the Reference Group during ACICIS’ first decade included Lyn Parker, an ANU-trained anthropologist who completed her doctoral studies under James Fox at ANU Research School of Pacific and Asian Studies; Barbara Hatley, a scholar of Indonesian performing arts and modern literature (see SastraNOW, n.d.) and another doctoral student of Worsley’s at the University of Sydney; Colin Brown, a scholar of modern Indonesian history and politics who completed his doctoral studies in 1974 under the supervision of historian Christian Penders at UQ and Helen Creese, a scholar of Balinese language and literature who completed her doctoral studies at the ANU under Supomo’s supervision.


						5	 Hill’s July 1994 article in Asian Studies Review was based on a paper he presented at the Indonesian ILOTES Conference, ‘Teaching Indonesian at Tertiary and Secondary Levels: Constructive Planning for a Co-ordinated Future’, convened by the Discipline of Asian Studies at Flinders University on 22−24 April 1994. In this conference presentation in April 1994, Hill articulated to his Indonesian studies colleagues the case for the establishment of ACICIS.


						6	 For a fuller account of Stange’s role in establishing ACICIS and his vision for the Malang field study program, see Baker & Pohlman’s chapter in this volume. The impact of ACICIS’ second Resident Director (1996−1999), David Reeve, is also worthy of mention. Reeve was a former Department of External Affairs (DEA) officer who served in the Australian Embassy in Jakarta between 1969 and 1971 under Ambassador Gordon Jockel. Upon returning to Australia, and leaving External Affairs, Reeve retrained as an academic and historian, completing his PhD at the University of Sydney in 1978 under the supervision of ANU-trained historian of Southeast Asia, James Angel (see Lawton & Veitch, 2008). After his tenure as Resident Director, Reeve would serve as a Reference Group member and (honorary) Deputy Consortium Director from 2000 until 2023. A full treatment of Reeve’s contribution to the shaping of ACICIS’ form and character is unfortunately outside the scope of this chapter.


						7	 The most full-throated critique of Arndt and, by extension, the Indonesia Project on these grounds was that delivered, not by Feith, but one of Feith’s doctoral students, and then University of Sydney–based scholar, Rex Mortimer, in his 1973 essay ‘From Ball to Arndt: The Liberal Impasse in Australian Scholarship on Southeast Asia’ (in Mortimer, 1973). Mortimer died in December 1979, aged just 53, but his work significantly influenced the generation of Australian scholars of Indonesia completing their postgraduate studies in the 1970s and 1980s. Among Mortimer’s doctoral students in the 1970s was Richard Robison. Robison would go on to play a leading role in the establishment of Murdoch University’s Asia Research Centre in 1990 (see Hill’s chapter in this volume); and in the shaping of its distinctive political economy approach to the study of Indonesia politics and society (Aspinall, 2014, pp 242−243).


						8	 See Hughes’ chapter in this volume for details. In 1995, the Keating government initiated the NALSAS strategy that saw approximately $207 million ($440 million in 2024 terms) invested in the initiative between 1995 and 2002 (Prince, 2022a). This remains, to date, the highest level of public funding for Asian languages education in Australian schools by the Australian Government. 


						9	 Indonesia in the late 1990s and early 2000s was an extraordinarily exciting place to be. As an ACICIS student in Yogyakarta in 2000, I remember well the atmosphere of excitement at the very new and welcome political liberalisation, the new possibilities for free speech and expression, and the distinct sense of no one quite knowing what the rules were, or where the new limits on public discourse and political expression lay.


						
10	 Historical funding data obtained from the ACICIS Secretariat’s records on 1 April 2025. For a detailed account of this period of ACICIS’ organisational maturation and development, see King’s chapter in this volume.


						11	 By contrast, the decade after the Bali bombing, although challenging, was certainly not a lost decade for ACICIS, serving as a vital period for the maturation and development of the consortium’s organisational capacity in both Indonesia and Australia, particularly from 2005 onwards. See King’s chapter in this volume for a detailed account of ACICIS during this period.


						
12	 In May 2012, DFAT lowered its travel advisory for (most of) Indonesia from Level 3 ‘Reconsider your need to travel’ to Level 2 ‘Exercise a high degree of caution’. This was a decisive development for many Australian schools and universities who, since 2002, had been either unable or unwilling to send their students to a destination with a Level 3 DFAT travel advisory (see ABC News, 2012).


						13	 ACICIS was cited in the Australian Government’s Australia in the Asian century: White paper (Australia in the Asian Century Taskforce, 2012, p 173) as a ‘successful model for in-country learning’.


						14	 See ACICIS, 2025.


						15	 For a more detailed account of ACICIS’ expansion and program diversification during this period see Williams’ chapter in this volume.


						16	 A surprising number of the key actors have Western Australian connections and ties to UWA. A few hundred metres from the ACICIS office at UWA, where I am writing this chapter, sits a memorial to Professor Edward Shann. Shann served as Foundation Professor of history and economics at UWA between 1913 and 1934 and as Vice-Chancellor between 1921 and 1923. Among Shann’s students at UWA in the early 1930s were both Paul Hasluck and Arthur Tange. Hasluck would go on to serve as Minister of Defence (1963−1964) and Minister for External Affairs (1964−1969) in the Menzies, Holt and Gorton governments during a tumultuous period that included Konfrontasi (1963−1966), the overthrow of Sukarno (1965−1967) and the establishment of Suharto’s New Order regime. Tange, after completing his undergraduate studies at UWA, married Professor Shann’s daughter, Marjorie, in 1940, and would go on to be Australia’s longest-serving Secretary of the DEA from 1954 until early 1965 (Edwards, 2006). Professor Shann’s nephew, and Majorie’s cousin, Keith Shann, meanwhile, served as Australia’s Ambassador to Indonesia during the pivotal years of 1962 to 1966.


						17	 Since the mid-1960s, demographic change in the Australian population and proactive changes to recruitment and retention practices have improved the diversity of Australia’s diplomatic corps and broader foreign policy establishment. The lifting of the Australian Public Service’s marriage bar in 1966, and the introduction of equal pay, flexible working hours and paid maternity leave in 1973, in particular, paved the way for parity of recruitment of women and men into DFAT’s graduate program by 1985 (Conely Tyler, 2016. p 696). It took until well into the 21st century, and the election of the Abbott Coalition government in September 2013, for Australia to get its first female Foreign Minister, Julie Bishop. Frances Adamson was appointed Australia’s first female Secretary of DFAT in 2016, and in 2021, Penny Williams was the first woman appointed Australia’s Ambassador to Indonesia. In 2025, as I write this chapter, Australia currently has its third successive female Foreign Minister, in Penny Wong. Wong, born in Kota Kinabalu, Sabah, to Chinese-Malaysian and Australian parents, is also the first Australian of Asian heritage to hold the office. Progress away from the homogeneity of the DEA of the 1950s and 60s that Henry describes has been slow but undeniable.


						
18	 One particular Victorian independent school, Geelong Grammar (GGS) – under the headmastership of James Darling (1930−1961) – played a particularly outsized role in providing the DEA with recruits during this period. Casey, a close friend of Darling’s, believed that ‘the right type of candidate would emerge from schools such as GGS’ that ‘naturally produced the right type of person for the DEA, irrespective of the degree they went on to take at university’ (Edwards, 2006, p 85; Henry, 2015, pp 62−64). Among the GGS alumni who studied at the school during Darling’s tenure and who went on to exert significant influence on the course of Australia–Indonesia relations included both Richard Woolcott and Jamie Mackie. Woolcott went on to serve as the DEA’s Public Information Officer in the mid-1960s and played a key role in crafting the Australian Government’s response to the political upheaval that accompanied the transition from Sukarno to Suharto’s New Order in 1965−1966 (Henry, 2020, p 129−135). Woolcott would then go on to serve as Australia’s Ambassador to Indonesia in 1974−1978, and as Secretary of DFAT between 1988 and 1992. Mackie, meanwhile, as outlined earlier in this chapter, went on to become one of the founding fathers of Indonesian studies in Australia. James Darling went on to serve as Chairperson of the ABC between 1961 and 1967. He also played a significant role in the events of 1965 in Indonesia, specifically in the bureaucratic tussle over use of Radio Australia to support the Indonesian military’s consolidation of power following the overthrow of Sukarno (Hodge, 1995, p 80−94, 157−180).


						19	 The case for the creation of a larger Indonesian diaspora in Australia through a deliberate immigration strategy as a means of strengthening ties between the two countries has been forcefully advocated by the Lowy Institute’s Sam Roggeveen in his February 2019 article, entitled ‘The fix: Solving Australia’s foreign affairs challenges’ (Roggeveen, 2019). 
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			New directions: In-country developments, 2005−2012

			Phillip King

			The fact that ACICIS had trundled into its second decade of operation by 2005 was a remarkable feat. In 10 years, the organisation had witnessed the demise of a dictator, survived the diplomatic crisis surrounding the East Timor plebiscite and faced unprecedented security challenges in the wake of the first Bali bombings. Ironically, the ability to weather such storms was partly due to an organisational structure that – in the words of one university executive – was ‘as sophisticated as a local tennis club’. ACICIS was small, flexible and relatively anonymous. It ran on a lot of good will and the strength of personal relationships. Critical communications still relied on unpredictable faxes and the cultivation of good local networks stood in place of a formal ‘risk management plan’. This structure enabled the organisation to adapt to the conditions created by an extraordinary series of events.

			However, if the start of ACICIS’ second decade was still firmly in the fax era, by 2012 it had been superseded by email and video conferences. An explosion in domestic air travel meant that by 2012 local staff were no longer meeting students at train stations or bus terminals. Rather, student orientations now included a visit to these ancient amenities to explain their function. And slowly but surely, the tennis club gave way to a more complex organisation that was operating in a growing number of locations and engaging with a diverse set of academic disciplines.

			

			The following overview of the 2005−2012 period sets out a few of the more significant aspects of this transformation. Foremost among them was the shift from being an Indonesian language program to an Indonesian studies program that catered to a broad spectrum of students and professionals. This entailed the development of new study options, including those structured around industry internships. With this change came the need for ACICIS to meet the benchmarks of the broader student mobility sector and engage with a new set of actors. These processes led to a substantial growth in the organisation’s profile. In 2005, the only overseas visitors to the ACICIS residence in Bulaksumur would be the occasional supervising lecturer from a home university. By 2012, ACICIS programs had become a regular feature of Australian ministerial visits to Indonesia, and the organisation had a strong reputation in both Canberra and Jakarta.

			The equally intriguing transformation was that which took place in Indonesia itself. While much of the impetus for change at ACICIS was being driven by developments in the Australian university sector, there had to be something happening in Indonesia that made it all possible. There had to be a reason why Indonesian universities were now coming to ACICIS with ideas for new initiatives or why major businesses in Jakarta would be open to hosting untested interns. Why was it that the Yogya immigration department finally invested in their own photocopy service rather than serenely directing students to the Mercedes Benz dealership across the six-lane highway? The answers resided in changes that were less dramatic than that of the early reformasi (reformation) years but highly significant nonetheless. They included the push within the Indonesian higher education sector to ‘internationalise’, the growing number of Indonesians within various partner institutions who were beneficiaries of overseas study themselves and the decentralisation of the once-monolithic Indonesian bureaucracy. The net result was that by 2012 Indonesian institutions were no longer passive recipients of ACICIS students. On the contrary, ACICIS was struggling to supply their demand.

			Program expansion and diversification

			When the Indonesian academic year kicked off in August 2005, the ACICIS cohort comprised 29 students. The majority of these flowed into the main option at UGM in Yogyakarta and second semester programs at ISI and UNY. The second semester EJFS program at UMM was also a well-established pathway for ANU and Murdoch students enrolled in ‘Year in Asia’ programs.

			

			The binding feature of the cohort was that they were all students of Indonesian language and overwhelmingly enrolled in humanities or social science degrees. Outside of language classes, they would be found clustered in the anthropology and history departments at the Faculty of Letters and politics and international relations programs in the Faculty of Social and Political Sciences at UGM. Everyone took kerawitan (Javanese gamelan) for a lazy Friday afternoon pass grade. ACICIS students in Malang would be out in the field conducting interviews, while the ISI students would typically disappear into the south Yogya arts milieu.

			This ‘typical’ cohort of ACICIS students would fluctuate in numbers over the following decade, but it was remarkably consistent. In Yogya they were known collectively as anak ACICIS (ACICIS ‘kids’). Like all the other ‘regional’ students in Yogya who hailed from outside of Java and had their own associations and dormitories, the ACICIS tribe was tied to the Faculty of Letters at UGM, the ACICIS residence in Bulaksumur and the kos that were handed down from one ACICIS student to the next. They usually travelled in pairs and could be identified by the Echols-Shadily dictionary hanging out of their backpacks. They were typically a mix of confident ‘old hands’ who would disappear after orientation and resurface six months later, a few nervous newbies unsettled by the chasm between expectation and reality and a capable middle ground. And there was always at least one student laid up in the local hospital over the semester with a plethora of symptoms that were invariably diagnosed as (a) typhoid or (b) dengue.

			In 2006 the character of this traditional ACICIS cohort was enriched with the entry of the School of Oriental and Asiatic Studies, the University of London, into the consortium. The following year would see the admission of Leiden University in the Netherlands and the start of a regular trickle of private participants from universities and colleges in the United States. This diversification in ACICIS’ membership was driven from the Secretariat and targeted leading international centres for Indonesian studies.

			Although the number of non-Australian ACICIS students was generally small, their presence had a substantial and positive impact. They were bright and personable. They had a wonderful way of poking fun at the Australian idiosyncrasies of the program, like pointing out that ‘no worries’ is not actually the answer to most questions. This, in turn, encouraged both ACICIS students and staff to see themselves as part of an international mobility program rather than an exclusively Australian in-country study program. The only disappointment attached to this development was that the Indonesian language schools in London and Leiden were enduring the same crisis of falling enrolments and perpetual restructuring that would soon impact on some of ACICIS’ core university members in Australia.

			

			The year 2007 marked another step in a new direction for ACICIS with the opening of an option in Islamic Economics in the International Program at UII. Unlike ACICIS’ existing options, it was designed for non–Indonesian speakers and was not structured as part of a UGM-centric package (UMM, ISI and UNY options all relied upon UGM as the lead sponsor). The take-up was slow for a number of reasons, but the fact that the program was able to draw a small number of applicants was confirmation enough that ACICIS ought to explore beyond its traditional language studies domain.

			The problem that ACICIS faced at this point was cost. For years ACICIS had been run with a skeleton staff: David Hill as Consortium Director on a 0.2 fractional appointment, a full-time Secretariat Officer, RD and Program Assistant. It was highly unbureaucratic and remarkably efficient. But while this skeleton crew had proven itself capable of surmounting challenges presented by regime change, bombings, earthquakes and grade collection in Indonesian universities, it also provided little capacity to expand. Financially, ACICIS was still reliant on a range of in-kind subsidies, such as office space as well as financial and legal services, and was unable to offer contracts of more than a year in duration to staff.

			The most practical solution to placing the organisation on a firmer footing was to seek expansion via grant funding. But grants require projects. The experience of the JPP pilot in 2002 (sent into hiatus in the wake of the Bali bombing) and the new UII program had demonstrated a capacity to move beyond traditional language programs. In 2007, a submission was made to the Myer Foundation in Australia. The result was a grant of $375,000 to be paid over three years to fund new programs. The JPP short course in Jakarta was revived. Thirty-one journalism students with barely a word of Indonesian between them descended on Jakarta newsrooms under the stewardship of Walkley Award-winning journalist Louise Williams. In 2009, Australia’s Department of Education and Workplace Relations awarded ACICIS close to $400,000 for the development of a parallel practicum program in development studies (DSPP) and a Yogya-based semester equivalent (DSIP). Other grant-funded initiatives started rolling. The Indonesian Language Teaching Immersion (ILTI) Program was developed to provide pre- and in-service Indonesian language teachers with skills upgrading. ACICIS was invited to add the English-language IRP at UNPAR in Bandung to its suite of semester options. In 2011 the consortium successfully won a NALSSP grant of $400,000 to develop a study tour for teachers, known affectionately as IFGU (Indonesia from the Ground Up). Before long ACICIS was hosting high school students for short study tours and had finally succeeded in the long-cherished goal of getting off the island of Java (Bali was one stopover for the study tour program).

			

			The impact of these developments on the composition of student cohorts was substantial. In 2007 there was parity between the number of participants in semester programs and short courses (72 students). By 2012, the number of short course participants stood at 189 against 89 for semester programs. This reflected broader trends within the Australian university sector as Indonesian language programs continued to struggle, including at institutions that had once been ACICIS stalwarts, such as UNSW and UTS. By contrast, Australian universities were ramping up efforts to provide undergraduate students across all faculties with ‘work-integrated learning’ or internship experiences. Modules that could offer this and an international experience were particularly appealing.

			While the familiar refrain of the time was ‘ACICIS is well-placed to take advantage of this emerging trend’, plenty of challenges remained. The organisation’s financial situation had never encouraged risk-taking. The expertise of the consortium’s Reference Group resided in language departments rather than business schools. Short courses also posed a philosophical dilemma. ACICIS had been designed around semester programs to immerse participants in the country. Half a year or more in a university faculty achieved this. For language students in particular, every minute of the day was a language laboratory. While students rarely stopped complaining about the irregularity of their classes or enigmatic assessment procedures, every complaint simply revealed that the immersion process was working perfectly. By the end of the semester, things would suddenly ‘make sense’.

			Ultimately, the philosophical obstacle was whittled away by the argument that some exposure to Indonesia for students was better than none at all. It was the Secretariat that had its finger on the pulse of Australian universities and pushed hardest for change. And after a decade of scouring every Indonesian studies department in the land for participants, with the opening of short courses, we soon found ourselves in the unprecedented position of having more applications for programs than ACICIS could accommodate.

			

			This unprecedented situation did much to alter the financial conservatism of the organisation. Founding Consortium Director, David Hill, in a decision driven as much by fatigue as optimism, gave ACICIS member universities an ultimatum. They could start paying for what the programs were worth to them or leave the consortium. Given the suite of options available to consortium members and the strategic profile of ACICIS, the gamble paid off. The result was the first substantial stream of recurrent income in the organisation’s history. It would finally be possible to plan beyond grant funding cycles.

			By the end of 2012 ACICIS had evolved. At its core it was still anchored to the Yogya-based language programs. But every January the centre of gravity would swing to Jakarta for the professional practicums, with tailored study tours crisscrossing the lot. The model was applauded in the Australian Government’s 2012 white paper as a ‘successful model for in-country learning’ (Australia in the Asian Century Taskforce, 2012, p 173), and a lot of this success had to do with other changes that were occurring within Indonesia.

			A little help from our friends

			The years from 2005 to 2012 roughly overlapped with the two terms of President Susilo Bambang Yudhoyono. The tumultuous early years of reformasi settled into a relatively stable pattern that saw Australia–Indonesia relations recover from the low point of the Timor-Leste plebiscite. Aid spending, particularly in the education sector, boomed. In 2010, Susilo Bambang Yudhoyono became the first Indonesian President to address a joint sitting of Australia’s Parliament (see Susilo Bambang Yudhoyono, 2010). Australian tourist numbers climbed back to pre-Bali bombing levels.

			It was also a period of substantial reform in the Indonesian tertiary education sector. Reforms introduced in the early 2000s saw sweeping deregulation of the state sector. A handful of leading universities, including UGM, acquired a new legal status that provided discretionary powers on course offerings, spending and employment (OECD and Asian Development Bank, 2015, pp 211–212). Prior to the changes, universities functioned as units in the state bureaucracy (Rosser, 2018). The rigidity of the system was infamous. If the roof leaked and a department’s paper supply was ruined in February, a request for some more would have to be entered as a line item in the budget for the following calendar year.

			

			While regulatory reforms would be the subject of numerous legal challenges over the years, the cat was already out of the bag. Large state universities such as UGM began to think differently. They also began to position themselves in relation to universities abroad and leading domestic private universities that had always been viewed as second-tier institutions. In 2005 UGM surprised itself with a world ranking of 56 for arts and humanities in the Times Higher Education Academic Reputation Survey. More surprising still was that the result wasn’t driven by the prestigious Medicine or Law faculties but rather the Faculty of Letters. The international collaborations within the faculty, of which ACICIS was the leading example, were rated highly by the survey instrument. UGM realised that ACICIS-like programs were not novelties but valuable collaborations that would enhance its position in an increasingly global education marketplace.

			For ACICIS, one of the more visible aspects of the change was the transformation of the Kantor Urusan International (KUI) or International Office. It is no exaggeration to say that a visit to the KUI of a major state university prior to reforms usually involved a survey of an empty office followed by a tramp around campus to find the poor sod who had been demoted to its management. There was little centralisation of services, and every faculty possessed a heaving folder of memorandums of understanding for international collaboration that never got off the page.

			By the time the second decade of the 2000s ticked over, the KUI was a hive of activity. Directors were highly qualified, often had great experience in student mobility and usually had a direct line to the Rector. They were still hard to find, but that was because they were on official trips to South Korea or Japan. Private universities were also appointing dedicated KUI directors. Perhaps most astounding, they were all talking to each other. If the KUI director of a small private university was flummoxed by the process of arranging visa sponsorship for foreign students, they would pick up the phone and call a more-experienced colleague in a state university, who would try to assist. It was a world away from the time when faculties within a single university wouldn’t communicate on such matters.

			These changes opened the door for ACICIS’ expansion. After deregulation, many Indonesian universities had already started to develop ‘International Programs,’ which involved the parallel delivery of a regular program, such as international relations or law, in English. They were premium user-pays courses, and the university was permitted to retain the revenue generated. The heightened capacity of KUIs made it a small step to open such courses to overseas students. In the case of ACICIS programs at UII and UNPAR, it is important to note that those programs were developed by the host university, not ACICIS. The semester-long development studies program at UGM was built around an existing community development module that the university had already successfully packaged for overseas student groups.

			

			The rapidity with which Indonesia embraced the information technology revolution turbocharged the pace of change. Lots of little things just became exponentially easier. Suddenly the loss of the department’s paper supplies wasn’t an issue anymore, as lecturers just passed around the thumb drive with the handouts. KUI offices had access to a range of shared online resources. Fee and service payments to Indonesian universities no longer entailed carrying around boxes of cash. The ease of managing programs across different locations was facilitated by a boom in domestic air travel and the ubiquitous wi-fi cafe.

			A key final element of the transformation that took place between 2005 and 2012 was the growing critical mass of Indonesians who could see the value in international engagement. Once again, reform within the Indonesian education sector was important, as benchmarks were set that required all lecturers to hold postgraduate qualifications. Thousands of Indonesians were sent abroad for postgraduate degrees, either through ministerial or donor-funded programs. Those with overseas degrees already assumed key positions. The pathway to the Rectorate began to shift from candidates who had completed all stages of their academic career within that university to candidates who had earned their PhDs abroad. For ACICIS it meant that discussions around possible new programs were a meeting of like-minds.

			Just as important was the growing critical mass of ACICIS alumni themselves. They would pop up in a range of institutional settings from non-governmental organisations, universities or government departments to help facilitate new initiatives or take the lead themselves. While former participants had always formed the backbone of the ACICIS Secretariat, the pattern was now replicating in Indonesia. As operations grew, the number of local staff expanded accordingly. And, without exception, those local staff were ‘alumni’ of the program in that they had previously volunteered as student buddies or assisted in the coordination of various ACICIS extracurricular activities. In 2005 ACICIS’ irrepressible Program Assistant, Lestari Widyastuti, would be sent off to rustle up some hapless UGM undergraduate students to help acclimatise new students. In 2012 I walked into the office one day to find a couple of dozen new faces hovering around. It turned out we were now holding interviews to select volunteer student buddies and that many of the ‘candidates’ were from local universities where ACICIS had no presence.

			

			Conclusion

			The growth of ACICIS between 2005 and 2012 was something of a happy coincidence, as increasing demand from non-language streams of study was met by an increasingly open and responsive Indonesian university sector. Despite a relative decrease in the decline of traditional immersion students, throughout this period ACICIS remained strongly committed to the concept of ‘Indonesian studies’. It is an important point that has distinguished ACICIS from the status of a generic ‘mobility provider’ where student demand has primacy in decisions about program design and modalities. On the contrary, as ACICIS grew it continually made decisions that annoyed students and generated negative feedback. It did so having learned that the key to surviving, and eventually thriving, in Indonesia is to play the long game.
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			Personal reflection

			Sinta Padmi in conversation with David Reeve

			DR: Sinta, you have been the longest-serving staff member at ACICIS, for about 18 years in all. Could you tell me about your background?

			SP: My name is Sinta, and I was born in 1983. My father is a farmer and my mother is a civil servant, working in the library of the Faculty of Agriculture at UGM. I am the first of three girls. My father grew rice primarily, and secondly salak fruit. Our village was then known as a ‘salak village,’ although it has now changed to jambu and avocados. Our village is about 10 kilometres from the top of Mount Merapi and about 30 kilometres from the centre of Yogyakarta. I studied English literature at UGM from 2001 with classes on Shakespeare, on American literature and on linguistics. My thesis was about symbolism in the play The glass menagerie. There was nothing on Australian literature.

			DR: How did you become involved with ACICIS?

			SP: I first got to know about ACICIS when I was working as a tutor at UGM’s Indonesian Language and Culture Learning Service (INCULS) in 2004, tutoring students out of their normal class for two hours a week. As a tutor for foreign students, the work depended a lot on the individual student. Often they just wanted to chat rather than work on academic tasks, perhaps going to the Mirota mall to talk. But some did want help with homework and other academic tasks, such as guidance with language study tasks. Once I read a study book to a vision-impaired student.

			

			As a tutor, I got to know Lestari when she was working for ACICIS, and I’d often sit with her and the students. And I got to know Phillip King, the RD, through that connection in around 2005. I was a student ‘buddy’ (pendamping) a couple of times around 2006. Being a pendamping was voluntary, but we received a certificate and some travel money. I knew the ACICIS students more through being a tutor than as a pendamping. Then Lestari died suddenly in 2007, and I became her replacement later that year.

			DR: What sorts of assistance did ACICIS students ask for?

			SP: In 2007 I was on campus mostly, near INCULS, advising students. They might ask about problems they were having in class, about lecturers skipping class, lost wallets and so on. And there was a lot of helping students who were sick. I went to hospital often, mainly to the Panti Rapih Hospital, a couple of times to Bethesda. The common problems were typhoid, dengue fever and one case of cikunganya. That student went home, and we had to pack up his things and send them back to Australia for him. There were various accidents, for example falls, people being knocked over by a motorbike, motorbike accidents, someone even fell off a bus.

			The tasks included getting information from doctors and nurses, phoning insurance companies, taking supplies into hospital, taking things students needed from their kos into the hospital, telling friends so that they would visit and informing staff in the ACICIS Secretariat in Perth.

			Another big job was all the immigration issues surrounding visas and taking students to be photographed. Then there were academic issues − helping the students fill in enrolment forms, and often students asked for advice about academic subjects, such as ‘what is Javanese like?’, ‘what is the gamelan course like?’, ‘what is this history course like?’. Although there were many questions about their emotional lives, these tended to be more about homesickness than their romantic lives. A lot of general information was needed, such as how to open a bank account and quite often problems with lost bank cards.

			Some students needed a great deal of attention and supervision. For example, during an ACICIS fieldtrip to Ngandong Beach in Gunungkidul, there was one moment that really made the staff shake their heads. Even though there were warning signs and we already told everyone not to climb or jump off the cliff, one student went ahead and did it anyway, totally ignoring the rules. It was dangerous, unnecessary and stressful for everyone, especially the staff, who had to deal with the student after the incident. It was lucky that student didn’t get hurt.

			

			Enrolment time for the semester programs in Yogyakarta could get hectic. One student gave us quite the headache, as she kept changing her mind about which subjects to take. We’d just finish updating her choices in the enrolment platform with the university, and then boom – she’d change them again. It felt like we were handling a whole semester’s worth of admin just for one person! It was a real test of patience, but we got through it in the end, and everyone was happy with the result.

			Other students were very resourceful and independent. They needed very little attention and guidance once the orientation program was over. We’d hardly see them again for the whole semester, except at the regular student checkpoint meetings, every month or six weeks.

			After students had finished their programs, we still often needed to chase for their grades from some of the lecturers; this was often rather difficult, even until now. When I was chasing results, the Arts Faculty understood what was needed, but other faculties needed it explained to them each time, and when there was new staff, it had to be explained again.

			DR: How did you survive the COVID-19 years with ACICIS?

			SP: The COVID-19 years were strange, with not much of a program. It was a period of accepting the new COVID-19 rules, using masks, limited travelling, social distancing and extra processes. I was one of the skeleton staff retained. After a while we had a virtual program offered with UKSW in Salatiga. For that, my main tasks were in preparatory activities and then grades and reports afterwards. The in-country programs recommenced at the end of July 2022.

			DR: You stayed with ACICIS for a long time. What kept you in the organisation?

			SP: Why did I work for ACICIS? Firstly I wanted to work and the ACICIS program is in Yogyakarta. My family is in Yogyakarta, and it’s easy to access everything here. And ACICIS has been generous to me; the salary is good for the Yogyakarta conditions. I had never had a full-time job before ACICIS, but ACICIS gave me the same chance as anyone else. There’s staff training, for example, for mental health, PSEAH (preventing sexual exploitation, abuse and harassment) and recently critical incident training. In handling students, it is basically common sense, and then having friends and colleagues at INCULS, especially for academic issues. I worked for three different RDs, and I dealt with the transitions by focusing on the work at hand.

			

			DR: How much has changed in the time you worked with ACICIS?

			SP: My job changed a lot. When I started in 2007 it was just the RD and me, and only two main programs. Back then, we were a small team handling everything! The big expansion came around 2018, with much more administration, and maybe around 30 staff in Yogyakarta and Jakarta when all the programs were running. The programs expanded, with various lengths of study, including semester programs, short courses, study tours and professional practicum programs. I was still involved with the students but much less directly. There was much more delegation, supervision, coordination and support. There were three of us instead of one, with two more program assistants who helped students in the Yogyakarta programs and in the Indonesian Language Short Course in Salatiga. Other staff took over the hospital visits. Immigration procedures became quite different and delegated. In 2025 there are about 20 staff working across Yogyakarta, Bandung and Jakarta, and more when all the summer programs are going, working with maybe seven Indonesian universities. It is so incredible to see how much ACICIS has grown and how much impact it has had over the years.
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			Personal reflection

			I Made Andi Arsana

			In 2014, I became the Head of the Office of International Affairs at UGM. I had just returned to Yogyakarta after 10 years studying outside of Indonesia. I had completed a PhD in Law at the University of Wollongong under an Australian Leadership Award and a Master of Engineering at UNSW through an Australian Development Scholarship, with a stint in between as a United Nations Nippon Foundation Fellow in New York.

			It was through leading UGM’s international affairs office that I came to know ACICIS. This was a completely new role for me and my first in university administration; I had much to learn. I’m an engineer by training, and so, almost by instinct, I approached this job with an engineer’s perspective. From the outset, I asked my team for some data on UGM’s international student cohort. Pleasingly, I learned that Australia was UGM’s top source country for international students. As I dug deeper, I learned more about UGM’s long-established partnership with ACICIS and our shared role in facilitating Australian students to study in Yogyakarta and at other host universities in Indonesia.

			Then – tiba-tiba sadar (the penny dropped) – I remembered that when I was studying in Wollongong, a video was making the rounds of the university’s website. It showed a Wollongong student studying at UGM, a campus I knew so well but which felt so far away; what on earth was she doing there? ‘Nah’, I thought. This student had mentioned ACICIS in the video; she must have been a participant. ACICIS began to make sense to me.

			

			It was not long after I started in UGM’s Office of International Affairs that ACICIS celebrated its 20th anniversary. I remember speaking at one of the anniversary events in Yogyakarta, feeling like an imposter. I was so new to this role … so ‘green’ … I felt as if I didn’t know very much about ACICIS at all, yet there I was, addressing a large audience who seemed so knowledgeable about the organisation. Throughout the anniversary celebrations, I spoke to other guests and dignitaries, who were a mix of ACICIS alumni, ACICIS team members, UGM staff and Australian diplomats, some of whom have also contributed to this book. Through them, I came to learn about the history of ACICIS and the important role of UGM in ACICIS’ story.

			As you can tell from my name, I’m Balinese. I came to Yogyakarta in 1996 to commence my undergraduate studies in geodetic engineering at UGM. After graduating, I worked for a short time at Unilever and Astra before deciding I wanted to be an academic and returned to UGM as a lecturer. In 2004, I set off to Australia for what would end up being a decade of study. While undertaking my doctoral studies in Wollongong, I worked in the university’s international office as an enquiries officer. It was my job to follow up with Indonesians who wanted to study at the University of Wollongong, with a focus on converting them from an ‘enquiry’ to an ‘applicant’ and ‘enrolment’. I spoke to them in bahasa Indonesia and shared what it was like to study in regional Australia. Little did I know that, at the same time, I was also ‘learning the ropes’ of international education.

			As an undergraduate engineering student from Bali, I’ve experienced UGM as a newcomer, an outsider. As an international student in Australia, I struggled at times and sought help from the international office staff. I understand what it’s like to be lonely in a heaving classroom and for friendly Yogyakarta to feel like a ‘foreign’ place. Because of my own journey, I understand that a university international office is not just an office, it can also be a ‘home’ where staff and students are like family members, interacting and supporting each other. This rings true not just for ACICIS students, but for UGM’s entire international cohort. This became my vision for my role, for my team and for UGM.

			When I landed the job heading up UGM’s Office of International Affairs, I thought to myself: ‘Andi, you’re an engineer, you have no formal background whatsoever in international relations, let alone study abroad’. It was these experiences as a Balinese student in Yogyakarta and as an international student in Australia from which I could draw. This was the perspective I could bring to my work. This would guide me. And, like ACICIS has helped thousands of international students to study in Indonesia, this organisation also deepened my knowledge and experience of international education and supported me in my leadership role at UGM.

			

			ACICIS is one of UGM’s key partners and plays a vital role in UGM’s internationalisation strategy, enabling the presence of many international students on our campus and translating our international goals into reality. For UGM, ‘internationalisation’ involves sending our students and staff abroad. It also encompasses bringing the world to UGM. This is essential for a university for which it is simply not possible for large numbers of students and staff to travel internationally. ‘Internationalisation at home’ is critical and it was our partners – like ACICIS – that helped UGM to work towards this.

			In 2014, UGM’s internationalisation goals included having up to 1,500 international students on our campus. It was my job to maintain and grow these numbers. I had much to learn about study abroad and exchange agreements; scholarships and financial aid; and institutional partnerships. Our other large partners were based in Malaysia, elsewhere in

			Southeast Asian and Japan. ACICIS really brought something different to the table and at a scale that couldn’t be matched by our other, non-Asian partners.

			As the NCP ramped up from 2014, ACICIS also became an important conduit for UGM to reach out to Australian universities and other Australian-based partners to communicate, to innovate and to grow our international connections. The NCP provided funding for Australian students to study in Indonesia and at UGM, and ACICIS provided the all-important mechanism. It was a wonderful time indeed to work in UGM’s international office.

			My insider’s view of UGM’s international office also means I’m keenly aware of how quickly international partnerships can change. I witnessed the enormously positive impact of the NCP from 2014 and the subsequent growth of the ACICIS team, but I also understand the precarious nature of international enrolments and how quickly they shift if funding is pulled, if key staff change and if relationships falter. While the UGM-ACICIS partnership is now 30 years old, it cannot be taken for granted. We need to work hard on both sides to ensure it is scaffolded, supported and successful into the future. This means collaborating to engage with alumni, to work with government and to ensure strong, ongoing institutional links. This is work that doesn’t stop for a 30th birthday party. This is an important time to consider whether succession plans are in place and to identify who else might be capable of ‘stepping up’ as staff inevitably move on, myself included.

			

			I’m now back in a faculty-based role at UGM, where I am more focused on teaching and research than internationalisation. I have also been appointed as Head of the master program in geomatics engineering. As I have always believed, real internationalisation takes place in faculties, schools, departments and study programs, not in a centralised office of international affairs. It is now my turn to contribute to the game from a place where internationalisation should flourish. I am glad that I have learned so much from the partnership between UGM and ACICIS; I’ll always carry this experience with me. I know I’ve still got places to go and that my ACICIS learnings and connections will remain strong.
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			Strengthening bilateral relations through a new model for international study tours: ACICIS’ Journalism Professional Practicum

			Angela Romano

			The Journalism Professional Practicum (JPP) represented a landmark in Australian student mobility programs when it was launched by ACICIS in 2002. The curriculum offered rich insights into Indonesian culture, society, politics and history, in recognition of trenchant criticisms that Australian journalists too often lacked knowledge of their nearest northern neighbour to offer more than shallow, stereotyped or sensationalistic reporting. The JPP was also designed to appeal to journalism students’ desire to develop practical journalism skills, build a portfolio of stories and explore new people, places and issues.

			Australian journalists’ reporting of Indonesia had been a source of political and social friction in the decades prior to the JPP’s development. The Indonesian Government banned Australian journalists for many years during the height of political tensions about media reporting in the 1980s. Political strains about Australian journalism eased in the 1990s, but critiques continued regarding the insufficient quantity, comprehensiveness and balance of reporting of Indonesia. As is discussed in this chapter, a contributing factor was insufficient training; correspondents usually arrived in Indonesia with rudimentary or no language skills and a limited understanding of sociopolitical conditions.

			

			In addressing these issues, the JPP was innovative in two significant ways. First, the JPP was groundbreaking for its research-led design of the curriculum, which applied a wide body of knowledge from scholarly and professional sources to create a successful program that has continued for more than 20 years. Second, the JPP’s format, which commences with in-country, university-based training followed by a professional practicum to enhance both people-to-people connections and the learning experience, has set a model that ACICIS leaders have subsequently adopted in a wide range of disciplines across the ACICIS suite of professional practicums.

			The JPP’s genesis: Helping Australian reporters to navigate the ‘swamp’

			The JPP was ACICIS’ first venture beyond the semester-long language immersion programs that had commenced in 1995. ACICIS’ founder, David Hill, envisaged that an in-country program involving study and internships for journalism students would increase the number of future journalists with a network of personal contacts in the Indonesian media industry and greater understanding and awareness of Indonesian society. After setting up and seeking advice from a Steering Committee of journalism educators from across Australia, Hill appointed me, a journalism educator with experience as a journalist and researcher in Indonesia, as Project Officer to plan the JPP curriculum and run the pilot program in 2002.

			Indonesia was seen as a challenging destination for Australian journalists to cover due to the complexity of obtaining information necessary to understand and report on issues, events, cultures and personalities. Prior to the development of the JPP, Australian journalists who had worked as foreign correspondents in Indonesia found it, in the words of one, to be ‘a sort of swamp’ in terms of gathering information (Romano, 1996, p 50). Australian news organisations that sent correspondents to Indonesia rarely provided support for training or courses in Indonesian language, politics or culture. Despite this, they expected correspondents to start reporting from almost their first day in the country. As a result, most correspondents’ work on arrival in Indonesia reflected their personal efforts to follow events or undertake study in their own time and at their own expense (Romano, 1997, p 6).

			

			Recognising this limited organisational support from news media in developing correspondents’ understanding of Indonesia, and the fact that journalism students rarely have prior knowledge of Indonesian language or contexts, the JPP innovated with a research-informed ‘two-plus-four’ model. This model comprises two weeks of in-country classroom-based training involving language study and industry-relevant seminars followed by four weeks of supervised work experience with English-language media organisations in Indonesia. This prototype continues to be used for the JPP today.

			The initial two weeks of formal study, which occurs at Atma Jaya University in Jakarta, prepares students to operate as junior journalists. The aim is for students to acquire rudimentary language skills to navigate the city and basic interactions. University academics and industry experts also provide an overview of Indonesia’s history, cultures, politics and economic issues relevant to journalists so that students understand the fundamental background and contexts of issues that they may report on during their internships.

			The pilot JPP identified that this coursework needed fine-tuning in two areas. The first was to provide a meaningful language-learning experience for the small minority of students who might have previously acquired Indonesian language skills, as classes were designed for students with no prior knowledge. The second was to ensure that specialist presenters pitched their discussions at a level suitable for newcomers and in a way that would be relevant to their experiences in newsroom placements. Student feedback from the pilot JPP indicated some presentations were highly enlightening whereas others were challenging to understand, particularly those delivered in afternoon sessions, when students’ minds were not as fresh. Coursework has thus been refined based on student feedback and to tie content more closely to journalistic experience and Indonesia’s media landscape.

			Student feedback has indicated the value of this preparation before diving into supervised work experience. A 2019 JPP participant claimed he had learned more Indonesian in his weeks of study in Jakarta than after two years of taking the language in high school back in Australia (Bowles, 2019, p 11). A 2015 JPP student described the two-week study period experience as ‘enriching’, ‘revealing’ and ‘fantastically informative’: ‘By the end of the second week, having no prior knowledge of the language, I was speaking to a taxi driver about our respective families, [Indonesian President] Jokowi, corruption, floods and food’ (Corlett, 2015). A 2016 student described the practicum as a ‘dream situation for a fresh graduate’ and ‘an incredible, eye-opening experience’, noting that the ‘crash course in everything Indonesian’ with diversity of content and speakers from politics, human rights, media, academia and other social sectors ‘played a vital role in introducing us to Indonesia’ (Neilson, 2016).

			

			Students progress from this two-week block of classroom-based study to four-week internships with local and international English-language news media organisations in Indonesia. They develop local networks and engage in reporting and editing in a new culture with guidance and support from local media practitioners. For students, this opportunity to practise the craft in a new context is a major drawcard. One 2008 participant explained: ‘I want to get the cutting edge, interesting stories that are of rare experience for young journalists in Australia.’ Host organisations for the first JPP students included Indonesian public broadcasters Televisi Republik Indonesia (TVRI) and Radio Republik Indonesia (RRI), free-to-air television news network Metro TV, Antara national news agency, the international Associated Press news agency, The Jakarta Post daily newspaper, Tempo news weekly as well as several magazines, Indonesian Business, Indonesian Tatler, Pantau and Roving Insight. Host organisations have varied each time that the practicum has run and have often included the media arms of a diverse range of government, non-government, intergovernmental, research and business organisations, such as the Australian Embassy, Amnesty International Indonesia, United Nations Information Centre, Centre for International Forestry Research and Garuda Inflight magazine.

			JPP students also visit key institutions to network and learn about the quality and character of significant Indonesian actors and institutions. Notably, many of these visits that were undertaken in the pilot JPP in 2002 would have been beyond imagination a few years earlier under the New Order government, led by former President Suharto until 1998. With the collapse of the authoritarian New Order leadership, Indonesia’s political and media system experienced a period of rapid democratisation in the late 1990s and early 2000s (Romano, 2003a, pp 26−36). This enabled JPP participants an opportunity to explore key organisations that had previously been highly restricted.

			

			Students of the pilot JPP visited the Presidential Palace to meet Indonesian President Megawati Sukarnoputri’s Secretary and Press Officer then join a throng of journalists who were reporting on Sukarnoputri’s discussions with visiting Australian Prime Minister John Howard. During the New Order, journalists had considered the Presidential Palace to be a ‘forbidden city’, because very few gained the necessary security clearance to enter, and those who did were highly limited in their access to information and key figures (Romano, 2003a, p 118). During the process of setting up the visit for the students, Palace media staff expressed no concern about facing the scrutiny of aspiring journalists with watchdog mindsets. Instead, they modestly commented that students may find the organisational elements kurang rapi (not so tidy) compared with the slick media units for leaders of Western nations. Students of the pilot JPP also visited the national parliament (People’s Consultative Assembly, the MPR, and People’s Representative Council, the DPR); lunched with Wimar Witoelar, media personality and spokesperson for former president Abdurrahman Wahid; and met leaders of key organisations focused on representation, development or critique of news media. This included the Indonesian Press Council, Newspaper Publishers’ Association, Institute for the Studies on Free Flow of Information (Institut Studi Arus Informasi) and Internews training centre.

			This two-plus-four model not only continues in the JPP but has also been replicated to form the heart of the suite of professional practicums that ACICIS has subsequently developed for other disciplines. This commenced with ACICIS launching a new professional practicum in development studies in 2010, followed by practicums for business in 2015, creative arts and design in 2017, law in 2018, agriculture in 2019 and sustainable tourism in 2019.

			Stereotypes of troublemaking Australian journalists

			In applying for funding from DFAT’s Australia–Indonesia Institute to support the development of the JPP and its pilot offering in 2002, David Hill forecast three key benefits to arise for Australia from the program. The first was the expectation of strengthened media ties between Australia and Indonesia, thus a standard benefit for a program that brought together aspiring and working journalists from the two countries. The second proposed outcome was to contribute to a ‘more stable and enduring relationship between Australia and Indonesia by increasing people-to-people contacts and institutional links’. The third anticipated impact was to improve Australians’ understanding and access to ‘the cultural diversity of Indonesian society and the opportunities offered by its developing economy’. These two latter proposed benefits strongly mirror the priorities expressed by government, business and scholars in terms of improving understanding and connections. They also resonated with long-held concerns that Australian journalists’ brash reporting about Indonesia had been a major disruption to harmonious relations.

			

			The performance of Australian news media in Indonesia had been critiqued for decades prior to the JPP’s initiation in 2002. Australian media were blamed repeatedly for diplomatic crises between the two countries. Wiryono Sastrohandoyo, Ambassador to Australia from 1996 to 1999, noted that ‘there was a strong perception that part of the reason why relations between our two countries were so accident-prone, was the carping fractious media and its highly critical writings about Indonesia’ (Wiryono, 1999, p 4). Inez Mahony’s meta-analysis of research about Australian and Indonesian media reportage of each other’s countries prior to 2001 notes the intensity of objections to Australian journalists. Mahoney’s research found that Australian media were persistently represented as ‘critical’, ‘unbalanced/hostile’, ‘subjective’, ‘sensationalistic’, ‘moralistic’, ‘offensive’, ‘imperialistic’ and ‘bullies’ in their coverage of Indonesia (Mahony, 2006). While portrayals of Australia and Indonesia in each other’s news media prior to 2000 were negative on both sides, most complaints were aimed at Australian journalism (Mahony, 2006).

			Indonesian Government displeasure with Australian reporting had been expressed on multiple occasions through diplomatic channels, political sanctions and denials of visas to Australian journalists. The Indonesian Government had become increasingly hostile to Australian journalists in the 1970s because of their intense coverage of Indonesia’s 1975 takeover of East Timor (now Timor-Leste) – during which six staff from Australian news organisations were killed – as well as the ongoing occupation (Tiffen, 1978, pp 164−65). Indonesian officials also expressed irritation with the ABC Radio Australia’s Indonesian-language service, which was accessed by shortwave by an estimated regular audience of 20 million Indonesians during the 1970s and 1980s (Joint Standing Committee on Foreign Affairs, Defence and Trade, 2002, p 2). Indonesia threatened ‘a major falling out with Australia’ over Radio Australia’s news services in the 1970s, driven by concerns about the discussion of topics that Indonesia’s own domestic media were not reporting on (Hodge, 1991, p 115). The ABC’s correspondent was expelled in 1980 after covering a series of topics that had not been published by local news organisations, and all other Australian correspondents were progressively barred from Indonesia later that year.

			

			It was three years before any Australians were granted a journalist’s visa to Indonesia, and the return of Australian journalists was relatively short-lived. The first correspondent to return was an Australian Associated Press (AAP) reporter in 1983, who purportedly displayed considerable self-restraint by remaining ‘well clear of almost anything controversial’ and faced considerable suspicion from the Indonesian Government (Jenkins, 1986, p 158). Another diplomatic furore arose in 1986 over a front-page article in the Sydney Morning Herald (SMH) about corruption in the business dealings of then President Suharto and his family. The Indonesian Government retaliated with various diplomatic actions, including barring entry to Australian journalists and not renewing the visas of the AAP reporter and the only other Australian correspondent based in Jakarta when they expired later that year. Reflecting the disposition among many Australian Government figures about contentious Australian news reporting, Liberal Senator Baden Teague (1986) censured the SMH report as ‘deliberately designed to upset the growing good relations emerging between Australia and Indonesia’. He claimed it had ‘directly embarrassed’ and ‘severely disrupted’ the ‘good work’ of the two correspondents who had been based in Indonesia (1986, pp 1926−27).

			The decade prior to the JPP’s launch saw substantive expansion in Australian correspondents’ activities in Indonesia. Australian correspondents returned on fixed-term postings, heralded with the arrival of an AAP correspondent in Jakarta in 1989 and solid growth of numbers of Australian reporters in Indonesia in the 1990s. Australia’s Joint Standing Committee on Foreign Affairs, Defence and Trade (1993, p 5) observed evidence from one government witness that the situation was advancing, noting ‘the improvement in Australian media reporting’. Some media figures suggested that progress in Australia–Indonesia trade and social relations had been matched with a corresponding elevation in Indonesian Government attitudes towards Australian journalists (Kingsbury, 1992, p 61). Radio Australia’s reporting was subject to less political concern because numerous Indonesian commercial radio and television stations were set up in the 1990s, thus reducing Indonesian audiences’ interest in the scratchy shortwave broadcasts from Australia. Additionally, the gap between the courteous, cautious style of local Indonesian journalists and the robust style of Australian correspondents narrowed with the 1997−98 economic crisis, the collapse of Indonesia’s New Order in 1998 and the dawn of what became known as the reformasi era. This political change provided opportunities for local journalists to report in a critical, probing style that had previously been associated with Australian and other western news media (Romano, 2003a, pp 128−30).

			

			Despite this, discord remained about the activities of Australian journalists at the time of the JPP’s launch and the years that followed. Indonesian authorities refused to renew the visa of an SMH correspondent in 2002 without providing a reason, effectively banning him from working in the country. Indonesian political figures continued to voice concerns about the Australian media’s representation of Indonesian events and issues, especially by the ABC (Joint Standing Committee on Foreign Affairs, Defence and Trade, 2004, p 13). Indonesia’s Muslim community expressed offence at ‘the media’s failure to distinguish between Muslims generally and radical elements such as the Taliban’ (Joint Standing Committee on Foreign Affairs, Defence and Trade, 2004, p 13, 167). Indonesian and even Australian political commentators occasionally raised long-held suspicions that Australian journalists harboured negative stereotypes of Indonesia due to the deaths of Australian newsmen in East Timor in 1975. Former Prime Minister Paul Keating, for example, blamed the suspicions of Australians about Indonesia on what he dubbed ‘wilful reporting’ and ‘the “get square” policy of the media in Australia for the deaths of the Balibo Five’ (Keating, 2008, p 7).

			The ‘bad reputation’ of Australian journalists has continued to be raised intermittently, such as in 2014, when Fairfax Media’s Michael Bachelard was told by a senior adviser to incoming president Joko Widodo as why it was so difficult for him to gain an interview with the new leader: ‘We were too aggressive, too blunt in our language, too critical and prone to sensationalism’ (Bachelard, 2018, p 306). There is consensus that Australian news reports about Indonesia tend to focus on negative news and ‘mega-spectacle’ situations affecting Australia and Australians rather than broader issues of Australia’s relationship with Indonesia or Indonesian politics, business and society in general (Tapsell, 2009, p 73). Bachelard (2018) notes that apart from a small number of news organisations, Australian news coverage of Indonesia focuses on the ‘four Bs’ of ‘bombs, beef, Bali, boats’, or in other words, terrorism, disagreements over live beef exports, Australians arrested for drug trafficking and other calamities affecting tourists in Bali, and boats carrying asylum seekers (see also Bayuni, 2018). Bachelard has been asked regularly why reporting about Indonesia was focused on the negatives of disputes, crime, corruption and problems in the bilateral relationship. He concluded: ‘The question suggests that not only do ordinary people and Indonesia-watchers hold the news media partly responsible for the parlous state of the relationship, but that journalists bear a measure of the responsibility to fix it’ (Bachelard, 2018, p 320).

			

			Improving journalism and Australia–Indonesia relations through people-to-people connections

			The JPP was not established with a goal of soothing the sensitivities of Indonesian or Australian leaders who objected to the tone and tenor of Australian reporting about Indonesia. The program’s initiators, however, were responsive to the needs of Australian correspondents to perform effectively in covering Indonesia and how improved reporting could benefit both nations. As outlined previously, in initiating the JPP, David Hill anticipated benefits of people-to-people connections in terms of better links between aspiring Australian journalists and media practitioners, as well as a broader array of contacts and institutions in Indonesia, which might in turn improve Australian awareness of Indonesian culture, business and society. The JPP’s initiation also met two sets of priorities identified by government, researchers and media practitioners. First, the JPP’s formulation reflected understandings that were popularised by the Australian Government and academics about the significance of people-to-people connections to improve professional, economic, political and social relations between Australia and Indonesia. Second, the JPP’s curriculum was responsive to input from both journalists and academic researchers about the professional needs of foreign correspondents in Indonesia.

			The Australian Government has increasingly prioritised people-to-people connections between Australia and Indonesia since the 1970s as a means for strengthening its bilateral relationship. A Joint Standing Committee on Foreign Affairs, Defence and Trade report, issued shortly after the JPP’s pilot, repeatedly reiterated that relationships between Australia and Indonesia at the people-to-people level needed ‘considerable strengthening’ through visits, exchanges and travel between the two countries (2004, pp vii, 7). The Committee emphasised education as ‘a principle means of enhancing mutual understanding and building stronger people-to-people links’ (2004, pp vii, 7). Recognising that only a limited number of people can undertake such exchanges and visits, the Committee urged that such programs target Australians whose work would facilitate the sharing of their learning with others. Professionals and students in the fields of media, education and health were named as priorities (Joint Standing Committee on Foreign Affairs, Defence and Trade, 2004, p 169). Subsequent government and academic reports continue to reinforce travel and people-to-people relations between Australians and Indonesians to improve understanding, rapport and collaboration (e.g., Department of Foreign Affairs and Trade, 2013; Sobocinska, 2015). News media consistently form part of government-facilitated or government-funded people-to-people meetings and travel (e.g., Roberts & Habir, 2015, p 92).

			

			Australian journalists who have worked in Indonesia similarly recognise that people-to-people links in the Indonesian context are critical for identifying and creating interesting, important, informative, accurate and balanced stories. They also know that founding and sustaining such contacts is demanding work. Research conducted in the years prior to the JPP identified the struggles of foreign correspondents in Indonesia in obtaining credible and comprehensive information due to the importance that local sources placed on personalised connections before sharing details in a free and frank way (Romano, 1996, 2000; Tapsell, 2009; Tiffen, 1978). Correspondents were assisted by their propensity to cluster together in offices in the towering Wisma Antara, the Agence France-Presse complex or Deutsche Bank building within a few kilometres of each other in central Jakarta, where they often shared intelligence and insights with proximate peers. Some also focused heavily on Western embassies and multinational businesses that were easy to access and provided a steady flow of information, often pre-evaluated from a Western framework (Knight, 1995; Romano, 2000). One correspondent of the time spoke critically of ‘an over-reliance by many reporters on diplomatic sources where you go into the embassy, you sit down with the political attaché, and you get your tablespoon full of political analysis. And it’s all right there for you, clear as day’ (Romano, 2000, p 63). While sources in key sociopolitical institutions did share more with journalists during the early reformasi era, it remained far more critical in the Indonesian context to build trust and confidence with sources through personalised meetings or interactions before they would disclose information of value (Romano, 2003a). Correspondents found that it took lengthy periods, often years, to establish ‘trusting, open communications’ with a full range of sources, and because many correspondents were only posted in Indonesia for periods of one to two years, they were often leaving just as their networking peaked (Romano, 2000, p 65).

			

			Student feedback indicates that the JPP successfully provides an entry-point for a wide array of people-to-people connections that serve two benefits: first, improving their journalistic practice, and second, their understanding of Indonesia that they could share with other Australians. A 2002 student noted:

			I had the opportunity to gain work experience that I never would have had in Australia. I met ambassadors, diplomats, ministers, prostitutes and shoe shiners – it was such a broad experience.

			A 2008 participant, currently working with the ABC, also pointed to the commitment and capability to extend this learning to others:

			Whether we stay here to work as journalists or we go home and work in the media, we now have an experience of the ‘real’ Indonesia, we have been submerged in the lifestyle and culture, and through our work in Australia we can pass on that knowledge.

			(Barbanti, 2008, p 10)

			Informal discussions also indicate that alumni retain contact with connections met through the formal study, internships and social activities for years after completing the program.

			A third benefit is the two-way flow of learning and illumination for Indonesian journalists who are connected with JPP participants. Host organisations that participated in the JPP pilot provided written feedback attesting to their positive experiences and that they would welcome further Australian interns (Romano, 2003b, p 160). In addition to the expected benefits of having native English speakers to assist with creating and editing English-language journalism content, they saw value in the students’ contribution of Australian insights and a substantive number of stories with Australian angles. Some media organisations also indicated that hosting JPP participants provided longer-term benefits. Antara staff wrote that the performance of their two Australian interns provided them with a point of comparison that they used to assess the ‘general capability standards’ of their junior journalists and the quality of their English-language service. TVRI staff, impressed at how their intern’s feature packages had provided a fresh variation from the station’s standard fare of ‘straight news’ reports, introduced a new weekly feature-story segment to their Saturday evening English-language news bulletins. Indonesian Business’s intern undertook a SWOT (i.e., strengths, weaknesses, opportunities, and threats) analysis of the company in addition to her reporting and writing activities. In a subsequent JPP, the RRI Voice of Indonesia (VOI) internship mentor stated that hosting JPP interns, who had different training and skill sets to their own staff, had a ‘trickle-down’ effect that helped to improve the quality of their human resources and broadcasts (Barbanti, 2008, p 10).

			

			For some media organisations involved in the pilot JPP, hosting interns also offered a new cultural experience. Indonesian politicians and media practitioners alike have noted that if Australian media portray a limited, crisis-oriented view of Indonesia, then Indonesian journalism similarly promotes ‘Australia-phobia’ (Susilo Bambang Yudhoyono, 2010, p 2139) with a propensity to fixate on negative news (Bayuni, 2018; Mahony, 2006). For staff at media organisations with little or no prior experience of Australia or Australian interns, the JPP provided an opportunity for deeper understanding of their southern neighbour.

			Technological and cultural change has offered new ways to continue people-to-people interactions, with notable differences in how ACICIS managed travel-related issues during the COVID-19 pandemic in the early 2020s compared with a period of security concerns during the 2000s. JPP offerings were paused after the pilot in 2002 due to Australian concerns about travel to Indonesia after terrorist attacks between 2002 and 2005, particularly those targeting Westerners in Jakarta and Bali. After several stable years, the JPP recommenced in 2008 with student participants from both Australia and New Zealand, and the practicum has continued annually since then. In a substantial contrast, the closure of Australian borders to most travellers between March 2020 and February 2022 due to COVID-19 did not halt the practicum, with the JPP running virtually in 2021 and 2022. JPP facilitators made a considerable effort to use Indonesian songs and sing-alongs, film screenings, sharing of photographs and videos, Q&A sessions with local media figures and other strategies to give students a sense of immersion in Indonesian sights, sounds and society. Although issues of isolation and ‘Zoom fatigue’ occurred, students used various technologies to liaise virtually with newsroom staff about internship activities and interview sources as well as to submit completed work and build networks with Indonesians in media and other social sectors. This was possible not just because of the developments of technologies that enabled voice and video calls, from WhatsApp to Zoom, but also the cultural changes in education, news media and broader society mandated by pandemic-era restrictions.

			

			Unlike the early 2000s, when virtual communications were not the primary mode of doing business, lengthy periods of travel restrictions and lockdowns during the pandemic era meant the vast majority of educational institutions, news media and workplace and social institutions were accustomed to using virtual communications for most of their daily activities. One participant in the virtual JPP noted:

			I was worried prior to the program about working in an online environment but to my surprise it was quite easy to work in a virtual capacity from a different country. My mentors at the Jakarta Globe were very supportive and the online communication via WhatsApp/Zoom was very clear and easy to navigate.

			(ACICIS, 2022)

			Challenges in the JPP experience

			Challenges for students in the JPP experience include culture shock, cultural overload, logistic issues and financial strains. Students are immediately embedded in a substantially different culture that affects almost all activities and domains of life, including what one eats for breakfast, how to travel to the office for the placement, workplace routines and relationships with supervisors and co-workers. In the pilot JPP, one student described her trip experience as ‘the most bizarre and whacked six weeks of my life’ (Romano, 2003b, p 159). Another felt that it was so much effort to prepare herself for the day and travel to work that she felt tired by the time she arrived. Simultaneously, students try to produce publication-quality journalism for their hosts, despite the limitations of having only rudimentary Indonesian language skills to seek out information sources, conduct interviews and converse with a range of potential information providers. In addition to grappling with cultural and language differences, students confront complexities in navigating systems of transportation, working around underdeveloped infrastructure and living in accommodation that differs to their home context. In this environment, some students feel they are constantly encountering obstacles, as was expressed by one pilot JPP student, who noted: ‘When everything goes wrong – as it inevitably will – laughing is much easier than crying and will get you far far further!!!’ (Romano, 2003b, p 159). Additionally, although a high proportion of JPP participants receive funding to support their travels through the Australian Government’s NCP and other schemes, some find the experience financially challenging. Taking six weeks away from work opportunities combined with the possibility that trip expenses may exceed funding can create stress and compound student expectations about the level of outcomes that need to be achieved through the study tour to justify the investment.

			

			Given students’ need to focus time and energy on addressing the particular context that they face during the JPP, some participants have expressed a preference for the JPP’s coursework component to be less intensive. Some have also questioned the relevance of lessons and site visits that do not directly enhance their specific placement experience. Conversely, other students have called for more intensive material to provide additional grounding in the basics of Indonesian culture, politics and business to help them feel more prepared. Some students have also sought diversity in JPP coursework and site visits to provide supplementary context to the limited nature of the placements. Balancing these competing expectations is a tricky endeavour. This was particularly the case in the pilot JPP, in which the whole experience was new for students, facilitators and host organisations alike. Despite varying comments from students about their experiences and preferences, there was 100% agreement in the end-of-course survey among pilot JPP students that they would recommend the experience to other students.

			Another hurdle encountered during the pilot JPP was that some of the host organisations had little experience in accommodating interns, and in particular, foreign interns. Several hosts were unsure of what types of tasks to set for Australian interns or initially tried to spare the students from the demands of too much ‘active work’. In such circumstances, several hosts limited JPP students to observation or ‘small’ tasks, which frustrated students and potentially undermined the value of the internships. JPP students developed various strategies to address this, and sometimes the Project Officer spoke directly with staff at the host organisation with the aim of establishing mutually beneficial and rewarding internship arrangements. These notable challenges led to reflection on the JPP’s systems for selecting and briefing host organisations for subsequent practicums to improve the experience and systems for solving problems that interns may experience.

			Testimonials and reports about JPP student experiences over the years indicate that some problems inevitably continue to arise in placement settings but that students have felt positive overall about the culture of workplaces and could establish ways to adapt. As an example, a 2024 intern with Amnesty International Indonesia noted: ‘I spent quite a bit of time unsure of how to fill the day. Ultimately, I learned to relax into a slow-paced work day and enjoy soaking up the social environment, rather than following a strictly-regimented schedule’ (ACICIS, 2024). A 2023 intern found that he could draw from ‘friendly and helpful’ staff in his placement at RRI VOI to address complications: ‘It was not uncommon to have half the workplace band together to help you solve a problem, you really feel part of the team straight away!’ (ACICIS, 2023).

			

			The JPP’s significance in a changing media landscape

			The JPP’s design is research-led and industry-oriented, meaning it is well-positioned to maintain its relevance in the face of major changes to the media landscape arising from technological, economic, political and social change. A large body of scholarly research and insights from journalists and media observers has shaped the JPP’s two-plus-four model; the selection of issues addressed in the curriculum; and the content delivered in classes and seminars. Nick Freedman’s (2000) meta-analysis of scholarly literature about Australian journalism in Indonesia in the years leading up to the JPP’s launch noted three broad perspectives for critiquing Australian reportage. These are the ‘liberal-pluralist’ analysis of the institutional systems that journalists operate in; the ‘culturalist’ perspective of the myths and codes in reporting; and the ‘political economic’ dimensions of ownership and the social, political and economic forces that influence media behaviour and content (Freedman, 2000, p 59). The JPP’s initial design was responsive to all three elements. It was informed by the expertise of Indonesian media and communications scholars ACICIS Consortium Director David Hill, ACICIS Deputy Consortium Director David Reeve and JPP Project Officer Angela Romano and the extensive knowledge of Indonesian politics and society of ACICIS RDs at the time Gerry and Helene van Klinken. JPP designers and educators also benefited from a strong body of literature about priorities for developing Australian journalists in Indonesia which underscored their combined decades of intense interest in Australian media representations of Indonesia and their impact on Australia–Indonesia relations.

			The ‘town and gown’ mix of industry and scholarly input into the JPP’s design and content helps the program to cater to the evolving expectations of journalism graduates at a time in which both journalism and the nature of reporting about Indonesia are undergoing substantive change. In addition to the major shifts in journalism occurring due to technological upheaval, there has been substantive fluctuation of prioritisation and funding for reporting from Indonesia for Australian audiences and from Australia for Indonesian audiences. The massive cuts to the ABC’s radio services to Indonesia and more than 30 other Asia-Pacific countries in 2014 coincided with diminishing reporting of the region from other parts of the Australian media. Concerns have been expressed that Australia risks losing a ‘critical mass of Asia–Pacific literate journalists and media executives with deep Asian or Pacific knowledge’ (Garrett, 2018, p 30). The Australia−Southeast Asia Media and Broadcasting Initiative, launched in 2024, may help to counterbalance these losses in expertise, although it is too early to tell.

			

			Much of the news presented to Australians about Indonesia is now reported by Australian-based journalists, such as those in the ABC’s Asia-Pacific Newsroom in Melbourne. Big stories, such as the ABC’s ‘A Bloody Business’ report in 2011, that prompted a controversial snap ban on live beef exports, can be created by Australian-based reporters rather than Indonesian-based correspondents. In the wake of major news events, follow-up reports that provide analysis, updates and responses are also often generated by Australian-based journalists who may have little exposure through their regular work to Indonesian cultures and contexts. While funding and policy to support Australian journalists to report in Indonesia ebbs and flows, the hundreds of JPP alumni since 2002 form a relatively Indonesia-literate cadre. Their heightened awareness and connections help them to identify and address issues in a more rounded, informed way regardless of their location or the resources in their newsrooms. Ultimately, this supports informed engagement with their northern neighbour.
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			Personal reflection

			Eko Widodo

			As Dean of the Faculty of Business Administration and Communication Sciences at Atma Jaya Catholic University, this reflection shares the very memorable experience of being involved with ACICIS at Atma Jaya. The period of ACICIS at Atma Jaya is almost the same as the length of my career there, 25 years in 2025. For me this is impressive and unforgettable, a very long collaboration. We have made many things happen together, bigger, further and better than my original dreams.

			My own background is quite diverse. I have a Bachelor in Sociology from UGM, one in law from Atma Jaya Yogyakarta and a Master in Management from UGM. I worked in Bank Universal before joining Atma Jaya in Jakarta. I do not have a formal background in journalism, but I lived in a boarding house in Palmerah, near the Kompas newspaper headquarters, and my fellow boarders were journalists; these contacts were very useful later for the ACICIS journalism program.

			My introduction to ACICIS began at the end of the 1990s, when I was introduced by Professor Andre Hardjana to his colleague, David Hill, who was then teaching at Murdoch University. Andre Hardjana is a professor in Communication Science, the second PhD degree in Communication Science in Indonesia. David has an extensive network of colleagues and friends among students, scholars, journalists and leaders in Indonesia, especially those related to communication and journalism.

			

			I initially felt inferior when I met David, as I knew him by reputation, but my views changed completely when we met. David is a very friendly person with excellent Indonesian language skills; his language is soft and smooth, and he is always humble with his knowledge. He told me that he headed an organisation in Yogyakarta that aimed to introduce Indonesia to students from Australia.

			Next, David came to visit Atma Jaya. Our first joint program, created at that time, was the JPP. Journalism was chosen first because David had extensive knowledge and networks in the world of journalism in Indonesia. My own role then was as Vice-Dean for Administration and Finance. As the youngest faculty leader, I was entrusted with handling new programs, including the JPP.

			In the first batch, 13 students registered as participants. The first Australian program coordinator was Angela Romano, from Queensland University of Technology. The JPP needed considerable preparation from ACICIS and Atma Jaya for its first run, being a ‘tailor-made program’, created, implemented and structured based on the needs of the party requesting it. With no existing curriculum for this program, it needed to be designed specifically and carefully.

			We drew on various internal resources to provide the teaching including Professor Andre Hardjana and several other Atma Jaya lecturers. Because this was the first time, I did everything myself with Angela. The first classes were held in the Yustinus Building, a new building first used for the ACICIS program. From the Faculty of Business Administration and Communication Sciences, I was the person in charge, while from the Language Learning Center, there was Mrs Lia, assisted by Mrs Katrin.

			We encountered many challenges and obstacles in the early days, but this did not dampen our efforts. We utilised personal links with resources and networks. For example, through my journalist friends, I placed several students for internships in various media outlets. They interned for four weeks, learning to make news about conditions in Indonesia. They were accompanied by senior journalists who guided, directed and found sources, so that the students could learn about good journalism.

			After evaluation, this first program turned out satisfactory overall, although there were still many improvements needed here and there. David was satisfied with the implementation, and during 2002 we started planning for the next iteration.

			

			However, on 12 October 2002, the Bali bombing incident occurred in Kuta, Bali, killing 202 people, including 88 Australians. The Australian Government issued a travel warning, essentially limiting Australian citizens from visiting Indonesia for security reasons. We were very disappointed with this but could not do anything; it was beyond our power to deal with it. However, in 2007, David contacted me to say that the JPP would run again – encouraging news for us after giving up hope for so long.

			In 2007, I became Vice-Dean of Academic Affairs in my faculty and also started a doctoral education program at Universitas Brawijaya in Malang. Because I was busy in Malang, the ACICIS program was now run by Mrs Natalia Widyasari. However, during university holidays in December and January, I was still able to provide de facto management.

			Something different in this program was the arrival of a guest, the Australian Minister of Foreign Affairs, Kevin Rudd, who later became Prime Minister of Australia. This was very encouraging for all of us at Atma Jaya.

			The JPP model worked very well, so much so that it became the model for six more professional practicums. The JPP itself was piloted in January 2002, reinstated in 2008 and was followed by a remarkable decade of program initiatives: development studies in 2010, business in 2015, creative arts and design in 2017, law in 2018 and both sustainable tourism and agriculture in 2019. These were mostly based at Atma Jaya, but as the number of students threatened to exceed capacity, other universities were drawn in.

			I tried to make time to visit ACICIS often. At that time, the RD was Phillip King, who had a PhD in history and was still young and very energetic. Coincidentally, Phillip and I have the same hobby, nature adventures. He loves climbing mountains, exploring nature and surfing. There was a lot of chemistry between us because we often talked about nature, culture, surfing and such topics.

			Our relationship took place in a very familial atmosphere. When there was an ACICIS activity, I try to attend and help, even when the activity was outside Jakarta. For example, when a student was sick and had to be treated at the Malang Regional General Hospital, I visited and accompanied the student. The relationship between me and ACICIS was very close.

			There are several things I can say about my level of involvement with ACICIS. The first is in the personal field. The ACICIS programs started in early January, and much preparation was needed from mid- to late December. For a Catholic university, this is a holiday period; the campus is closed and the staff return home. Everything had to be prepared for ACICIS with limited human resources. This was very challenging.

			

			On the professional front, my involvement in ACICIS is deep. For each new program or activity, I must prepare everything needed, including the program schedule, materials and teachers, through to the internships for students. This requires careful planning and coordination.

			In the academic field, I am also involved in preparing the curriculum and student materials. The curriculum must be relevant to the needs and objectives of the ACICIS program itself and also to the conditions in Indonesia. This requires close collaboration between me, the lecturers and ACICIS to produce a quality and useful curriculum.

			Socially, my involvement with ACICIS is also strong. I often interact with ACICIS students, both on and off campus. I am a guide, mentor and friend. ACICIS students come from many different backgrounds, and therefore different approaches to interacting with them are required. I need to understand and appreciate these differences, as well as help them to adapt to new environments in Indonesia.

			This whole experience has been very valuable for me. I feel proud and grateful to be involved in ACICIS, which has made many positive contributions to the recognition of Indonesia in the eyes of the world, especially among Australian students. This is an unforgettable part of my life’s journey, and I hope to continue to contribute to the progress of ACICIS.
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			Personal reflection

			Ratih Indraswari

			I have been involved with ACICIS for over a decade in two roles. First, as a teaching professor in the Department of International Relations at Universitas Katolik Parahyangan (UNPAR) since 2013 and second, as the Head of Cooperation in UNPAR’s International Office from 2016 to 2019. 

			ACICIS has facilitated bringing Australian students into Indonesia, including through the semester-long International Relations Program hosted by UNPAR in Bandung. In-country study provides a conducive environment for shaping mutual understanding by engaging students directly. Australian students experience the uniqueness of Indonesia’s academic environment and learn from Indonesian academics, who offer different perspectives on bilateral relations and shared concerns between the two countries. The International Relations Program also incorporates a field trip to Jakarta, where students have the opportunity to meet with speakers from key institutions. Listening to practitioners in the region exposes students to local narratives, enhancing their understanding of Indonesia. Furthermore, Australian students are paired with Indonesian classmates, and their interaction fosters collaborative learning, enriches coordination and promotes deeper intercultural engagement.

			The best experience I share with ACICIS students in my capacity as a teaching professor takes place during the learning process in class. We adopt a dialogue and discussion-based approach, highlighting the dialectic component of Australian and Indonesian perspectives. Through this exercise, Australian students gain the ability to reevaluate their views about Indonesia and, more importantly, about Australia from an Indonesian perspective. They compare these newly found insights to the narratives they have learned in Australia. Likewise, Indonesian students also benefit from alternative exposures. Students are able to identify gaps in their understanding, and addressing these gaps is crucial for fostering a deeper mutual comprehension between both nations. 

			

			This process is especially crucial amidst the current trend in regional politics, where heightened tension can easily spark unnecessary clashes among regional partners. Undoubtedly, Australia and Indonesia have long been important partners. Australia’s geographical location, nested among Asian countries, makes Jakarta an important partner for Canberra. Both countries have consistently worked together through multilateral platforms such as ASEAN and the G20. However, the current regional instability, largely influenced by the China–US struggles, has further highlighted the significance of this partnership. These political nuances, often discussed at elite government levels, place immense pressure on policymakers to steer the course of bilateral relations amidst turbulent times. 

			What is often taken for granted is that the current student is the future policymaker. I believe in education’s pivotal role in shaping policymakers’ understanding of issues that inform subsequent foreign policy decisions. Hence, there is a pressing need for academics to facilitate this dialogue. By investing in ACICIS students now, we ensure the continuation of a cooperative relationship between Indonesia and Australia in the future. 

			On a different level, as the Head of Cooperation at UNPAR’s International Office, my work related to ACICIS extends beyond the academic context. According to the 2020 ACICIS Annual Report, interest among Australian students in studying abroad has consistently increased over the last decade (pre-COVID), rising from around 15,000 students in 2009 to 58,000 students in 2019. However, I have observed that Australian students’ focus on Indonesia remains limited compared to their focus on major countries in the Indo-Pacific region, such as China and India. To create a better distribution mapping, Indonesian higher education institutions can encourage more student exchanges between Australia and Indonesia to take place. 

			UNPAR has recognised this concern for a long time. As a response, university-to-university cooperation between UNPAR and Australian academics was established as early as 1994 through ACICIS and the establishment of the International Relations Program hosted in Ciumbuleuit Campus in 2010. Thus, retaining and institutionalising the already established trust between academics is one of the office’s main tasks. 

			

			Furthermore, I see that cooperation with ACICIS benefits UNPAR in three main ways. First, it allows interaction between Australian and Indonesian students. Second, it challenges our faculty to deliver world-class teaching. Third, institutionally, it pushes us to improve our management systems to host foreign students and enhance international collaboration. This role addresses the social integration of the students in areas such as safety, health access and cultural-social immersion.

			Despite the ACICIS programs’ obvious benefits, some challenges are also posed. As with any class, student participation fluctuates, with some students showing more interest than others. Generally, ACICIS students enrolled in my classes participated extremely well, but there were shared concerns that some students may take the opportunity to join ACICIS for reasons beyond educational focus. Indonesia, with its vast cultural diversity, attracts a lot of interest. While a balanced exposure is suggested, neglecting the academic experience can negatively impact ACICIS programs.

			Moreover, interest in Indonesian domestic political issues is unavoidable for foreign students studying here. As the most populous Muslim-majority country where democracy coexists with Islam, curiosity about Indonesia’s domestic politics is natural. This curiosity is encouraged as it helps foster a deep understanding of Indonesia’s role in international relations. However, when academic curiosity turns into political involvement, it impairs the continuation of the program. For instance, ACICIS students’ attendance at one of Indonesia’s domestic protests alerted authorities, highlighting the sensitivity of such issues. This situation is not constructive as it hinders the long-term sustainability of partnerships.

			As I delve deeper into Indonesia’s cooperation with Australia and witness Australia’s engagement with the region, I am reminded of the importance of regional collaboration in nurturing strong bilateral ties. Witnessing students reevaluate their views on Indonesia and Australia through the lens of mutual understanding has been truly enlightening. By providing Australian students with firsthand experiences in Indonesia and engaging in dialogue that incorporates diverse perspectives, we contribute to narrowing the gap in mutual understanding between the two countries. Consistent engagement and commitment to mutual understanding are essential for realising the long-term benefits of these investments in strengthening bilateral ties. Here, ACICIS plays a key role in bridging such partnerships.
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			Creating an art and design course for Australian students in Indonesia: Reflections on process and practice

			Elly Kent

			In 2016, ACICIS added a further professional practicum to its growing list of summer programs offering short but intensive language, academic and professional experiences to Australian students, often through NCP mobility grants. The Creative Arts and Design Professional Practicum (CADPP) joined other six-week, Jakarta-based programs for students of law, business, journalism and development studies. As the inaugural Academic Program Officer, I was granted the unique opportunity to leverage the networks and knowledge I had gained from my then-recently completed doctoral studies in Indonesian contemporary art to introduce Australian students to the vibrant creative scene in Indonesia. It was also an opportunity to contribute to the work of the Consortium that had provided me with my own life-changing in-country experience as an undergraduate. In this chapter I trace the journey from ACICIS student to ACICIS employee, detailing the care and rigour with which programs are designed and implemented, the way both these experiences continue to resonate through my professional and personal life and the importance of ensuring that a diverse range of young Australians can discover Indonesia through educational experiences.

			

			ACICIS #1

			When I set off for my ACICIS ‘Year in Asia’ as part of my undergraduate degree in 2001, I had lots of experience in Indonesia but, perhaps unusually, had not spent much time in Yogyakarta. A couple of years living in remote central West Timor as a child had equipped me with a furtive suspicion of Java, and later trips to East Java were perhaps better remembered for the strained parent-teen relationship they embodied. My year as an ACICIS student would be my first ‘grown up’ stride into Indonesia – and I never felt more in the right place than I did that year.

			It wasn’t a smooth trip; my boyfriend and I had to pretend we were married, which was hastily backed-up by an emotionally induced proposal on arrival in Jakarta. Accidentally paying the taxi driver 10 times the fare after circling the backstreets of Jakarta for hours may have prompted that impulsive decision. We found our feet on the train to Yogyakarta, where we met fellow ACICIS newbies who remain dear friends and colleagues to this day (and indeed, some of whom are also authors and editors in this book). Together we lost another bundle of cash on the taxi ride from the train station in Yogyakarta to the Ishiro Hotel in Bulaksumur.

			It would be easy to write a whole chapter on that year and the way it continues to echo through our lives. We lived in the ‘Pink House’ in Kentungan, a little further north than other students but with refreshingly progressive Ibu and Bapak Kos who later told us they knew from the start we weren’t really married – and didn’t care. We’d host Saturday night drinks with them and new friends from a little artists’ collective we met in the first few weeks through ACICIS social events designed for precisely that purpose. Other visitors – students, researchers – stayed for short or long periods in the other flats: now one of our many neighbours from that time occupies an office in the building next to mine at ANU. In second semester, when I moved my studies from UGM to ISI, on the far south of the city, we decided to stay in the Pink House and in the warm embrace of the kampung of which we’d come to feel a part. Local kids would drop by in the afternoon to draw, chat or practise their English. When I fell ill suddenly one night with acute appendicitis, the night guard gave us the invaluable advice to go to the Catholic hospital rather than the one on campus. I felt so supported and at home in our little community I forgot to notify ACICIS RDs Gerry and Helene Van Klinken that I was being prepared for surgery. When ACICIS Program Assistant, Lestari, came to visit, her scolding was good-natured and my travel insurance covered a recovery period in a fancy hotel of the kind we would never have stayed in otherwise. I remember the insurance agent on the phone in Australia laughing at the low daily rate for what seemed to us a very fancy hotel.

			

			I’ve had cause to dwell on these memories more in recent years because, although I spent many more months and years in Yogyakarta over the intervening years, when I returned to Indonesia between 2016 and 2020, it was more often than not as the Academic Program Officer for ACICIS’ CADPP. In that role I shepherded program participants through many of the same experiences I encountered in 2001 and subsequently – students caught up in political protests, students in hospitals, students in traffic, students in earthquakes – but more importantly, students making their first forays into Indonesia as creative practitioners, tasked with forming their own professional and personal relationships. Students discovering a new place that they might call home, a place where they feel connected in a way that often exceeds all their expectations and past travel experiences. Students hopefully calling me before they end up in the emergency department!

			ACICIS #2: Full circle

			In mid-2016, shortly after returning to Australia from two and a half years living in Indonesia – and a few months before submitting my doctoral dissertation – I was alerted to an interesting opportunity. ACICIS’ CADPP was reaching the end of its planning phase, guided by the expert hands of artist and tertiary educator Citra Sakti, and expressions of interest were invited for the role of Academic Program Officer.

			The interview with David Reeve and then-RD Elena Williams was a great opportunity to reflect on the ways I might be able to apply the rather-eclectic skill sets that frequent stints in Indonesia tend to generate. Although I felt the role was my ideal job, I wasn’t at all confident I hit the mark in the interview, so I was thrilled to learn the position was mine. In early September 2016 my contract began just as the first round of applicants was vetted. Over the following months in the lead-up to January 2017, Citra and I expanded the program’s network of host organisations, refined and developed the reading list and designed a seminar program based on our fine-tooth readings of the first intake of applications. We kept an ever-growing list of how we would change things in the following year.

			

			ACICIS’ professional practicums (PPs) are finely structured and rigorous, designed to provide students with a thorough academic and professional overview of their field in the Indonesian context, as well as an immersive language-learning experience. With over 300 contact hours covering academic seminars, a language course and a four-week, full-time industry internship, the PPs bring new meaning to the notion of a summer ‘intensive’.

			The first intake of CADPP demonstrated that the main challenges and opportunities in shaping the program would come from the applicants. The nature of the program, and support of the widely accessible NCP mobility grants attached to the practicums, means that students from an extraordinary range of university courses are attracted to it, from budding sound designers to architecture students, aspiring conceptual artists to serious students of art history, copywriting communications students to graphic designers.

			This breadth of student interests and experiences means that seminar speakers need to be selected with a consciousness not only of their English proficiency but also to cover as many of the relevant fields of study as possible. As it turned out, many people working in the creative industries in Indonesia were not accustomed to speaking about their work in public, and especially not in English. In addition, while established PPs, such as those in law and business, have been able to primarily invite the same tried-and-true seminar speakers each year, the educational background and home institution degrees of the CADPP cohort tends to vary considerably from year to year.

			These diverse-yet-intersecting educational needs among students dovetail well with the composition of the creative art and design scene in Indonesia, which has historically seen enormous crossovers and cross-pollination between commercial and non-commercial sectors as well as different parts of the industry (Kent et al., 2022). One of the most famous sites of this intersection between commercial design, fine arts and activism was the Gerakan Seni Rupa Baru Indonesia, which was established in the mid-1970s (Kent, 2022). This collective of then-art school students and other intellectuals maintained its influence well into the mid-1980s. Members such as leading contemporary artist FX Harsono supported their art practice through work in graphic design companies in the 1970s, which famously led them to reject the principle of art for art’s sake and embrace the communicative power of populist visual strategies (Yuliman & Supangkat, 1987). During our continuous search for host institutions for the CADPP, we discovered these productive crossovers remained; exemplary of this was the recruitment of the printmaking collective Grafis Huru Hara as a host organisation for the 2018 program. This evolved when a staff member of The Distillery, a boutique stationery design firm, revealed their side-hustle in experimental printmaking with the collective.

			

			Activism and nongovernmental (NGO) work is another area in which cross-pollination has traditionally occurred between creatives and development and advocacy workers. While this has taken a range of forms in the past in Indonesia – we might perhaps point to Raden Ajeng Kartini and her sister as supporters of women’s art and crafts in their local area in the late 19th century as the prototype for this intersectionality in Indonesia (Supriyanto, 2007) – in the landscape of the persistently visual 21st century, artists, graphic designers, filmmakers, photographers and digital creatives have become integral not only to the work of advertising agencies but also to change-making organisations, state institutions, start-ups and large corporations. Among the CADPP’s host organisations across Jakarta, Bandung, Yogyakarta and Bali we counted non-profit media, technology and culture organisation, EngageMedia, whose members were also active in another host organisation, the Indonesian Visual Arts Archive (IVAA). IVAA’s senior researcher also hosted an architecture student in his side business in eco-architecture. A large pharmaceutical company provided a fast-paced work experience for a budding graphic designer, a hothouse environment mirrored in demanding and busy placements with the environmental NGO Greeneration Indonesia. A community arts education organisation in Bandung led us to a design and manufacturing firm working exclusively with bamboo, while a batik studio in Yogyakarta was keen to host a digital communications student to help them set up their web presence. These continuing dialogues between traditional and contemporary creative practices; corporate and community needs; and expressive and communicative modes underpin the vibrant and ever-evolving shape of the Indonesian creative art and design scene.

			The CADPP cohorts

			Video/film students were consistent participants of the first four years of the CADPP program, with applications bolstered by the opportunity for students to apply for the John Darling Fellowship (JDF). The fellowship is eponymously named for the seminal Australian documentary filmmaker who spent 20 years living and working in Indonesia, producing and researching nine documentary films about the country (MacRae & Lucas, 2022). Like CADPP, the JDF aims to give emerging Australian documentary and ethnographic filmmakers the chance to explore the vibrant Indonesia film, arts and cultural production sector in Indonesia, in collaboration with Indonesian filmmakers. The fellowship has been particularly attractive to postgraduate film and documentary students, who were ineligible for NCP funding available to the majority of PP students. Although only one CADPP student is awarded the fellowship each year, some of those who miss out continue through the program and others have applied again in subsequent years.

			

			Applicants from other fields have made fluctuating appearances. Several architecture and urban design students applied for the program from 2017 to 2019, but in the 2020 cohort there were no architecture students. Similarly, despite the achievements of two sound design students who excelled in the pilot program, and the positive feedback from both mentors and students, this field did not yield further applicants in the subsequent four years. Another discipline common among students in early iterations but absent later was arts education. This, I hope, may change in future iterations; arts education placements have been among the most rewarding for students and host organisations.

			Communication design and fine arts were the most consistently represented fields across 2017 to 2020; however, even within these fields, student majors vary widely from copywriting through graphic design to UX (User Experience), from photography through sculpture to painting and textiles. Communications and marketing student numbers grew over the first four years of CADPP, bringing diverse skills in web design and copywriting but no traditional visual art or design training. By 2020, increasing numbers of animation students prompted a search for more animation host organisations, with varying success. Lanting Animation, a Jakarta-based studio with a passion for story-telling with stop-motion, took students back to the pre-digital basics of the craft. This proved challenging for students who had been educated only in games development and 3D asset design but helped them to develop broader skills bases that would no doubt be attractive to future employers. By contrast, the entrepreneurial network Endeavour absorbs animation students into its communications and outreach team, where they work in collaboration with a range of other creative professionals to develop campaigns.

			

			CADPP student placements need to match not just field of study but also skill levels and often the ‘aesthetic’ of the host organisation. Flexibility is key to success on all fronts: students with very focused aspirations within their field (only one kind of animation, for instance) are particularly difficult to place and often struggle in the early days. However, these students often attain significant growth.

			From 2017 to 2020, we worked hard to enrich and develop the benefits for students and host organisations. This has been facilitated by a strong culture within ACICIS of monitoring and evaluation and collection of feedback from all stakeholders. The first three programs were hosted by Atma Jaya Catholic University in Jakarta, with student placements in Jakarta, Bandung and Yogyakarta. As the number and volume of Jakarta-based PPs grew over the years, and student feedback indicated CADPP students placed in Yogyakarta frequently enjoyed a more rounded immersion experience, in 2020 the program was shifted to Yogyakarta, where it was hosted by Universitas Sanata Dharma (USD). Student placements remained spread across Jakarta and Yogyakarta, but included Bali rather than Bandung.

			CADPP 2017: The pilot program

			The CADPP pilot program, held in January and February 2017, was a steep learning curve for our team. We learned which of the conventional PP wisdoms applied to creative art and design and which most certainly did not. Essentially the role of the Academic Program Officer within the summer intensive program is similar to that of a university course convenor – with added student selection and pastoral care duties. Prior to my appointment, the pilot program had been developed on the ground in Indonesia by Citra Sakti, in collaboration with staff at ACICIS’ Perth office and based on the recommendations and guidance of the CADPP Advisory Panel. A comprehensive course outline included a ‘sample’ academic program and a voluminous and varied reading list, which, fortunately, few students had referred to before applying. Its lengthy and ‘high academia’ tone might have put off even the most conscientious of second and third year pupils from home institution courses that were frequently practice-based. Citra had also been working to develop relationships with a diverse range of prospective host organisations and international creative agencies were among the prizes she had been hoping to secure.

			

			As the student profiles filtered in, we marked our first lesson for next time: the application guidelines had called for portfolios or work samples, as is customary in both industry and higher education settings in creative fields. But the disparate quality of these proved problematic. Using portfolios as a selection tool has pros and cons. Some of the students with the weakest portfolios turned out to be the most motivated students. However, the portfolios were also an indispensable tool in matching students to host organisations and understanding the skills they had already acquired. The range was startling. Some applicants had provided no examples of their work while others had sent some hurried sketches. High-resolution PDFs contrasted with links to Instagram accounts where photographs of undergraduate house parties were interspersed with documentation of artwork and designs. The particular field of interest a student identified in their application, for example, ‘product design’, might be completely absent from their portfolio. As we chased our desired host organisations to confirm placements and work plans, we simultaneously hounded applicants for evidence of their skills and interests. We resolved that in future the function of the portfolio during the selection and placement processes should be highlighted to applicants, and if possible, they should be directed to resources to help them to create a strong, indicative portfolio.

			But portfolios were not the be-all and end-all. As it turned out, overall the strongest indicator for success was not a student’s portfolio but rather their age. Feedback from mature-age students showed they consistently gained the most from the experience across the first four years of the program and reports from mentors showed they were most successful in making valuable contributions to their host organisation. In my visits to students in their host organisations and debriefs with mentors, hosts consistently expressed their surprise at older students’ energy, commitment and resilience in the face of challenges ranging from falling into drains through to working with preschoolers who exclusively speak Javanese. However, our host organisations were much more interested in student portfolios than they were in student profiles that underpinned the placement processes in other PP programs.

			The months leading up to January 2017 were a blur of emails, Skype calls and spreadsheets. As we tumbled into December 2016, some students had yet to confirm participation, some host organisations had requested interviews which, at least in the first alarming instance, their allotted students did not always attend at the appointed time. Some host organisations rejected a string of portfolios with mismatched ‘aesthetics’ while others were happy to take the first offer, seeing hosting a student as a cultural experience for their staff and a contribution to the education of future designers.

			

			Arriving at my parents’ farm in regional Victoria for Christmas, I was still hurriedly revising the reading list to match the new seminar program. On Christmas Eve the second last unconfirmed student, whom my wonderful colleague Asa had been trying to contact for weeks, picked up the phone and withdrew from the program. And the last unconfirmed student? They arrived in Jakarta on day one, paid the balance of their fees in cash and proceeded to be a star student in the pilot program.

			The academic programs: Adjustments and refinements

			The first few days of the PPs are devoted to an orientation program during which students across all the different programs are given a soft yet highly structured ‘landing’, followed by two weeks of seminars, excursions and language classes designed to provide a strong base on which to build their practicum experience.

			The orientation program includes the usual housekeeping; an introduction to Indonesian culture and history, usually presented by an experienced ‘Indonesianist’ to the entire cohort; an opening ceremony which welcomes staff, students, volunteers and host organisations to the host university and the program (usually accompanied by a buffet dinner); a crash course on the basics of navigating Indonesian culture and environment (manners, laws, gender, sexuality, hygiene and food among other things); and individual sessions for each specific practicum cohort. But even this seemingly standardised aspect of the program was a site of constant tweaking in response to student and staff feedback. The introduction to Indonesia is essential in giving students the basic information they need to contextualise the seminar content and their practicum placements. But Indonesianists always have their own field of research and on occasion, this was more prominent than the generalised background required for newcomers. In 2020, when CADPP and the DSPP were hosted by USD in Yogyakarta, the introduction to Indonesia was presented by a local academic and was refreshingly comprehensive. Covering a broad-brush timeline from pre-colonial times to the present day, basic demographic and political information, as well as key areas of economic, social and cultural activity in a relatively short time, it was an impressive feat that many students were able to refer to during the academic program.

			

			The academic program for CADPP has, in response to students’ disciplines and speaker availability, been adjusted for each iteration of the program. One important lesson from the pilot program was the relative academic value of excursions in contrast to seminars held on campus. While seminars offer the opportunity to hear from two or three speakers with different perspectives – for instance small, medium and large design studios – excursions give students the opportunity to experience these settings firsthand as well as hearing from practitioners in situ. With the disparate range of industries encompassed in the term ‘creative art and design’ compounded by the proliferation of different professional approaches in Indonesia, students have been much better able to grasp the diversity of the sector through direct exposure. The opportunity to observe and absorb the atmosphere of Indonesian creative workplaces before they are launched into them also allows students to ask the ‘right’ questions during seminars and meetings with their mentors. Indeed, speakers themselves have proved to be more articulate and comfortable in their own environs rather than the rarefied atmosphere of the university classroom.

			The opportunity to return to tried-and-true speakers is limited by the changing focus of each cohort and there were certainly wild variations in the quality of presentations. Consistently engaging speakers across the years have included the staff of Peta Bencana, whose research into urban planning and infrastructure led to the design of a platform that enables social media users to contribute to real-time reporting on flood levels across the city (Peta Bencana, 2024; Widyanarko, 2018). Conceptual artists Irwan Ahmett and Tita Salina, who formerly ran their own graphic design business, have spellbound audiences with their multimedia lectures based on Indonesian history and culture. And although the speakers have been different each year, one of the most practically informative and popular seminars every year has been the Australia–Indonesia Collaboratories seminar, in which practitioners involved in commercial, institutional and artist-run initiatives between our two countries discuss the challenges and opportunities of cross-cultural collaboration. Examples include Asikin Hasan, then Director of the Galeri Nasional Indonesia, who spoke on cross-institutional exhibition and professional development projects with the National Portrait Gallery of Australia (2025); Karen Djuanda from the Jakarta branch of The Distillery, a letterpress studio that branched out from its Sydney home (The Distillery, n.d.); and artist, musician and researcher Antariksa speaking on two important musical collaborations between Indonesian and Australian artists, the satirical art punk band Punkasila and The lepidopters: A space opera, which brought together Australian and Indonesian musicians from all genres and backgrounds (Dezfouli, n.d.).

			

			One notable difference between the different PPs during the pilot program was the high level of attendance by CADPP mentors and other host organisation staff at the opening ceremony; as it turns out, art and design professionals love to socialise. This was an incredibly valuable asset to the Academic Program Officer and the Program Assistant, who usually spend every spare minute of the first two weeks accompanying each student to meet their mentors prior to the practicum placement commencing. With most of our Jakarta-based mentors meeting their students at the opening ceremony, our program proceeded with considerably less pressure on students and staff alike. The other benefit of this social aspect was the light it shone on the existing networks among diverse professional fields in the art and design sector in Indonesia, which in turn created opportunities to expand our range of host organisations in an organic and personal way.

			The student experience: A holistic approach

			While some students are keen to assert their independence and find oversight of their work schedules and travel plans interventionist, others expect support for the minutiae of daily life. Fortunately, the immensely experienced team of ACICIS program assistants and program officers, program managers and other staff were on hand to guide me through most of the challenges I encountered. Hospital visits, homesickness, mental and sexual health matters and all the other common, and less common, experiences of young Australian travellers were familiar ground for this stellar team. Each student also has the support of their own ‘liaison officer’, a student volunteer from the ‘official’ host university of each specific PP program, who is tasked with introducing them to student life in Indonesia; helping them to find accommodation; navigating the streets and finding the best and cheapest food in their neighbourhood.

			Another important lesson learned in the first iteration of CADPP was the importance of managing student expectations, and this was something that the students themselves taught me. In the somewhat-safer confines of the academic program, where our daily routine was busy but preordained, I gathered some understanding of student’s personalities and motivations. Once they moved into their workplaces at the beginning of their four-week placements, I encountered another, often contrasting side to their abilities. One reserved and quiet student successfully negotiated a firm work plan with their mentor after a couple of days of feeling at a loose end. Another much more outgoing and sociable student was distressed to discover their host organisation had little interest in their specific skills, and they were initially at a loss to find other ways to make the experience educational and meaningful. A common misapprehension among students is the expectation that, despite their inexperience and as-yet-nascent professional qualifications, their skill sets will be of invaluable service to their hosts. Conversely, other students expect the program to offer them a complete professional introduction to their field and provide a series of fascinating and important projects to add to their CV. The realities of working life left some in the pilot program deflated. Ensuring students went into their host organisations with realistic expectations and goals became an integral part of subsequent programs.

			

			In CADPP 2018 we incorporated an extended ‘introduction to the sector’ session into the orientation program. During this session I drew on the experiences of students in the pilot program – as well as my own experiences in the industry in Indonesia – to highlight the different scenarios they might expect to encounter in their practicum placements. From studios where work hours run from the afternoon to late at night, through to the blurred boundaries between social and professional life in a communitarian society, from shared work tables to the sometimes-frustrating unavailability of mentors, we flagged as many possible permutations of the art and design sector in Indonesia as we could manage.

			I also worked with students to understand their expectations and help them to prepare practical strategies for achieving the more realistic of these. This gave me the opportunity to encourage students to view the program more holistically. I based this approach on my observations of student successes and their feedback on the pilot program, but as I developed my thinking, I realised that it also strongly reflected my own ACICIS experience. Borrowing from a colleague’s (and former ACICIS student – yes, one of those I met on the train to Yogya on my ACICIS experience #1) advice to youth in another exchange program we managed, I urged students to look at the program as offering three main opportunities for development: professional, social and personal/intellectual. To achieve absolute success in all three of these areas would be a miracle: better to understand that success in any two or even one of these milieus offers an invaluable experience to take forward in life. New relationships and networks in Indonesia may well be more important to the rest of their lives than a cool addition to their portfolio; the intercultural competencies or ‘soft skills’ acquired through navigating a workplace where few speak English would be just as attractive to future employers as the name of an international creative agency on their CV; gaining a deeper and more nuanced understanding of the language and cultures of the societies neighbouring their own carries intrinsic rewards for themselves and their communities.

			

			The settings: Hosts and cities

			The three locations for 2017 to 2020 CADPP program placements – Bandung, Yogyakarta and Jakarta – each offer different cultural experiences within professional settings and in the broader social realm. Each city is home to fine arts, commercial design and educational/institutional hosts, and practitioners are interconnected across sectors as well as cities. But the suasana, the atmosphere, is distinctive in each locale.

			Jakarta’s fast, cosmopolitan pace can be less challenging from a language perspective and it’s rarely difficult to find the kind of entertainment to which students are accustomed, and even more: bars, cafes, malls, even ice-skating rinks abound, and weekend trips to the Thousand Islands or other major cities on Java are easily arranged. But Jakarta can be isolating for less-extroverted students, and it is easy to get caught up in a social circle exclusively made up of other students on the program. Poor decisions early on – choosing accommodation too far from host organisations, for instance – can mean a lot of time spent in traffic, especially as the program usually coincides with the wet season. And Jakarta’s cost of living is not a great deal cheaper than Australia, making enjoying the city’s offerings unaffordable for many students. For early CADPP students, all roads seemed to lead back to the Gudang Sarinah Ekosistem art space, established as a home for a variety of creative collectives including CADPP host organisation Grafis Huru Hara. Located in the former Sarinah warehouse in the south of Jakarta for many years, the move further out to a location near the Ragunan Zoo in 2018 has not discouraged punters. The place remains a lively centre of activity, with a new name, GUDSKUL, and a renewed focus on education (Gudskul, n.d.). Workshops, exhibitions, a well-stocked library of art books and a low-key, street-style cafe entice many students out to the city’s edge for events and exhibition openings and introduce them to networks that stretch around the globe.

			

			Bandung has the undoubtable advantage of a temperate climate and a less widely dispersed population, although the traffic still demands careful strategic planning. But students find the broader range of affordable accommodation (from wooden shacks tucked among trees atop green hills to apartments towering over busy CBD streets) and the diverse cuisine enticing, and the buzzing local scene keeps everyone from sound engineers to product designers engaged with the avant-garde end of the city’s art and design culture. The fluctuating influence of conservative political and religious groups in Bandung can have an impact on student experiences. Young women in particular are often surprised to find themselves in a tiny minority not wearing headscarves, and the ubiquity of religious (Islamic) worship in workplaces, commercial spaces and streetscapes is in contrast to Jakarta’s less-demonstrative religiosity. But over the short period they are there, most students have adopted a curious and respectful approach to this more textured cultural experience.

			Students placed in Yogyakarta are often the envy of the rest of the PP students, but in fact the culture shock can be more intense and the high expectations yet relaxed and self-directed nature of host organisations can be challenging. The deeply social nature of professional relationships in Yogyakarta can create time-management challenges for students, who often end long days of socialising with work-assignment backlogs. The idea of sociality as a potentially productive space is one that not all students can adapt to quickly, but those that do, thrive. Students who are used to guidance and supervision in the workplace or classroom can also struggle in this environment, although most find their feet by the end of their placements.

			In all these locations, the slippery boundaries between social and professional relationships, temporal frames and expectations from host organisations are often the biggest challenge for students and the Program Assistant and Officer. Workdays and social evenings can be blurred in many host organisations, and the diverse range of communications styles across the three cities, as well as the individual participants and their hosts, generates a host of ‘learning opportunities’ for staff and students.

			

			CADPP host organisations reflect the diversity of the student cohort, and as with the seminar speakers, we have consistently reached out to new host organisations, with varying degrees of success. Our many core host organisations have provided a consistent and reliable experience for students which we have also been able to draw on in guiding new hosts through the process.

			One of the most supportive, adaptable and constructive host organisations was the Yogyakarta-based clothing design company, Dagadu Djokdja. Established by a group of architecture students in 1994, and operating from their Yogyatourium Creative Space & Community Hub (which also serves as office space, design studio and outlet since 2023), Dagadu has a strong culture of supporting emerging talent and engaging with university courses, both in Indonesia and abroad (Yogyatourium, 2024). This has furnished them with a strong base of experience in dealing with students and emerging practitioners, and they exemplify best practice in facilitating internships. Their program was underpinned by a flexible approach to recognising and developing each student’s interests and skills; high expectations balanced by regular check-ins and opportunities for feedback; and clear work plans and goal-setting. Students were often initially overwhelmed by the comprehensiveness of the Dagadu experience, but all left with an enhanced understanding of their own professional practice and extensive networks in the Yogyakarta scene – and usually an excellent addition to their portfolio.

			Batik studio Brahma Tirta Sari, whose works are held in a number of major Australian and international public art collections, are also in Yogyakarta. Renowned artists Nia Fliam and Agus Ismoyo provided a range of practicum opportunities within their core business of boutique textile design and hand-manufacturing, including offering placements for web designers and communications students. Even so, working in this small family enterprise always involves learning about tribawana – the Javanese philosophy of three worlds: our intimate, human microcosmos, which exists within a larger universe, the macro-cosmos, and the immaterial or unseen world – which artists Nia Fliam and Agus Ismoyo propose as a basis for any kind of creative process (Kent, 2020).

			In 2020 CADPP host organisations were added in Bali. While this might seem like the dream location for many students, the higher cost of accommodation, the added complexity of intercultural communications in a highly internationalised design sector, as well as relative isolation from the rest of the CADPP cohort (although mitigated by proximity to the Bali-based Sustainable Tourism PP cohort) made it a challenging environment.

			

			One of the most rewarding aspects of supervising CADPP students as they explore the Indonesian art and design sector is undoubtedly watching them seize and create opportunities for themselves. These opportunities – exhibitions, performances, presentations, collaborations – in turn generate new experiences for students to navigate, giving them invaluable insight into how markets, audiences and sociopolitical contexts can differ and impact on the creative process. In our first year, promotional material for a host organisation’s event featured a student’s name and resulted in a tense encounter with local police investigating the student’s visa status. Conversely, in another city, a DJ gig with a host organisation experienced in managing international artists residencies was widely publicised without incident. A student developing a public program based on women’s crafts began the practicum program with a fiercely Westernised feminist perspective and found these values were neither alien nor universally accepted among the independent women they encountered. Another student found themselves caught up with a passionate group of colleagues running a creatively conceived and executed protest, in collaboration with local farmers, against the construction of a new Yogyakarta international airport on fertile agricultural land that provides livelihoods for hundreds of families. They were disappointed to be told students are under no circumstances to attend political actions, so as not to breach the conditions of their visas.

			Students hosted by Grafis Huru Hara are often overwhelmed to learn that their placement will involve producing a body of work for public exhibition as well as running associated public programs. Often more astounding is the commitment their hosts show to ensuring the exhibition gets off the ground with less than a month’s preparation – an unremarkable feat in Indonesia’s high-paced, low-pressure arts environment – but one almost unimaginable to those used to Australia’s long turnaround time between idea and outcome. Another student, placed with Eko Nugroho’s studio in Yogyakarta, found themselves tasked with recreating one of Nugroho’s extraordinary paintings as a wearable costume. This was later exhibited in the foyer of the Hedley Bull Building, home of the ANU College of Asia and the Pacific.

			But not all the opportunities the program offers are in the public sphere. There are new skills to be learned, new passions to be discovered and new confidence to be gained. A student in an early iteration seemed the quietest and most unassuming of young people. Visiting them in their second week at her placement in The Distillery, I found they had, in response to an initial lack of clarity, taken the initiative to request a meeting with their mentor and co-designed a structured work plan with defined learning goals. As a result, their shared experience was significantly enhanced and they were also able to schedule time for the student to create their own work. In following years, The Distillery adopted similar work plans for subsequent interns.

			

			Conclusions and futures

			Usually, I began my first conversation with students with a variation on the theme of ‘things will go wrong, but it will almost certainly be fine anyway’. After all, my own experiences studying and researching in Indonesia have put me in the way of volcanoes, floods, earthquakes, political unrest, petty theft, sexual harassment and emergency surgery, but so far I have survived, and moreover, never once hesitated to return. ACICIS’ founders, and those who have followed them over 25 years since, have created the safest possible model for an immersive student experience in Indonesia, one that nonetheless allows for enormous personal and intellectual growth and adventure. Their legacy is thousands of Australians who have deep understanding and practical experience in Indonesia, across the entire breadth of our bilateral relations in business, government, industry, media, education and most importantly, in people-to-people connections. Those are the relationships which endure when diplomatic efforts and political rhetoric fail to bridge the gap, or worse, actively work to create tension.

			After I began writing this chapter, and after my last CADPP program wrapped up in February 2020, the world changed immensely. CADPP 2021, proposed as a virtual program alongside the other PPs, did not attract sufficient students to run as a separate program. In light of the events of 2020 – which include not just fire, flood and pandemic, but also unprecedented threats to the existence of university education in Australia and proposals to drastically cut Indonesian studies even further across the nation – a 2022 program seemed an unlikely starter. But hearteningly, it went ahead online and I had one more chance to deliver CADPP before my career shifted more squarely to academia. Students and host organisations, and I, gained a great deal from the experience despite the challenges of online delivery. Furthermore, in the face of overwhelming existential threats, action is underway to safeguard the future of Indonesian studies and of ACICIS. The consortium itself faced disaster when borders closed and funding for student mobility programs was denied – but a well-connected and passionately vocal network of staff and alumni soon kicked in, raising money and awareness which bolstered ACICIS’ advocacy efforts and ultimately resulted in NCP funding being released for virtual programs. In response to the clouds darkening over the teaching of Indonesian language across all levels of education, ACICIS staff and alumni continue to rally, planning campaigns to boost the number of students who are offered the chance to engage with the languages and cultures of the nation that is our largest, and arguably most important, neighbour.

			

			In 2023, visiting Indonesia on a separate student mobility program, I met with the new CADPP Academic Program Officer, Dyah Pandam Mitayani. A brilliant and accomplished professional in the museum sector, Mita led CADPP to successful iterations again in 2024 and 2025. Emerging creatives in Australia and Indonesia continue to develop programs of creative collaboration and cooperation – the Nongkrong Festival in Melbourne just the latest in a string of examples. The ground seems fertile for CADPP to continue to introduce Indonesia to Australian creative art and design students well into the future.

			Long may we rise to the cause.
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			Personal reflection

			Sabarinah Prasetyo

			I have had a long career in public health education in Indonesia. I graduated from the medical school at UI in 1981. Over the next decade, I practiced as a medical doctor and was also recruited by UI as a lecturer. I went on to obtain my masters and PhD in Public Health from UI and also completed a two-semester course in Biostatistics and Epidemiology in the United States – at the University of North Carolina, Chapel Hill – in the early 1990s.

			Throughout my career, which spans more than 40 years in medical practice and public health education, I have always worked at UI. From 1999 to 2004, I was the Vice-Dean for Student Affairs in the Faculty of Public Health. I then led UI’s Centre for Health Research for 10 years, from 2004 through to 2014. After this, I became Vice-Dean for Academic Affairs and from 2019 to 2021, I was Acting Dean of the Faculty of Public Health. In my current role, I lead a study group that is focused on reproductive health.

			I have been fortunate to undertake numerous international experiences in my various roles at UI. I have held the role of Principal Investigator on projects funded by UNICEF, the World Health Organization and the Australian and United States Governments. This work, and other roles, has taken me to the United Kingdom, Germany, Poland, Australia and across the Association of Southeast Asian Nations (ASEAN). It is these international connections and experiences, and the benefits that have flowed through to my own research and career, which has inspired my work with ACICIS.

			

			In 2016, I was invited to a meeting at UI’s International Office with ACICIS, an organisation I was not familiar with at the time. The team from ACICIS wanted to explore the possibility of a public health short program for their students. At UI, we had similar programs in place, for urban and environmental health, with institutions in Japan and Vietnam. I thought these programs could offer a useful ‘model’ for what ACICIS wanted to do.

			And so I became involved in conceiving and developing ACICIS’ PHST. My vision for this program, from the very beginning, was strong. This was an excellent opportunity to provide Australian students with insights into the public health ecosystem in Indonesia. I wanted ACICIS students to be able to share their experience and perspectives, I wanted Indonesian students to also be involved and I wanted both cohorts to develop partnerships and friendships with each other.

			In 1979, I participated in a youth program that promoted ASEAN–Japanese collaboration. The ‘Ship for Southeast Asian and Japanese Youth’ program took place on board the ship Nippon Maru, and to the best of my knowledge, this program still operates today. This experience profoundly impacted my future career and I really saw an opportunity to work with ACICIS to do something similar for their students.

			The PHST commenced in 2016 as a two-week program in Jakarta and Yogyakarta. I had initially wanted to do a longer program that would provide experiences for students in Bali, Lombok and Kupang, but this proved challenging. In the end, we settled on a program design that involved one week in Jakarta and one week in Yogyakarta. UI students participate in the program as ‘student buddies’, with one Indonesian student supporting up to four Australian students.

			When COVID-19 hit in 2020, the PHST embraced virtual delivery. While I was sorry that Australian and Indonesian students couldn’t meet in person, I was surprised at how seamless the online model was and how well the students connected with each other. During the farewell session, it was clear that genuine friendships had formed and that students had achieved the program’s learning outcomes.

			This was a real lesson for us as public health practitioners, at a time when our field was in higher demand than ever before. This coincided with my time as Acting Dean, and I had many responsibilities at UI as well as with Indonesia’s National Agency for Disaster Management and numerous research and data collection activities. I was busier than I have ever been, but the virtual delivery of the PHST was a real ‘bright spot’ that kept me going.

			

			Reflecting on the PHST, several key aspects stand out, both in terms of the strengths of ACICIS programs and the unique challenges they present. One of the greatest strengths is the opportunity for cross-cultural learning. Public health is deeply context-dependent. When students from Australia come to Indonesia, they bring with them a rich diversity of perspectives, which in turn extends classroom discussions and case study analyses. This allows students and local public health stakeholders to consider how public health strategies might differ across global contexts. The exchange of ideas fosters a global mindset, essential for addressing regional health issues like pandemics, healthcare inequities and environmental health challenges.

			Another positive aspect is the international exposure that Australian students gain from studying in Indonesia. Not only do they experience classroom-based learning, but they also observe firsthand the strengths and weaknesses of Indonesia’s health ecosystem. This exposure helps Australian students build a more comprehensive understanding of public health in Indonesia. Another unique aspect of the program is the participation of Indonesian students as student buddies. I know that for some, this experience will provide a springboard to participate in international organisations or global health initiatives in the future.

			Delivering public health courses to overseas students also comes with its challenges. Language barriers and cultural differences can make communication difficult. Students and educators, however, are resilient and ultimately, they find a way through.

			From my perspective, as an experienced public health educator and university administrator in Indonesia, this program is beneficial for both countries; we need the next generation of public health practitioners to develop, maintain and enrich their understanding of each other – for regional peace, stability and to work towards sustainable development goals together.
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			Personal reflection

			Adrian Budiman

			I am ACICIS’ current RD, based in Yogyakarta. I have been with ACICIS since 2016 as the inaugural Deputy RD, a new position that was introduced into the organisation due to increasing student numbers. At that time, I worked with then-RD, Elena Williams, who cheerfully cautioned me on my first day that there was never a ‘dull’ workday at ACICIS.

			This marked my first time working in Indonesia since completing my masters and PhD at Ohio University in the United States. Immediately prior to my ACICIS roles, I was a Senior Lecturer at Universiti Utara Malaysia in Malaysia’s northern state of Kedah; a role I had sought out because I had wanted to find an environment in which my children, who at the time were very Americanised and spoke nothing but English, could transition back to living in Southeast Asia. After seven years in Malaysia, and a long absence from Indonesia, my instinct told me it was time to return ‘home’. The ACICIS Deputy RD role was ideal; while it wouldn’t involve teaching, it would still allow me to stay connected to academia and I’d be based in Yogyakarta. Having studied in Yogyakarta as an undergraduate and with my sister’s family now living there, it seemed like an ideal way to reintroduce my family to life in Indonesia. At this stage in life, I didn’t want to deal with Jakarta’s traffic jams, congestion and stress; Yogyakarta offered the perfect balance.

			As I grew to understand ACICIS as an organisation, I felt increasingly inspired by its mission. The more I learned about ACICIS, the more I realised that I was contributing to something meaningful. The real attraction for me was introducing international students, whether from Australia, Europe or America, to the richness of Indonesia. It was about helping them move beyond textbook knowledge, which they could easily acquire back home, and to dive deep into hands-on, experiential learning, in Indonesia.

			

			I truly believe that ACICIS’ greatest strength lies in our ability to provide students with transformative experiential learning opportunities. Working alongside colleagues who share this passion is something I deeply value and it creates a unique, rewarding working environment.

			I stepped into the role of RD for ACICIS in 2018. I found the early days in this role both exciting and challenging, as there was so much to learn. ACICIS was expanding rapidly, fuelled by a significant increase in NCP funding and program delivery in five separate locations across Indonesia. I spent a great deal of time reflecting on how to effectively manage such a complex operation, with such different issues emerging in each program and delivery location. Between January and February 2019, we ran seven PP programs across four locations – Jakarta, Bogor, Yogyakarta and Bali – catering to hundreds of students. At the same time, semester programs were underway in Yogyakarta and Bandung. Meanwhile, the ILSC was taking place in Salatiga, Central Java, and the PHST was running in Depok, near Jakarta. Managing these programs simultaneously was a monumental task.

			From a personal perspective, ACICIS’ in-country offerings to students, as experiential immersion programs in Indonesia, are paramount. With a postgraduate background in media studies, I’m acutely aware of how the media can distort reality and reinforce stereotypes. I understand that Australian students might have preconceived notions about Indonesia that are shaped entirely by media exposure. Changing these perceptions has motivated me.

			While ACICIS is only a small organisation with limited scope, our mission of ‘changing hearts and minds’ is at the core of everything we do. Having worked in various places around the world, I firmly believe that the best way to genuinely engage with and understand a country is through personal, lived experience. This kind of understanding cannot be gained second-hand or through reading alone; you need firsthand experience − it’s essential.

			I often speak about providing a ‘holistic experience’ for ACICIS students and that it’s not always smooth or easy. Even something as seemingly straightforward as obtaining a visa to study in Indonesia becomes a valuable learning opportunity. When students encounter minor challenges in Indonesia, I encourage staff to guide them in finding solutions rather than resolving the issues for them. This approach helps students gain valuable experience and build confidence in tackling future challenges independently. To truly engage globally, students must embrace difference, develop awareness and learn how to seek out their own solutions for problems with which they’re unfamiliar and for which there is no ‘textbook’ response.

			

			Reflecting on my time with ACICIS, I believe my most meaningful contributions have been at the operational level in Indonesia. When I first joined as Deputy RD, our Indonesian operations were just an extension of the Perth Secretariat. The in-country structure was relatively flat, with an RD overseeing all staff. This left our highly dedicated Indonesian team with limited opportunities for career progression. I set about creating a ‘middle management’ layer in which staff had specialised and differentiated skills. In addition, I focused on strengthening the foundational administrative framework of the organisation, ensuring that key processes such as reporting, accountability and due diligence were robust and effective. This involved implementing clear systems for tracking program outcomes, maintaining financial transparency and ensuring compliance with both Indonesian and international regulations. By enhancing these core administrative functions, we have improved operational efficiency, mitigated risks and built a solid foundation for sustainable growth.

			This transformation has resulted in the professionalisation of ACICIS as an independent organisation operating in Indonesia. Staff responsibilities now go beyond simple program delivery; we have dedicated teams for program development, finance, human resources and marketing. The organisational structure is now tiered and nuanced, offering long-term, meaningful career opportunities to our Indonesian staff, which extend beyond short-term contracts tied to unpredictable funding cycles.

			We are no longer just keeping the ship afloat from one funding cycle to the next. Instead, we now operate sustainably, with a stronger foundation for growth and resilience and improved staff retention. As a result, my role as RD has also evolved. I am no longer consumed by day-to-day operations and have time to focus on building relationships with existing and new stakeholders in Indonesia and addressing critical situations as they arise. This strategic shift has not only strengthened ACICIS but has also enhanced our capacity to make a lasting impact.

			

			When I first joined ACICIS, it was meant to be a role I planned to do for just a few years as a transition back to academia in Indonesia. Yet I am still part of the organisation because I genuinely love my job. While my role involves meeting high-profile figures such as Australian and Indonesian Ministers and university leaders, my true passion lies in working directly with ACICIS students. Each cohort is unique, and one of the most rewarding aspects of my work is interacting daily with young people who are discovering Indonesia for the first time.

			Through conversations with students, I gain insight into their diverse motivations for studying in Indonesia. Watching them grow and transform during their time on the program is truly inspiring. Many of them arrive in Indonesia with limited knowledge about their host county, feeling nervous and unsure of their first steps. By the end of their program, however, they’re so immersed in the culture that some of our Yogyakarta-based students can almost speak Javanese. Their personal growth and transformation, over just one semester, is so profound. Being able to both witness and steward their experiential learning is the most fulfilling part of my role.

			I can’t help but relate my role in ACICIS to the journey of my own children who, despite holding Indonesian passports, were almost entirely unfamiliar with their home country after growing up in the United States and Malaysia. By the time we returned to Indonesia as a family in 2016, they had been exposed to many other cultures but not their ‘own’. They spoke fluent English as native speakers (and still do) but had not learned Indonesian, despite our best efforts to teach them. Yet, I was surprised at how quickly they adapted, embracing life in Indonesia with ease and positivity. It mirrors what I see in many of our ACICIS students. Young people have an incredible capacity for transformation, and in doing so they become change-makers equipped to shape and improve our shared future. Witnessing this process, both in ACICIS students and my own children, reaffirms the importance of the work we do at ACICIS.
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			Immersive Indonesia: ACICIS, fieldwork and the production of research expertise

			Jacqui Baker and Annie Pohlman

			In this chapter, we reflect on the crucial role that ACICIS played in the formation of Australia’s third generation of research expertise through the ‘immersive’ EJFS semester program based in Malang. Drawing on interviews with eight Australia-based Indonesia academic experts and our own experiences – as we are both Malang program alumnae – we discuss how this ‘third generation’ experienced what was an unprecedented fieldwork training experience, radically different from the earlier generations of Australian ‘Indonesianists’.1

			We find that the Malang program was rooted in a particular set of research principles and sensibilities. The Malang program’s deeply ethnographic, people-focused, learning-by-doing understanding of fieldwork represented a break from established practices undertaken by previous generations of Indonesianists. Left to their own devices for a semester to produce a final Indonesian-language research report, students were forced to develop new skills and networks. In this chapter, we explore how this sink-or-swim program deeply affected the trajectories of alumni, shaping their research agendas and approaches. This is important because this third generation, whose tertiary studies began at roughly the same time that Indonesia’s authoritarian New Order regime fell in the late 1990s through to the mid-2010s, make up much of Australia’s current pool of Indonesia experts in academia, government, teaching and trade.

			

			In this chapter, we outline the radical conceptions for the Malang field study program by its architects before turning to how third generation Indonesianists utilised this remarkable opportunity. We observe how the fall of Suharto and Indonesia’s democratic opening created extraordinary avenues for research for third generation Indonesianists that would go on to shape the core intellectual questions of their research careers. We find that paradoxically, this pool of experts most practiced in a long-term and grounded notion of ‘fieldwork’ and most able to take up professional opportunities based on their networks and skills, are the same generation most intimate with a sense of crisis and precarity over the future of Indonesia research expertise. As this chapter shows, most of our interviewees pointed to the precipitous decline in demand for Indonesia expertise and the kinds of knowledge that this sort of fieldwork offers. Interviewees identified a range of causes driving this loss and, in turn, expressed a sense that those of the emerging fourth generation (those who have been studying since the mid-2010s, or thereabouts) are disadvantaged by comparison. This sense of crisis and loss in skills was balanced against the recognition that this fourth generation (and those who will come after) are developing their own expertise, wider ranging than the deeper knowledge of their predecessors, but contingent upon the need for this generation to acquire a much broader, more commodified and diversified sets of knowledge and skills, driven by neoliberal education systems and far more insecure future labour (Australian Government, 2012; Hyatt et al., 2015; Urciuoli, 2012). Interviewees fear that after more than 20 years of decline, the remaining tertiary education programs in Australia to gain Indonesia expertise are under greater threat than ever before.

			Early beginnings of the Malang program

			ACICIS is often synonymous with Yogyakarta and UGM, and few recognise how the program’s Malang research semester was an integral part of the ACICIS design from the beginning. A range of short course/stay programs had been running since the 1970s from Australian universities, but ACICIS was the first to set up a program for semester-long, in-depth training (see Hill, 2018, p 419). The original idea was that students would spend their first semester deepening their language training in Yogyakarta. In the second semester, students would tackle an independent field study from Malang. This design reflected the four-year Asian studies degrees initiated first at Murdoch University in the early 1990s and which later became popular in Asian studies degrees across Australia’s sandstone universities. It was the four-year Asian studies degree, popular in the late 1990s but declining in favour and offerings by the late 2000s, which enabled much of the innovation and cultural immersion of the ACICIS program.2

			The ACICIS field study in Malang came about through the demise of an existing United States-based international mobility program run by CIEE, where universities around the world sent students to Institut Keguruan dan Ilmu Pendidikan (IKIP) Malang. This program maintained a locally stationed United States citizen who provided support to this international student cohort studying in Malang. However, students from Perth’s Murdoch University far outweighed other universities in their uptake of the program. In 1992, when the CIEE RD position became open, Murdoch anthropologist Paul Stange took over the position to better meet the needs of the large cohort of Murdoch students. In 1994 and 1995, when CIEE abandoned the Malang exchange program, David Hill and Stange received funding from successive Australian Government grants to establish a new Malang program as part of Murdoch’s four-year Asian studies degree. The program was run through Pak Habib, who had been the main contact at IKIP Malang. When Pak Habib transferred to UMM, he took the Malang program with him.

			Radicalising research

			The Malang program, with its emphasis on deep fieldwork, represented a shift in how the third generation of Indonesianists did research. While international travel was becoming cheaper by the 1990s, established norms within Australian universities on how Indonesia was known and researched were slower to shift. Several second generation scholars observed the way that much Australian research on Indonesia had largely been document-based. Australian Indonesianists of the first and second generations more commonly visited Indonesia rather than stayed long-term (Hooker, 2020; Reeve, 2020). Even at Monash University under Herb Feith, whose works were a witness to changing political regimes, ‘PhD fieldwork was not that big a deal’ (Bourchier, 2020). Fieldwork was not a formative period in which academics would build the networks and skills that would service them into their careers. Instead, it was a few months of the PhD process to be efficiently dispensed with.3

			In many ways, these methodological norms echoed dominant theoretical frameworks. In the post-WWII period, scholars were concerned with the core issues of modernisation theory, how Indonesia would develop politically and economically and whether that trajectory would diverge from or align with Western interests (Hooker, 2018). Studying his PhD at ANU, David Hill remarked that ‘postgraduates would go from Canberra to Jakarta to study national development. They’d look at issues and policy. They’d obtain and bring back manuscripts and subject them to study’ (2020). However, throughout the 1970s and 1980s, the study of Indonesia increasingly moved away from the concerns of the Feith, Mackie and Legge era to an interest in culture and power best associated with the work of Claire Holt and Ben Anderson at Cornell University (Reeve, 2020). Cornell’s scholarship also impacted the history department at ANU, shifting to a focus on local history, Indigenous sources, and oral history, recalled Hooker (2020). These theoretical shifts increasingly primed scholarship for extended in-country fieldwork.

			Paul Stange was himself heavily influenced by this shift. Wilson recalled animated undergraduate Asian studies or Asian history classes under his tutelage at Murdoch with expansive reading lists dominated by anthropologists and scholars of cultural studies (2020). It was an extension of Stange’s intellectual approach to envision for ACICIS students a period of ‘field study’ that dislocated existing methodological traditions in favour of a grounded approach. Stange argued that students needed to experience fieldwork, a kind of cobbled together learning-by-doing, where students would leave the comfort of campus to ‘get out there’ and meet a wider spectrum of Indonesian society. An independent field study project would also create an applied venue for new forms of Indonesian language, knowledge and learning. Just as importantly, Stange called for student field study topics that would emerge out of discussions with actual Indonesians, supervised by Indonesian academics, written, and presented in Indonesian (Hill, 2020; Reeve, 2020). In this way, Stange imagined that the Malang field study would advance the wider projects to decolonise knowledge from its Western roots (Reeve, 2020).

			

			David Hill, instrumental in establishing the Yogyakarta arm of the initial ACICIS program, was at first cautious about these plans, anticipating that Australian universities would find the sheer latitude given to students in Malang unacceptable. Stange argued that the Malang field study would ‘fire the imagination’ of students. Students would enjoy a lived-in intimacy with Indonesia that other scholars had few opportunities to develop, and this would be reflected in the kind of scholarship that they produced. Ultimately, Hill came around. ‘If I had started my career in Malang, I’d see Indonesia a different way, I’d see a different community’ (Hill, 2020). The Malang program gave students an educational pursuit that would provide ‘a purpose to stay, and through it, an ‘identity’ that would provide a foundation for engagement with the wider Indonesian community’ (Hill, 2020). Malang was about ‘instituting a different set of fieldwork principles’ that would ultimately offer up a set of opportunities that would change relations with Indonesia and break down the eddying cycles of ‘misunderstanding between Jakarta and Canberra’ (Hill, 2020).

			Discovering the field

			For the third generation of Indonesianists whose expertise was honed through the ACICIS program, the Malang program was most often the second of two semesters of study in Indonesia and the far more independent and challenging period. In many ways these students were primed for such an experience. All the alumni we interviewed, including ourselves, already had substantial travel and study experience in Indonesia and sought out an undergraduate degree program that would enable further in-country study. After the initial move to Malang, and a week of basic methodology classes on the UMM campus, students were offered a giddying freedom to explore their chosen field study topic through interviews, participation observation and travel. For students, that freedom was both amplified by Indonesia’s unfolding political crisis at the turn of the century and yet nonetheless anchored in the intellectual training students had developed at their home universities.

			In 1995, Ian Wilson was among the earliest cohorts of ACICIS students sent through Murdoch University. For Wilson, the Indonesia studies of the mid-1990s had transcended the ‘traditionalist, romanticist and exoticist’ roots that had so shaped Stange’s own work and teaching. As the New Order regime began to fray, Wilson was increasingly attracted to an Indonesia studies that took on a progressively ‘activist’ turn, spurred on by scholars such as Max Lane and Keith Foulcher.4 Intellectually, he combined this approach with Virginia Hooker’s Culture and society in New Order Indonesia (1993), which for Wilson demonstrated how art and culture were the terrain for contestations between the regime and elements of wider Indonesian society. Wilson came to focus his Malang field study on spirit-possession ceremonies such as jaranan, known as the horse dance trance. As the only non-Indonesian in attendance at shows, Wilson was a spectacle of curiosity. These events provided Wilson with the opportunity to stay at local homes, watch shows and engage with communities. Here, he observed how struggles over development were mediated through the traditional arts as communities expressed their torment over land dispossession through ancestral spirit possession. Wilson observed firsthand how local military Koramil soldiers were particularly terrified of peasant resistance and monitored these events and, in turn, his presence, assiduously. Through this work, Wilson became acquainted with the work of pro-democracy activists Mulyono and Wiji Thukul who, drawing on Paolo Freire, saw arts as a ‘transformative space’ where everyday people could share everyday material problems (Freire, 1970). This work ultimately became the basis for Wilson’s Honours thesis, supervised by David Bourchier at Murdoch, and a lifelong commitment to critical activist scholarship that expressed solidarity with proletarian social movements.

			At David Reeve’s urging, David McRae similarly took on the Malang semester in the fortuitous year of 1998, the year in which President Suharto’s New Order would finally collapse. Like Wilson, McRae came to Malang well-schooled in the Indonesianist literature and with significant bouts of in-country living under his belt. As the New Order crumbled around him, McRae observed ‘it was something to have a … front row seat to profound political change. […] I had a sense that there wasn’t much to this massive mobilisation of students. It was a loosely organised, small set of people crucial to producing this massive disruption’. At UGM in Yogyakarta, McRae had become active with a student press run by a cohort of activists connected to the protests. For his Malang study, McRae travelled the country interviewing journalists and activists to understand the opposition movement that toppled Suharto. ‘Seeing the way mass mobilisation of student movement was produced made me sensitive to the fact that it can take a small core of individuals can set into train a large set of events under the right circumstances’ (McRae, 2020).

			

			Like Wilson, Angie Bexley came to the Malang program with a wealth of prior experience. Bexley – like the authors – had studied Indonesian in one of the many rural school programs rolled out in Australia in the early 1990s at the height of enrolments in the language (most of which had closed by the early to mid-2000s). Her high school Indonesian teacher from Bega, New South Wales, moved to Medan, and so Bexley and a friend travelled to visit her and spent some time travelling in Indonesia before beginning university. She started in 1997 at ANU with teachers such as Amrih Widodo and Virginia Hooker, both scholars whose concern for the politics of the arts in Java lent itself to a critical social approach to learning Indonesian. Joining ACICIS in 2000, Bexley found herself embedded in a network of artists at Taring Padi, an art collective squatting in the old art college of Yogyakarta. This extended to her Malang project where Bexley chose to look at the emergence of art collectives in printmaking and music across Bandung, Surabaya, and Yogyakarta in the immediate post-reformasi student movement. This work precipitated a lifelong research inquiry into how young people transition to adulthood at critical moments of cultural, social, and political change.

			Building scholars and scholarship

			The Malang field study pitched itself as a means to ‘get out there, ask some questions, and then stick it all together’ (Hill, 2020). But the final project turned out to be far more challenging. Students had to undertake a sustained, in-depth project in Indonesian, producing an 8,000- to 12,000-word thesis in Indonesian, and then defend that thesis orally in Indonesian at the end of the semester. For almost all the Malang project alumni interviewed, this was the first time that they had had to tackle such significant language tasks, and most reflected on their sustained benefits. None had previously had to write a thesis of any length, let alone in their second language, and all commented on how this task alone meant that they were forced to develop their language skills well beyond their everyday spoken fluency. Bexley explained:

			

			all of that work experience was just so fundamental, and at the core of it was language, of course … there’s nothing that I could have done in my current job without that language fluency … You can be good, really good, but you can’t get it without that in-depth, intense, in country experience.

			(2020)

			Some alumni also explained that these tasks forced them to develop as well-rounded researchers. Commenting on her oral defence of her thesis before a panel of Indonesian academics, Sarina Kilham, who undertook the Malang program in 1999, stated that ‘that experience really solidified my self-confidence in being able to defend my research … as well as my confidence in speaking in Indonesian in a more formal way, but especially in being able to defend my work’ (2020). For McRae, it was his return to Australia that drew him into the fellowship of scholars. ‘When I came back from Indonesia having written this big, long report, someone put me in contact with Ed [Aspinall]. Ed read this long report and told me to turn it into a Monash working paper. He gave me so much feedback at the time and steered me along the path to publishing it’ (McRae, 2020).

			While the independent nature of the Malang program may have enabled students to ‘get out and do research’, it also had its drawbacks. ‘There was not good research oversight at all’ (Kilham, 2020). Critically, some of the Malang alumni looked back on the program and drew attention to some of the pitfalls of simply throwing students into a full fieldwork-based approach. In particular, some critiqued the lack of consideration given to the impact the students’ projects may have had on their research participants.

			Sarina Kilham, for example, reflected that the Malang program trained her ‘in how to make all the biggest ethical mistakes you could imagine in doing social research’ (2020). As she explained, ‘in my naivety I was probably fairly confident with my ability to do research because I was coming out of social science, and I’d come out of this very practical, very hands-on social science degree at UTS’. Having already had some research training at her home university, Kilham felt she had a ‘strong sense of social justice and of being able to do research.’ Following this vein, Kilham undertook a participatory action research study for her Malang project with a group of street children in Yogyakarta whom she’d met while doing some volunteer work during her first semester of study. In order to explore what she saw as a disconnect between the literature about street children in Indonesia and their own self-perceptions, she ‘bought some cameras and taught a group of them to take photos and to write stories about what the photos represented.’ She wrote up her photograph-based participatory action research project with the street children in Yogyakarta as a photographic essay. ‘But now that I look back at it, I have lots of ethical concerns’. Kilham’s research participants were children who lived in an extremely vulnerable environment. For Kilham, the fact that she was able to do such a project with such limited supervision spoke to the need for better, more rigorous training in social science research and particularly on how to do that research ethically.

			

			Safety was never an afterthought for students of the Malang program, but it was narrowly conceived. Pohlman’s 2002 cohort were forced to return to Australia early after the bombings in Bali on 12 October. The increase in travel restrictions after these bombings – prolonged after the further bombings of the Marriott Hotel in 2003 and the Australian Embassy Jakarta in 2004 – had a strong negative impact on Australian perceptions of Indonesia and contributed to the decline and stagnation in the number of students taking Indonesian in schools and universities (see Firdaus, 2013; Hill, 2012; Slaughter, 2007).

			But while terrorist attacks had a dramatic impact on the ACICIS program, other kinds of security risks for program participants went unspoken. Both McRae and Wilson were witnesses to state violence meted out on student activists. As Wilson reflected, ‘the violence was shocking … the cigarette burns, the violence got worse. I was outraged’ (2020). Later, the student house where he lived in Yogyakarta was attacked by military forces and his housemates forced into hiding or abducted. McRae, too, witnessed police firing gunshots on the UGM campus, chasing students into their kos to arrest them. He recalled a rumour that someone had been killed in protests on Jalan Gejayan, near the UGM campus. ‘I could see what the students were doing to organise and the risks they were taking as the fear spiralled’ (2020). For both scholars, research was an intense period of adrenaline, with surveillance from intelligence agencies and the fear of being reported and deported.

			

			Sexual harassment was another serious problem that the ACICIS program struggled to confront. Cohorts of students – both men and women – complained about the sexual harassment they experienced from students and faculty, particularly at UMM. where there were fewer foreign students. Attempts by the ACICIS RD to facilitate an institutional reckoning with UMM management often led to long lectures on inappropriate dress and loose Western morals, with the same faculty who perpetrated the harassment present. For students who had opted for the immersive challenge of Malang, these lectures were an affront to the language and cultural skills they had worked so hard to attain.

			After Malang: Research trajectories

			As had been hoped by the members of the second generation in Australia’s tertiary institutions who established the ACICIS program, the in-depth, fieldwork-focused approach of the Malang program had its desired effects on their students. The impact on the quality of graduating students, for example, was apparent early. ‘With the material gathered in Malang … we saw students walking into first class Honours,’ Hill (2020) noted, adding that examiners of Honours theses saw a ‘huge jump’ in the quality of the work. More than that, the Malang program raised the expectation of Honours within Indonesian studies in Australia generally, to be a predominantly research-based exercise grounded in fieldwork. As Hill noted, ‘it was almost unfair for students who had not done the Malang program’.

			As young scholars finished their Honours programs, some took up PhDs that replicated the same kind of deep, in-country fieldwork that they had undertaken in the Malang project. For Bexley (2020), ‘ACICIS and the Malang project exposed me to ways of doing research’ that ultimately led to her PhD in anthropology. Embedding herself in this discipline ‘made absolute sense, because that in-depth, intense in-country experience was what I had been doing already’. As with many in the late 1990s/early 2000s cohort, Bexley’s in-country Indonesia experience led to work after Timor-Leste’s 1999 vote for independence from Indonesia (see Fernandes, 2011). As with Sarina Kilham and Jacqui Baker, who were also part of this cohort, Bexley’s Indonesian language skills were needed urgently in Timor-Leste, as the international community’s attention turned to rebuilding the newly independent nation (see Bexley, 2017). Later, Bexley continued her fascination with youth and historical change in a PhD on Timorese youth negotiating Timor-Leste’s new independence.

			

			For other scholars, the links between the Malang project and their postgraduate research were more than methodological. McRae’s landmark study of the terrorism and conflict in Poso saw him tackle another ‘massive disruption’ in the protracted conflict in Poso, Sulawesi. This war saw thousands lose their lives, and again he observed the way that:

			a loosely organised, small set of people were crucial to producing this event. The conclusion of my PhD was that it took only a few poorly organised men to precipitate a complete break-down of law and order.

			(McRae, 2020)

			Similarly, for Wilson, the research he conducted for his Malang project would go on to shape his PhD on silat as the site of tension between both a set of traditional and individual practices and as an interface with state power and its attendant militarism and nationalism (Wilson, 2020). ‘I saw these practices being hollowed out and, as a practitioner, I experienced the irreconcilable tension of what we were doing at our silat school’. As the Malang project had also foreseen, personal relationships were deeply part of that project:

			My teacher was deeply transformational, but he was a Golkar politician, and his family were Siliwangi military. I initially found it difficult that these people I got to know and love were deeply inscribed with traditions that I disagreed with … it was always a dynamic that was energising and frustrating but later, it was something I wanted to do a PhD on.

			(Wilson, 2020)

			For Pohlman, the initial interviews that she conducted during her Malang project in 2002 with women survivors of the 1965–1966 mass killings were the beginning of what has been two decades of research collaboration (thus far). Although Pohlman’s fieldwork was cut short by the mandate to return to Australia after the Bali bombing, the interviews that she managed to conduct during the first few months established crucial connections with survivors of these killings. While the early 2000s were a brief period of greater openness about Indonesia’s history of atrocities (see Stoler, 2002), the 1965 killings remained a taboo topic, and so trusted networks of referral were essential for contacting survivors. After an Honours project based on these initial interviews, Pohlman was then able to begin her PhD the following year, meeting scores of other survivors through those first contacts.

			

			A crisis of expertise

			When asked about the longer-term impacts of the program on their research and career development, most alumni interviewed spoke about how the Malang experience had had a formative impact. Angie Bexley, for example, remarked that ‘ACICIS and the Malang project … that was absolutely fundamental to everything I’ve done in the twenty years since’ (Bexley, 2020). Bexley explained that the grounding that she received in ‘getting out’ and ‘getting involved’ as a way of doing work and research was an approach that she has carried with her throughout her career, both in Indonesia and Timor-Leste.

			Of the more than 270 students who undertook the Malang program between 1995 and 2019,5 the majority have followed careers outside higher education, with only a handful having gone on to replace the second generation of Indonesianists within universities in Australia or elsewhere. While not the only training ground for the current generation of Indonesian specialists within Australia’s tertiary and research sector, the Malang program’s pool of alumni does represent a fair proportion of those who have moved into those areas in the last decade. These few are, however, among the shrinking number of Indonesianists working in Australia’s higher education sector.

			As charted by David Hill’s landmark 2012 report on the state of tertiary Indonesian language training in Australia, the number of students taking the language at university (and the number of universities offering Indonesian programs) sharply declined in the 2000s and has never recovered (Hill, 2012). Prior to the COVID-19 pandemic, all recent analyses of the state of Indonesia expertise in Australia predicted a severe shortage in language and cultural skills in the coming generation and lamented the lack of strategic planning by the Australian Government, and the tertiary and schools’ sectors, to redress this (e.g., Firdaus, 2019). Hill, in a further analysis of trends in Indonesian enrolments in the tertiary sector published in 2019, alarmingly predicted the loss of all university programs by 2031 (Hill 2019, p 213). At the time of this publication in 2026, more than 10 years on from Hill’s 2012 report – that loss seems to have accelerated. The tertiary sector in Australia saw tens of thousands of jobs lost in COVID-19 restructures. This, coupled with the industry focus of Australian higher education policy, has meant that the small cohorts attracted to Indonesian language or Asian Studies projects do not look like strong investments to commercially oriented universities (Crouch, 2021; Zhou, 2021). Since COVID-19, Latrobe and UNSW Canberra (the Australian Defence Force Academy) have formally closed their Indonesian language programs and others have been threatened with closure. There are also significant questions to be asked about the quality of these programs going forward. Cost-cutting has seen research workloads slashed, and experienced, research-active, Indonesian-language academics retired in favour of precariously employed language teachers.

			

			When asked about the future of Indonesia research expertise in mid-to-late 2020, all interviewees from the second and third generations echoed the sense of crisis that has plagued discussions within Indonesian studies (and Asian studies more broadly) in Australia over the past two decades. While none could have predicted the exacerbated conditions brought on by the pandemic, some of the interviewees stated baldly that we may be witnessing the end of Indonesian studies in Australia altogether. Interviewees identified two main reasons for the lack of renewal of Indonesia expertise in Australia: the first, unsurprisingly, was the general decline of enrolments and the rollback of programs and other opportunities to gain these skills. Moreover, without high-quality language programs taught by research-active scholars, it is hard to see how undergraduate students will develop the intellectual curiosity and foundations that alumni identified enabled them to embrace the kind of innovative field study program that Malang offers.

			The second issue for the lack of renewal in the study of Indonesia was the lack of discernible career paths for early-career and mid-career professionals with Indonesia expertise. As Sarina Kilham, who has since worked in a range of development-focused areas, explained, ‘there just aren’t careers for Indonesianists’ (2020). As Angie Bexley stated, it was this lack of employability options, rather than a lack of skills, which drove her Malang cohort colleagues to leave Indonesia-focused work to seek opportunities in other sectors. While those colleagues may have taken their Indonesia knowledge and skills with them, there were few opportunities for paid, ongoing work ‘just with Indonesian’ (2020). Both Kilham and Bexley reflected that Indonesia expertise, by itself, was not enough. Having worked in a wide range of development-focused research and practitioner roles, Bexley explained, ‘I needed to be multiskilled in order to just survive’ (2020). Academic and research work for Indonesianists, as interviewees reflected, demands very high-level skills which take many years to acquire but is generally irregular and tenuous, stress factors which drive many to seek more secure work elsewhere. In this sense, then, those of the third generation of Indonesianists who went through the Malang program and developed the high-level Indonesia expertise deemed so critical for Australia’s higher education and research sector, were just as exposed to the neoliberal vulnerabilities of employment precarity as others in this sector over the past three decades (see, for example, Kimber, 2003; Thomas et al., 2020; also, Loveday, 2018).

			When members of the second and third generation of Indonesianists were asked about what they saw as the future of Indonesia expertise among the emerging fourth generation, most expressed concern: concern that there simply will not be the opportunities for young people to undertake in-depth training. Critically, they also held concerns that, because of the ongoing neoliberal marketisation of skills’ education and increasing precarity of employment for the fourth generation (and those to come after), students simply will not be able to afford (either the cost or the time) to develop in-depth knowledge of Indonesia (see Connell, 2013; Ingleby, 2015). The impacts of these forces are already seen across the higher education sector and, indeed, in which ‘global engagement’ courses are being chosen by students: while there has been an increase in the overall number of students going to Indonesia from Australia in the past decade (pre-pandemic), the form and length of that study engagement have changed. For the ACICIS programs, more and more students are choosing shorter study periods and coursework taught in English, which inevitably means less language immersion and less Indonesia specialist training (see ACICIS, 2021, pp 21−44). Only three students have undertaken the Malang program since 2017.6 Overall, most interviewees named a collision of forces – the closure of programs, the trend away from specialisation, the lack of government investment in specialist training – that all spell out a further serious decline in Indonesia expertise in Australia for the foreseeable future.

			

			Conclusion

			In this chapter, we have focused on the third generation of Indonesianists within Australia’s research and higher education sector, and highlighted the formative role that in-depth, in-country Indonesia experience – specifically through the ACICIS Malang program – has played in the training of that generation. This third generation evolved during a period of political flourishing in Indonesia, and the breath and opportunity that the Malang program offered meant that students were able, and were enabled, to form the deeply interpersonal, deeply engaged approach to understanding Indonesia hoped for by those who set up the program in the early 1990s. Many of the current Indonesia experts who work in higher education and research in Australia (and in trade, government, business and other areas of education) are alumni of ACICIS, and the Malang program in particular.

			But this third generation was also formed at a time of unprecedented, and yet-to-be-replicated, level of interest and engagement with Indonesia by Australian young people and scholars. Certainly, this third generation benefited from the program development and training put in place by the second generation. In many ways it now falls to this unique third generation to protect these critical assets but, for this cohort, plagued by precarity and career instability, it is becoming increasingly evident that high-quality teaching and grounded, deep knowledge are not resources that Australia’s narrowing fourth generation of Indonesia experts will enjoy, or even potentially miss. We see little to counter Paul Thomas’ assertion that the story so far of Indonesian training and developing expertise in Australia’s Asian Century has primarily been one of decline (Thomas, 2019).
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						1	 We understand first-generation Indonesianists as the initial post–World War II generation; the second those who studied in the 1970s and 1980s; the third in the 1990s and 2000s; through to the fourth generation emerging today.


						
2	 The four-year ‘specialist’ degree model now only exists at ANU (Bachelor of Asian Studies, with Year in Asia) in Australia, although various universities offer additional Diplomas in Languages to three-year programs.


						
3	 There were of course exceptions to this. Anthropology had a rich history of in-country ethnography. Moreover, economists such as Chris Manning lived in Jakarta and brought this sensibility to his studies on labour and economic development (Hill, 2020).


						
4	 David Bourchier also spoke at length of Max Lane and Keith Foulcher’s contributions to teaching and scholarship as part of his own attraction to Indonesia studies.


						5	 The names and project details for most of the Malang students are listed on the ACICIS website: www.acicis.edu.au/programs/semester/east-java-field-study-ejfs/field-study-reports/, which stops at 2016. Three further students have undertaken the program since 2016, one in 2018 and two in 2019. Personal communication with Liam Prince, 10 January 2022.


						
6	 Twenty-four students have undertaken the West Java Field Study program in that time (between 2016 and 2020, when the in-country programs closed due to the pandemic), based at UNPAR in Bandung, but this study option is mostly undertaken in English, rather than Indonesian. Personal communication with Liam Prince, 10 January 2022.
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			Personal reflection

			Nurfitra Asa

			It feels like only yesterday that I joined ACICIS in 2015 during its 20th anniversary celebrations. With the experience I had in the Australia–Indonesia Youth Association and National Australia Indonesia Language Awards, ACICIS welcomed me as a member of its keluarga ACICIS (ACICIS family) in the role of Jakarta Program Coordinator. Soon after, I could sense that it was a workplace that would nurture me personally and professionally; a workplace that encouraged creativity, problem-solving and most importantly, the pursuit of my passion. Here, I discovered the true meaning of inclusivity and the spirit of growing together. Reflecting back, my journey with ACICIS was nothing short of a transformative journey.

			As I settled into my new role in Jakarta, I got to know the organisation amid a period of significant expansion. The NCP had just started the year prior, driving ACICIS into new territory, from creative arts and design to agriculture. With each new discipline, my responsibilities grew, as did my knowledge.

			As ACICIS continued to grow, so did my skillset. I was promoted to manage other areas of ACICIS’ operations, assuming roles in marketing, student recruitment and stakeholder management. This passage took me from the intricate, behind-the-scenes tasks of program management to the frontlines of student and stakeholder engagement. Each day was a story of growth, learning and empowerment. My transformative journey with ACICIS continued.

			

			Relationship building

			ACICIS to me represents global interconnectedness, merging states, territories and academic disciplines into a vibrant community. My elevator pitch for ACICIS would highlight its role as a relationship broker; the success of ACICIS in delivering impactful study experiences stems from collaboration between ACICIS and its member universities, partner universities, internship hosts, Indonesian student buddies and liaison officers and, to a certain extent, the welcoming arms of Indonesian communities where ACICIS students reside. Working with diverse stakeholders, I immersed myself in cultural nuances and expertise. Communication at ACICIS was an art; how I conveyed messages to academics differed from how I communicated with internship mentors. I learned to code-switch within bahasa Indonesia, tailoring my words to fit various contexts.

			A challenge for me had always been about finding the right balance in presenting to ACICIS students what an ideal study experience in Indonesia would look like. Sometimes, I sensed a tinted view of life in Indonesia, for example, that residing in an apartment (rather than in a kos or boarding house) would risk making their Indonesian experience less ‘authentic’. I believe this was where contributions from the extended keluarga ACICIS made a difference. Student buddies and internship mentors provided priceless insights from their lived experiences. As it turned out, many young Indonesians live in an apartment; a myth was debunked.

			In addition, the peer support system within ACICIS was immensely beneficial in fostering a sense of shared growth. I witnessed a former Bandung semester student, who continued onto another ACICIS program, guide new students during the Bandung orientation. They provided advice on subject choice at university, kos to inspect and tips on adapting to the culture. This often-informal peer support within ACICIS could be formalised by the organisation to benefit more incoming students ensuring a continuity of support from pre-departure to orientation and throughout programs. Such peer-sharing and mentorship would complement the more formalised support and knowledge that ACICIS staff members offer to students – especially by providing crucial student perspectives.

			

			Passion for development

			Even as someone working behind the scenes, engaging with ACICIS’ stakeholders and being involved in academic programs deepened my understanding of global issues. Exposure to expert speakers and host organisations helped me to appreciate complex, real-life issues from multiple cultural, social and economic perspectives. Learning about initiatives such as Petabencana.id, a real-time crowdsourced disaster event mapping tool, inspired me. These experiences ignited my passion for the development sector, teaching me the values of partnership and sustainable solutions.

			On the flip side, through my interaction with a legal aid institute in 2018, I came to learn how the issue of illegal online loans (commonly known as pinjol, short for ‘pinjaman online’) was becoming a national concern. Many practicum program iterations later, pinjol has affected more than just low-income individuals, with debt-collecting practices involving violence.

			I am sure the interactions between students and host organisations made possible by ACICIS have had positive impacts on both parties. I also believe that such experiences have helped raise awareness of serious issues, be it pinjol or unsustainable tourism practices. While I know there are limitations of study programs like ACICIS, I had always wondered if programs like ACICIS could contribute more to solving these real-life issues. Could ACICIS leverage its bilateral relationship-brokering ability? Could networking opportunities be set up between host organisations, member and host universities, and the alumni network?

			Continuing impact

			Towards the end of my tenure at ACICIS, I realised that my growing understanding of global issues, intercultural dialogue and love for development fuelled my enthusiasm to impact the community. Solving issues like unequal access to education requires a balance of global perspective, collective effort and local knowledge. This realisation guided me into subsequent roles in the development sector.

			The first of these was with the Australia–Indonesia BRIDGE (Building Relationships through Intercultural Dialogue and Growing Engagement) School Partnerships Program, an Australian Government-funded initiative connecting school communities in both countries. At BRIDGE, I applied what I learned at ACICIS to establish sustainable bilateral educational partnerships, deliver workshops for educators and students, and administer grants for schools. This work contributed to improving education quality and strengthened ties between Australia and Indonesia in the often-overlooked school sector.

			

			Building on this experience, I joined the Tony Blair Institute, where I managed partnerships and engagement strategies for the Generation Global program in Southeast Asia. Now, at DT Global, I apply these skills to broader development contexts, supporting programs in various areas such as social protection and bilateral economic cooperation. I manage complex projects, engage with diverse stakeholders, and ensure development initiatives are both strategic and impactful.

			The lessons I’ve gained through education-based organisations, beginning with my role at ACICIS, have shaped my perspective on international development, highlighting the value of inclusive, strategic, and culturally grounded approaches to meaningful and sustainable change.

			Growing together

			Although I am no longer a staff member, I am excited about opportunities for fostering a greater sense of community within ACICIS, for both its Australian students and alumni, as well as host communities in Indonesia. Without a doubt, an instrumental aspect in the success and sustainability of ACICIS’ programs lies in the support provided by the Indonesian host communities: from seminar speakers and internship mentors to student buddies and staff. I believe ACICIS could greatly benefit from amplifying its existing two-way engagement with its host communities by providing more opportunities to grow together – just as it did for my professional growth.

			Events tailored for host organisations could offer mentors an opportunity to network and exchange best practice. Continuous engagement throughout the year could add value to their contribution to ACICIS and foster a greater sense of community. Similarly, for Indonesian student buddies, continued engagement such as professional development workshops and a pathway to internships or employment within ACICIS could add significant value to their contributions.

			

			Lastly, establishing an Advisory Group comprising alumni and host community representatives could complement the ACICIS Reference Group and provide valuable contributions. In addition to the robust monitoring and evaluation efforts ACICIS has currently in place, further incorporating diverse voices in various decision-making processes would ensure a more inclusive and positive ACICIS experience for all involved.

			Conclusion

			As I write and reflect on my experience with ACICIS, I am thankful for the opportunities ACICIS provided me to grow as a professional and as an individual. It is through my time with ACICIS that I learned about building intercultural bridges, making lasting impact and contributing to collective goals. Not only did I grow professionally in this nurturing environment, but the many new friendships I made in my ACICIS years have continued, and several of my former colleagues have become some of my closest friends. The spirit of ACICIS, as an organisation and as a family, will always live in me, reminding me of the transformative power of embracing diversity, inclusive collaboration and mentorship.
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			Australian−Indonesian university partnerships: Challenges and prospects

			Agustian Sutrisno

			Introduction

			Australia and Indonesia have had a long history of higher education collaboration since the Colombo Plan in the 1950s. Through the Colombo Plan, Indonesia, like many other South and Southeast Asian countries, was at the receiving end of Australia’s educational services in the framework of international development aid (Gifford, 2001). Under subsequent Australian and Indonesian Governments, universities in the two countries grew various forms of partnerships, including ACICIS, that may have helped Indonesian universities to access global knowledge networks and increase the quality of their human resources.

			The signing of the Indonesia−Australia Comprehensive Economic Partnership Agreement (IA-CEPA) in March 2019 marks a definite shift of the bilateral educational relationship from the international development paradigm to one characterised by a mutually beneficial economic partnership. This shift is likely a testament of Indonesia’s transformation into an upper middle-income country, which needs high-quality human resources to manage and drive economic growth (Mishra, 2015). On the Australian side, the Australian university sector has made use of IA-CEPA’s provisions to launch three international branch campuses in Indonesia – Monash Indonesia in Greater Jakarta, Western Sydney University in Surabaya and Deakin University (in collaboration with Lancaster University, United Kingdom) in Bandung. With these changing dynamics in bilateral ties, how Australian−Indonesian university partnerships have contributed and will contribute to the flourishing of bilateral ties and Indonesian development needs requires fresh examination.

			

			Aiming to offer an Indonesian perspective in understanding Australian−Indonesian university partnerships, with a particular reference to ACICIS, this chapter is organised into five key sections: (1) the Indonesian higher education landscape and the place of partnerships with Australian universities within this landscape, (2) types of inter-university partnerships based on the actors involved and motives for establishing partnerships, (3) IA-CEPA and the changing dynamics of bilateral ties as both an opportunity and challenge for Indonesian universities, (4) the role of ACICIS in fostering more inclusive and equal university partnerships and (5) the future of university partnerships.

			Indonesian higher education landscape

			The Indonesian higher education landscape is large and complex. Of 279 million Indonesians, 9.3 million are higher education students in 4,522 higher education institutions (HEIs), served by 326,554 lecturers (Pusat Data dan Teknologi Informasi, 2023). This large number of HEIs consists of academic HEIs – universities, institutes and schools of higher learning (in Indonesian: sekolah tinggi) – and vocational HEIs – academies, community colleges (akademi komunitas) and polytechnics. Thus, unique to Indonesia, the higher education sector incorporates both academically oriented and vocationally oriented HEIs. The overwhelming majority – approximately 92% – of Indonesian HEIs are private.

			As acknowledged by the Indonesian Government itself, the large and complex higher education system faces many problems. In the two key planning documents, the 2020−2024 Mid-Term National Development Plan (RPJMN) and the 2020−2024 MoEC Strategic Plan (Renstra), the Government outlines the problems faced by the Indonesian higher education sector, which can be classified into four major themes: access, quality, funding and governance, as shown in Table 18.1.

			

			Table 18.1: Issues in Indonesian higher education as identified in RPJMN and Renstra

			
				
					
					
					
					
				
				
					
							
							Access

						
							
							Quality

						
							
							Funding

						
							
							Governance

						
					

				
				
					
							
							
									Low gross enrolment ratio

									Financial aid for students from marginalised backgrounds and underdeveloped areas

							

						
							
							
									Limited number of academics with doctorate

									Poor relationship with industries

									Poor quality research, limited applicability for industries

									Lack of industrial experience and competency certification among lecturers

									Academic inbreeding

							

						
							
							
									Lack of financial support from the private sector and industries

									Lack of private investment in education

									Unavailability of endowment fund

							

						
							
							
									Mission differentiation between HEIs

									More autonomy for state HEIs

									Reducing the number of HEIs

							

						
					

				
			

			Source: Italicised items are from Renstra. Other items are from RPJMN. Data are author’s analysis of Renstra (MoEC, 2020) and RPJMN (Peraturan Presiden, 2020).

			Considering the multitude of problems, it is not possible to discuss them individually, but the problem of quality is more prominently mentioned by the documents and will be treated in the paragraphs that follow. It must be noted that new planning documents will be issued in 2025, which may highlight different issues. However, the aforementioned demonstrates how the government critically assesses the Indonesian higher education sector. Beyond the problems identified in the RPJMN and Renstra as shown in Table 18.1, there are also other latent issues that hold back the progress of Indonesian universities such as corruption, academic dishonesty and paternalistic academic culture (Rosser, 2019; Sutrisno, 2020).

			As noted in Table 18.1, quality problems predominate the Indonesian higher education landscape. This is reflected in the accreditation status of the HEIs. Only 59% of Indonesia’s 4,522 HEIs are accredited by the National Accreditation Agency (BAN-PT), and 102 of these accredited institutions receive the highest accreditation rank (A or Unggul) (Pusat Data dan Teknologi Informasi, 2023). While the lack of accreditation has been attributed to the low capacity of BAN-PT to undertake accreditation for thousands of HEIs, the small number of those achieving the top accreditation demonstrates the lack of quality among most Indonesian HEIs based on the country’s own quality assurance system (Sutrisno, 2023).

			

			Table 18.1 also shows that some of the key problems in the quality of Indonesian higher education are related to human resources. Only about 19% of Indonesian lecturers hold doctoral qualifications (Secretariat of Directorate General of Higher Education, Research, and Technology, 2021). Many of these lecturers completed their entire post-secondary education in one university, which is also their place of work – an academic inbreeding phenomenon. A study by Pratama and Amin (2018) on five universities that had doctoral programs in communication studies found that 67% of lecturers with doctoral qualification graduated from and worked for the same institution. The number was even more pronounced at the undergraduate level, where 72% of the lecturers studied for their bachelor degree at the same university where they worked. While it is not known how widespread this academic inbreeding phenomenon is in other study programs, the fact that the Renstra raised this problem indicates its pervasiveness. This academic inbreeding, according to Rakhmani and Siregar (2016), results in insularity. Many lecturers only know the higher education management system and academic culture in the one university where they studied and currently work. They have limited networks beyond that university, let alone international collaborators. Consequently, universities have been more focused on advancing their own research agenda, not attentive to collaborative research opportunities and thus, were circumvented from being competitive at the regional and international levels.

			Unsurprisingly, the Indonesian higher education sector has been generally characterised by low quality from an international comparative perspective (Sutrisno & Pillay, 2016). There is no Indonesian university in the top 1,000 universities of the 2023 Academic Ranking of World Universities/ Shanghai Ranking, whereas other neighbouring Southeast Asian countries fared better (Shanghai Ranking Consultancy, 2024). Singapore has four universities in the list, and both Malaysia and Thailand have five universities each. In comparison, Australia has 34 universities in the top 1,000 list.

			One of the avenues to overcome this insularity and lack of international competitiveness is by harnessing partnerships with international counterparts (Rakhmani & Siregar, 2016). Indeed, the publicly available consultation draft of the 2025−2045 Long Term National Development Plan (RPJPN) calls for more partnerships between Indonesian universities and global universities and research institutes (Bappenas, 2024). Of course, not all Indonesian universities are insular, and universities from other countries can also contribute to increasing international networks for Indonesian universities. However, arguably, Australian universities have been playing a major role in this respect. Staff members of Australian universities actively visit many Indonesian universities to establish academic partnerships and recruit potential postgraduate research students. The Australian Government, through the Australia Awards scholarships and other scholarship programs, has supported many Indonesian university lecturers to obtain further qualifications from Australian universities – moderating academic inbreeding. Consequently, to some extent, Australian universities have been helping their Indonesian counterparts to be more connected to the international knowledge network, alleviating their insularity (Sutrisno, 2014).

			

			Hence, the natural role that Australian−Indonesian university partnerships can contribute to is strengthening the quality of the Indonesian higher education system. Issues of governance, access and funding, while interconnected to quality outcomes, are complex domestic policy issues that cannot be realistically leveraged by bilateral university partnerships or even policy adoption from Australia. Nevertheless, although university partnerships can be framed as a means for quality improvement, particularly from the Indonesian perspective, in reality, such partnerships are driven by a variety of motivations and actors (Sutrisno & Pillay, 2015). They may not view quality improvement as imperative.

			Australian−Indonesian university partnerships

			Noting that Australian−Indonesian university partnerships can improve the connectedness and cross-border knowledge sharing for some Indonesian universities, it is necessary to examine the types of the partnerships, the involved actors and the motivations underlying the partnerships. Such examination will provide a clearer picture of the current ongoing partnerships and their challenges. In this chapter, university partnerships are defined as both formal and informal partnerships involving institutions and individuals in the higher education sector. While there have been typologies of international university partnerships (see, for example, Hill & Nweiran, 2020; Knight, 2005; Sebastian et al., 2019), they are developed either in the transnational higher education context or commercial venture advisory and do not fit the goal of mapping existing Australian−Indonesian university partnerships. The following classification of partnership types is a preliminary attempt to stocktake and classify Australian−Indonesian university partnerships based on the levels of actors engaged linked with the underlying motivations. Hence, the examples and the motivations listed in the Table 18.2 are not necessarily exhaustive. There are potentially more partnership examples, while the motivations linked in each category are only those which are salient.

			

			Table 18.2: Types of Australian−Indonesian university partnerships

			
				
					
					
					
				
				
					
							
							Key actors

						
							
							Partnership examples

						
							
							Motivations

						
					

				
				
					
							
							Governments

						
							
							Joint working group, split-site master scholarships, KONEKSI

						
							
							Soft diplomacy, capacity building, knowledge production

						
					

					
							
							Consortia 

						
							
							ACICIS, Australia–Indonesia Centre 

						
							
							Cross-cultural understanding, knowledge sharing and production

						
					

					
							
							Individual Universities

						
							
							Dual-degree programs, professional internships, language and cultural programs, study abroad programs

						
							
							Financial benefits, cross-cultural understanding, international profile

						
					

					
							
							Individual Academics

						
							
							Joint research projects, guest lectures, adjunct professorships

						
							
							Knowledge sharing, international profile, cross-cultural understanding

						
					

				
			

			As shown in Table 18.2, there are four broad categorisations of the university partnerships based on the key actors involved: governments, consortia, individual universities and individual academics.

			At the government level, the Australian and Indonesian Governments enable and sponsor university partnerships through intergovernmental dialogues, collaborative research funding, and scholarship provision. The Joint Working Group hosted alternately by the Australian Department of Education and the Indonesian MoEC provides strategic discussions between the two governments on educational issues, which can translate into facilitation of university partnerships and acknowledgement of university degrees and qualifications (FPTVI, 2017).

			Launched in 2023, KONEKSI is an initiative of the DFAT, in collaboration with the Indonesian Ministry of Higher Education, Science and Technology; Ministry of National Planning (Bappenas); and the National Research and Innovation Agency (BRIN). It provides competitive grants for collaborative research project between Australian and Indonesian organisations, including universities. The projects funded focus on knowledge to innovation or knowledge to policy, in topics of common interest for both countries, such as environment, climate change and digital transformation. It is expected that through collaborative research projects, Indonesian and Australian organisations and universities will have a more equitable and lasting knowledge-based partnerships (KONEKSI, 2024). More time is needed to evaluate the impact of the initiative on sustainable Australian−Indonesian university partnerships.

			

			The Split-Site Masters Scholarship Program, which was initiated by DFAT under the Australia Awards scheme, is a way for governments to sponsor the growth of university partnerships between the two countries. Under this program, partnering Australian and Indonesian universities offer master-level dual-degree programs, in which students study the first year in an Indonesian university and the second year at an Australian university, culminating in the awarding of two master degrees, one from each institution (Australia Awards in Indonesia, 2020). Indonesian Government agencies finance the Indonesia study component, whereas DFAT provides the scholarship to complete the Australia study component. The scholarship program can be seen as driven by capacity building goals – to train Indonesians for higher academic qualifications and skills as well as soft diplomacy – projecting a country’s positive image and influencing policy agenda of other countries through education partnerships (Coates, 2020; Haupt et al., 2021; Roberts & Habir, 2015).

			Consortia of universities are another type of university partnership between the two countries. The Australia–Indonesia Centre brings together seven Indonesian and four Australian universities for research collaboration to advance knowledge sharing in science, technology, education, innovation, and culture (Australia–Indonesia Centre, n.d.). As the Centre hones excellence in research collaboration between the two countries, it perhaps can only accommodate a small number of highly research-intensive universities. All four Australian universities belong to the Group of Eight, whereas the seven Indonesian universities are autonomous state universities (PTN-BH). Although led by Monash University, the Centre is supported by development aid funding from the Australian Government. The other consortium in Table 18.2 and of particular interest for this volume, ACICIS is arguably more inclusive in its membership and will be discussed in the section that follows.

			At the individual university level, there are many forms of university partnerships that each individual university can pursue according to their interests. Language and culture courses, for instance, have long been a means to increase cross-cultural understanding between partnering universities. The Program Intensif Belajar Bahasa dan Budaya Indonesia (PIBBI) offered by UKSW in collaboration with ANU has served 70 cohorts of learners of bahasa Indonesia from ANU (UKSW, n.d.). The Global Business Practicum at the UNSW has been run in collaboration with BINUS University. Supported by the NCP, the Practicum places UNSW students for internships in Indonesian companies (Jakarta Globe, 2015). The numerous undergraduate dual-degree programs offered by Australian and Indonesian universities are another example of university-to-university partnerships offering different pathways to earn both Australian and Indonesian qualifications for private fee-paying students (Sutrisno, 2014). These examples of individual university partnerships are necessarily not replaced when a university joins a consortium, as they may be driven by other agendas, such as building a university’s international profile or financial benefits from tuition fees (Sutrisno & Pillay, 2015).

			

			Turning to the individual academics, the ubiquitous and spontaneous nature of individual academic collaboration poses difficulties in thoroughly mapping and stocktaking the forms of partnerships and specific individual motivations. However, research findings have highlighted that person-to-person relationships are the foundation for higher-level university partnerships (Sutrisno, 2014). Often the strength of these interpersonal relationships has outperformed institutionalised university partnerships and withstood situations when partnering universities were driven by different motivations (Sutrisno, 2014). Hence, these personal interactions are crucial for university partnerships, and in-country study opportunities, as afforded by ACICIS. They also enable the flourishing of personal interactions, not only between Australian and Indonesian academics but also between students and with the wider community around the campus (cf. Ziguras & Lucas, 2020).

			Australian and Indonesian universities’ motivations when establishing partnerships may be divergent. For example, Australian universities could be more driven by financial benefit when establishing dual-degree programs, whereas Indonesian universities tend to expect capacity building from the Australian partners (Sutrisno & Pillay, 2015). Unmet aspirations may lead to fractures in the partnerships. Moreover, aggressive strategies to recruit more students by some Australian universities can be misconstrued. Financial profit orientation may be seen by some Indonesian academics as the sole motivation of Australian universities to enter partnerships with Indonesian universities (Sutrisno, 2014) − oversimplification and blanket generalisation that do not do justice to the range of motivations underlying university partnerships.

			

			Furthermore, motivations evolve over time. Hill and Nweiran (2020) note that as transnational education programs, such as dual-degree programs, mature, universities offering them are considering long-term sustainability rather than instantaneous student recruitment. Trust and a shared goal between Australian and Indonesian universities have been identified as key success factors for partnerships (Sebastian et al., 2019). Despite the facts, it is possible that negative perceptions may have been ingrained and are difficult to reverse. The signing of IA-CEPA and the ensuing establishment of Australian branch campuses in Indonesia further amplify the notion that Australian universities are more commercially oriented.

			IA-CEPA and the changing dynamics of Australian−Indonesian bilateral ties

			Since IA-CEPA took into effect in July 2020, the bilateral ties between the two countries have supposedly taken a new shape as a partnership between equals. Indonesia is no longer positioned as being at the receiving end of Australia’s international aid, even though it still receives some aid funding, as shown in the previous section. In its outlook on the Indonesian higher education sector, IA-CEPA views the sector as a service commodity and guarantees Indonesia’s commitment to liberalise the sector to the Australian universities (DFAT, 2019). It attests to the neoliberal reasoning and narrative, pervasive in the minds of both governments. Since late 1990s, the Indonesian Government has increasingly encouraged (public) universities to be more autonomous, more commercially adaptive and competitive (Marginson, 2016; Welch & Aziz, 2022), mimicking what Australia and many other countries did earlier to their higher education sectors.

			At the same time, the Indonesian Government has embarked on transforming higher education and research infrastructure and policies, making them more comparable with what Australia has offered through its international development aid and competitive research grants. Programs that enable cross-border mobility and research collaboration are now offered by both Australian and Indonesian Governments. Table 18.3 compares those Indonesian Government-funded programs and their Australian equivalence.

			

			Table 18.3: Comparison of Australian and Indonesian cross-border mobility and research programs

			
				
					
					
					
				
				
					
							
							Program type

						
							
							Australian program

						
							
							Indonesian program

						
					

				
				
					
							
							International postgraduate scholarships

						
							
							Australia awards

							ACIAR scholarships

						
							
							LPDP scholarships

							BPI scholarships

						
					

					
							
							Short-term mobility scholarships

						
							
							New Colombo Plan

						
							
							IISMA

							MOSMA

							Darmasiswa

						
					

					
							
							International competitive research grants

						
							
							KONEKSI

							ARC grants

						
							
							LPDP Rispro

						
					

					
							
							Postdoctoral/short-term research fellowships

						
							
							ARC Discovery Program

						
							
							BRIN visiting researcher and postdoctoral programs

						
					

				
			

			As Table 18.3 shows, the coverage of Indonesian Government scholarship and research programs is now comparable with what the Australian Government has, although not necessarily of the same size and quality. Long- and short-term cross-border mobility for the purpose of studying or conducting research is now possible, starting from undergraduate to postdoctoral level. International collaborative research opportunities are available from the two governments. With the backing of strong economic performance and conducive government policies, the Indonesian higher education system is becoming more self-sustaining in its global engagement, no longer solely dependent on international aid assistance.

			However, this does not yet mean that Indonesia has an equal footing in higher education partnerships with Australia. In particular, research partnership between the two countries is lopsided. In early 2022, Australia was Indonesia’s third most important international partner for research publications, whereas Indonesia was only Australia’s 35th (DFAT, 2022). In terms of research publication citations, often considered as a measure of research quality output, Indonesia had 19% less citations than the global average, whereas Australia had 60% more citations based on the Field Weighted Citation Impact (DFAT, 2022). Thus, while the IA-CEPA narrative is one of equal economic partnership between the two countries, it is not yet a level playing field in higher education. The arrival of Australian international branch campuses perhaps further underscores the inequality of Indonesian and Australian universities.

			

			Indonesia had long considered the opening of international branch campuses (IBCs) before IA-CEPA came into force in July 2020. In February 2018, President Jokowi spoke at the Indonesian Rectors’ Forum and essentially stated that competition from IBCs operating in Indonesia was necessary to transform Indonesian universities,

			‘Kalau tanpa diberi kompetitor berubah, ya tidak usah. Tapi kalau ditunggu tidak berubah ya diberi (saingan)’ [If it is possible to change without competitors, then there will be no need (to introduce competition). But if after waiting for a long period and there is still no change, then competitors will be introduced].

			(Stefanie, 2018)

			This rather threatening statement perhaps reflected the government’s frustration in dealing with the persistent low quality of the universities, as discussed by RPJMN and Renstra. The earlier Ministerial Regulation for IBCs (Peraturan Menteri Riset, Teknologi, Dan Pendidikan Tinggi Republik Indonesia, 2018) states that the goal of allowing their operation is to improve the nation’s competitiveness and the targeted areas are science, technology, engineering, and mathematics or other areas that have not been offered by Indonesian universities, in line with national development priorities. It also stipulated that only universities in the top 200 international rank could be allowed to establish IBCs. The current Ministerial Regulation of IBCs (Peraturan Menteri Pendidikan dan Kebudayaan, 2021) further tightens the requirements to universities in the top 100 international rank, and IBCs are to be established in Special Economic Zones (Kawasan Ekonomi Khusus), which are designated as new national centres of economic growth. Hence, the logic behind allowing IBCs is to introduce competition that will drive Indonesian HEIs to increase their quality and contribute to the nation’s increased competitiveness.

			The ratification of IA-CEPA enables Australian universities to open IBCs. In 2021, Monash Indonesia, offering postgraduate qualifications and executive education, became the first IBC in Indonesia. It is followed by Western Sydney University Indonesia, officially inaugurated in 2023 with expected first student intake in 2024. Western Sydney exclusively offers undergraduate programs in five disciplines. In 2025, Deakin University in partnership with Lancaster University launched their branch campus in Bandung, also offering undergraduate programs. On paper, these branch campuses will help to increase the quality of Indonesian human resources through international higher education, foster entrepreneurial competition among universities, and, in line with the discussion in the previous section, reduce the insularity of Indonesia’s higher education sector. However, the attitude of Indonesian academia towards the Australian IBCs comes into question.

			

			While a survey on the views of Indonesian universities and academics on Australian IBCs does not exist, there have been media reports on concerns voiced by leading Indonesian academics. They can be categorised into two main themes: unreadiness to face competition from IBCs and unfair preferential treatment. Djiwantoro Hardjito, a professor of civil engineering from Petra Christian University in Surabaya, points out that the Western Sydney University Surabaya is not located in a Special Economic Zone. In terms of international ranking, it is ranked at 375 by the 2024 QS World University Ranking, even below Universitas Airlangga in Surabaya, ranked at 345 in the same ranking system (Hardjito, 2023). These facts seem to counter the general stipulations about IBCs in the Regulation of the Minister of Education and Culture no. 10/2021 as noted previously. Admittedly, the regulation was not breached as another article in the regulation provides a loophole – an IBC that does not fulfil the requirements still can be established as long as there is an invitation from the Minister of Education. Nevertheless, a question of fairness can be raised. The loopholes in the regulation give a preferential treatment to IBCs, while domestic universities must meticulously comply with other existing government regulations. The expectation that IBCs will raise the quality of the higher education system may not materalise if they do not have a substantially higher quality than the domestic universities (Hardjito, 2023).

			Concerning competition, Prof Mayling Oey-Gardiner, an economist from the University of Indonesia, states, ‘The opposition among Indonesian teaching staff is incredible … It’s very simple: Indonesian universities simply aren’t ready for competition and are objecting to this (O’Neill, 2018, p 38).’ Such rejection represents the anxiety of leading Indonesian universities in facing head-to-head competition with IBCs. This competition does not necessarily tackle one of Indonesia’s pressing higher education problems – the predominance of small, low quality, undergraduate-focused, private providers. Some 3,700 HEIs were classified as such by MoEC (2020). Because these HEIs mainly cater to low-income students, they will never be competitors of IBCs that charge premium tuition for students. They will not be pushed to improve their quality simply because IBCs start operating in Indonesia. Rather, IBCs may adversely affect the enrolment rates at the better private and state Indonesian universities (Hardjito, 2023), many of which have been offering dual-degree programs in partnership with Australian universities. Hence, it is understandable that the government’s plan to introduce competition in the higher education sector by introducing IBCs is not necessarily welcomed as the logic underlying this plan – international competition to push for reforms – may not address the problem of numerous low quality HEIs in Indonesia. Both critiques show the contested conceptualisation of the roles of IBCs translates into opposition and anxiety among domestic universities.

			

			While there are reasons to oppose the introduction of IBCs, there is not enough evidence on the outcomes of these IBCs for Indonesia considering their recency. Thus, lessons learned from neighbouring countries’ experience in hosting IBCs may be instructive for imagining the future of the Indonesian higher education in general and Australian−Indonesian university partnerships in particular. Vietnam allowed IBCs for the chief purpose of capacity building and quality improvement – similar to Indonesia’s situation (Hayden & Le-Nguyen, 2020). Pham (2020) stated that the IBCs, which included RMIT Vietnam in Hanoi and Ho Chi Minh City, helped Vietnam to improve the quality of human resources, although this improvement was mainly for the wealthier segment of the society that could afford the tuition. Most Vietnamese universities are not necessarily pushed to perform better due to the introduced competition from the IBCs (Hayden & Chinh, 2020). It is possible that the IBCs cater to a different market niche than most Vietnamese universities, thus nullifying their need to undertake internal reforms. Nevertheless, partnerships between Vietnamese and Australian universities do not necessarily diminish due to the presence of RMIT Vietnam (UTS Insearch, 2019).

			A similar scenario may also take place in the future for Indonesia. Australian IBCs may serve a particular segment in the market for higher education – those seeking international qualifications without having to cross borders. It is doubtful that a large number of Australian universities will aggressively set up branch campuses in Indonesia and significantly compete with leading Indonesian universities. Like in Vietnam, most Indonesian universities will not be compelled to improve their quality just because IBCs operate in the country. Moreover, studies on IBCs show that they are not necessarily profitable, and universities that keep their commitment to maintain IBCs tend to have other key motives and incentives beyond short-term financial benefits (Wilkins, 2020). Hence, any IBCs that can survive for a long period of time in Indonesia will likely be less profit oriented and look for long-term engagement and non-monetary benefits. Indonesian universities that have enjoyed mutually beneficial partnerships with Australian universities, through ACICIS for example, will not necessarily be negatively influenced as Australian IBCs spring up in the country. They will continue mutually beneficial partnerships with Australian universities. Nevertheless, the presence of Australian university branch campuses in Indonesia that are tied in with a Comprehensive Economic Partnership Agreement may strengthen the view that Australian universities are profit-driven and student recruitment–oriented among certain groups of Indonesian academics.

			

			ACICIS’ role and contribution

			As noted before, some Indonesian universities may have suffered from insularity and segments of the higher education sector may have less-favourable views about Australian universities’ marketing tactics in Indonesia. Due to its design and work, ACICIS arguably provides means for tackling these two issues – insularity and negative perceptions.

			First, ACICIS’ open membership and varied composition enables broader and more intensive cross-border encounters between member universities. In his presentation to the Indonesian Innovative Languages Other Than English in Schools (ILOTES) Project Conference in 1994, David Hill envisaged ACICIS not as a replacement of individual university partnerships. Rather, ACICIS would be a corporate endeavour to make the in-country study option more directed, efficient, and academically robust for both Australian and Indonesian universities (Hill, 1994). Hill further pointed out many examples of flourishing Australian−Indonesian university partnerships, particularly among the regional universities in the two countries, which he believed would improve the capacity of Indonesian lecturers. Hence, since its inception ACICIS had the in-built aspiration to remove the insularity of Indonesian universities and develop their capacity. Currently, eight Indonesian universities, 20 Australian universities as well as Leiden University in the Netherlands are members of ACICIS. Among the Indonesian host universities, there are three PTN-BH state universities, one private Islamic university and four private Christian/Catholic universities. On the Australian side, the membership spectrum is also broad, incorporating universities belonging to the Group of Eight, Australian Technology Network and the Innovative Research Universities group. Current and previous non-Australian member universities add a more international outlook for ACICIS, which further widens the global network of the Indonesian host universities. In addition, ACICIS’ credit transfer from these Indonesian universities to the international member universities provides a more equal international educational partnership. This acknowledgement of the credits earned from courses offered by Indonesian universities can be seen as an acknowledgement that the quality of these courses is equal to those offered by the partner international universities (Sutrisno, 2014). Hence, while the eight Indonesian host universities may not be perceived as inward-looking universities, ACICIS further improves their international profile and networking.

			

			Second, by facilitating students to study in Indonesia, ACICIS reverses the dominant student traffic from Indonesian to Australian universities. This reversal counters the perception that Australian universities are only interested in recruiting Indonesian students for profit-taking. Admittedly, the number of Australian students studying in the eight Indonesian host universities through ACICIS is far fewer than the 25,000 Indonesian students studying in Australia (Department of Education, 2023), and these ACICIS students only study for a rather short time and in limited study programs. Nevertheless, they provide a firsthand experience for many Indonesian university staff members and students to meet their southern neighbours. In addition, these Australian students also enrich the communities around the campus where they live and interact, such as residents and owners of kos, warung and laundromats, both socially and financially. Ziguras and Lucas (2020) interpret the financial transactions and social interactions as the key benefits of overseas short-term study, such as ACICIS. Through the hosting of internationally mobile students, the local communities profit financially through the accommodation, meal and transportation expenditures. By sharing experiences with the international students, the local population generate mutual respect and pride (García & Longo, 2017). Hence, the Indonesian universities and communities surrounding them may benefit financially and socially from hosting international students brought by ACICIS.

			Aside from the benefits, there are potential issues in university partnerships for cross-border short-term mobility. Some of them pertain to the students and academics involved in these mobility partnerships, such as superficial learning of local language and culture, purely transactional interaction between international students and local communities, amplification of inequality by collaborating with the privileged segment of the local society, and inadequate respect of local culture (García & Longo, 2017; Wood et al., 2012; Zemach-Bersin, 2008), which may result in negative perceptions from the local host communities, students, and university administrators. There may also be issues in the nature of university partnerships. As many day-to-day decisions have been relegated to the program administrator (such as ACICIS), the actual level of engagement between the partnering universities is actually rather low, and the host universities (in this case the Indonesian universities) may not have sufficient agency in making decisions about the short-term overseas study programs (Ziguras & Lucas, 2020). However, these are rather conjectural conclusions based on findings from other contexts. Unfortunately, there is limited empirical research done about these potential benefits and problems in the ACICIS context specifically and the Australian−Indonesian context more generally. Some emerging empirical investigations as reported in different chapters of this volume contribute more understanding about these issues.

			

			Where do we go from here?

			As ACICIS reaches its 30th anniversary, its consortium partnership model is still fit for purpose in sustaining collaboration between Australian and Indonesian universities. Having withstood the COVID-19 pandemic that stopped the essential requirement of in-country studies – physical mobility of students, ACICIS managed to adapt to temporary online delivery mode (ACICIS, 2023). The earlier concerns among academics that virtual learning will replace traditional classroom interaction have been proven unfounded after the pandemic is controlled, although it will continue to develop along face-to-face interaction (Coates, 2020). While virtual learning and internships have their value, the experience of personally living and studying in another country cannot be fully replaced.

			Looking ahead, Australian and Indonesian university partnerships will continue to grow, incorporating technology where appropriate without abandoning face-to-face interaction as the ACICIS experience demonstrates. IA-CEPA and Australian IBCs are already a part of the partnership landscape and will be tolerated, even accepted, in the long run. The types, longevity, drivers and actors behind these partnerships will vary even more to accommodate for the growing needs of Indonesia for quality higher education services and Australia’s interest in the Indonesian higher education market. With the convergence of commercial and human capital development motives in IA-CEPA, corporations and business entities, which have been largely absent from Australian−Indonesian university partnerships, will likely enter the landscape and shape partnerships between universities, for instance (cf. Coates, 2020).

			

			As global and regional challenges such as climate change, sustainability, social inclusion, regional stability and democratic governance impact all in Australia and Indonesia, to further flourish, universities must participate in addressing them and cannot just emphasise their own internal interests (cf. Coates, 2020; Rizvi, 2020; Tierney, 2021). As Guo et al. (2020, p 1326) put it: ‘As experiences in 2020 have demonstrated, universities can and must direct their futures, for the good of the globe. Universities are for life, not just for money, competitions, papers, and grades’. If universities, researchers, and industries could collaboratively work across borders together to develop COVID-19 vaccines in 2020, in the future universities should be able to form partnerships that help solve humanity’s pressing problems. External funding mechanisms made available by the two governments through KONEKSI dan LPDP Rispro to some extent have directed universities’ research efforts to this direction, giving hope that universities with the right kind of support will remain relevant and useful for the common good (Marginson, 2016; Tierney, 2021). It is now dependent on universities to orient themselves and their partnerships to tackle these larger societal issues.

			Conclusion

			Australia and Indonesia have a long history of university partnerships. Those partnerships flourish into many different types, driven by a range of different motivations and key actors. At the beginning of this chapter, Australian−Indonesian university partnerships were framed as a way to improve quality of Indonesian universities. Throughout the chapter, it has been demonstrated that there are ways that these partnerships have brought positive impacts to the quality of Indonesian universities, ranging from reduced insularity, improved human resources, increased international profile, and the co-production of knowledge. However, this chapter also acknowledges that university partnerships are limited in their breadth and depth to effectuate quality improvement for the entire higher education system. Enacting a massive quality overhaul requires sustained long-term investment, international talent acquisition, robust academic freedom, and structural reform to the university organisation, which should be embedded in the social and political realities of the country (Salmi et al., 2023). While international partnerships have a role, it is just one among many factors that contribute to higher education quality improvement.

			

			The signing of IA-CEPA facilitates the presence of Australian university branch campuses in Indonesia, which may have caused anxiety among some Indonesian universities and academics due to the prospect of competition, negative perceptions of profit-making motives, and preferential treatment of branch campuses. Nevertheless, ACICIS demonstrates that Australian−Indonesian university partnerships can be mutually beneficial through improved international profiles for participating Indonesian universities and increased flows of Australian and international students to Indonesian campuses. As the dynamics of bilateral relationships shift and the two countries face common global and regional challenges, Australian−Indonesian university partnerships continue to grow and be relevant provided they contribute to finding solutions for those common challenges.
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			Personal reflection

			Kate O’Shaughnessy

			In February 2000, when I was 23, I went and lived in Indonesia for seven months. 

			It was the first time I’d lived overseas, and only the second time I’d left Australia.

			Packing a backpack, a passport and a Lonely Planet travel guide and setting off into the world was a well-worn path for young people of my generation. But most of them were still going the same way as my parents had in the 1960s and 1970s – north to the United Kingdom and Europe. Not many were getting off the plane just four hours into the journey, Echols and Shadily’s distinctive purple, green and pink Indonesian−English Dictionary in hand.

			At the time, it felt like I was taking a mini-break from the uncomfortable experience of being an adult. I’d just finished a degree in Australian history (with a minor in Indonesian) a couple of years earlier and had been working at the Western Australian Museum helping curate exhibitions. I liked it. But a nine-to-five job felt like being shackled all the same, and I wanted my days to be free. ACICIS seemed like a way to control my own time, and that was really all the thought I put into it.

			I didn’t know that this semester would in fact be the beginning of 25 years of working in and thinking about the world outside of Australia. That it would spark lifelong curiosity about other people and places. That it would lead to a diplomatic career far from Indonesia, instead taking me all over Africa, Europe and finally to Mauritius as Australia’s High Commissioner. And that I would be able to navigate the strangeness of all these new places only because of the experience of navigating that first strange new place, Indonesia.

			

			Starting out

			I wasn’t an obvious candidate for an intensive Indonesian-language learning course in the country’s oldest and most famous tertiary institution, Yogyakarta’s UGM. I was a monolingual, middle-class country kid.

			Growing up in the 1980s in Kalgoorlie – an isolated gold-mining town in regional Western Australia – Asia wasn’t exactly front and centre of my world. In the country pub that my parents ran, conversations focused on local cricket clubs and the price of gold. The occasional honey chicken with special fried rice was the closest I came to Asia.

			Still, I’d been fascinated through childhood by my parents’ tales of their travels as young adults – to England, France, Italy, Spain. The road out of a country town seemed unclear, but I thought it would start with study.

			So in 1994, at the age of 18, I moved to Perth to start a Bachelor of Arts at the University of Western Australia. On enrolment day, a friend signed up for Indonesian, so I did too. But I don’t think I had – prior to that – even heard of Indonesia the country or Indonesian the language. Nor can I say I really gave it too much thought during my studies. I was 18 and just followed instructions until I popped out the other end in 1998 into full-time work.

			Yogyakarta 2000

			The first thing I noticed when I landed in Yogyakarta in February 2000 was the smell of cloves – an ingredient in Indonesian cigarettes. Everyone says that about the first moment they set foot in Indonesia. It’s a real travel-memoir cliché. The whole country smells sweet. The very opposite of crackling dry Western Australia.

			Yogyakarta is just four hours from Perth as the crow flies. It was another planet to me.

			

			Of the 50 or so students that semester, I was the only one not currently at university. And with five years gone by since I had studied Indonesian, I could only recall a handful of words. Unmoored by the realisation I was almost mute, I clung to the company of my new, more capable friends.

			We had to find our own place to live. In 2000, the only way to find a room in a kos was to knock on doors and ask for one. I tramped around the neighbourhood asking middle-aged Javanese women if their kos might have a vacancy. I rarely understood the answer, but somehow found myself by the end of the week living in a room on Gang Seruni, in the university suburb of Karang Asem Baru.

			Every morning for six months, I walked along the selokan (canal), past warung (small shops) selling breakfast food and through the backstreets of the campus to my classroom. Indonesian students, friendly and curious about foreigners, would come by in the breaks to chat. At night, more Indonesian friends would turn up at my door, inviting me to eat nasi gudeg (a Yogyakarta speciality of rice with sweet jackfruit curry) on the mats vendors laid out on the sidewalk at dusk. Over rice and hot sweet tea, they asked me about Australia and warned me away from the places in the neighbourhood haunted by Javanese spirits.

			On weekends, I’d join fellow ACICIS students or my kos mates on a train or a bus to a new town or city – my body (I am six feet tall) squeezed into tiny seats between villagers and sacks of rice. On trains, passengers and travelling vendors would stop to quiz me about my origins and share their own stories. With the country still dealing with the effects of the 1997 Asian financial crisis (krisis moneter – krismon), many of these stories were tough – tales of lost jobs, lost savings, lost opportunities. In contrast, I was green and unworldly and privileged, and my weekend conversations on trains made me see that.

			Occasionally I’d find myself completely discombobulated. Introverted and shy, I never quite knew what to say to the perpetual Indonesian question posed to solo travellers – kok sendirian (why are you alone)? I was confused by the different body languages of politeness in Java, the respectful drop of the arm to lower yourself as you passed someone, the swiftness with which my Indonesian friends dropped from their chairs to join me if I sat on the floor. I accidentally sparked the ire of my kos mates once by pointing at something with my foot – a horribly offensive gesture in Java.

			

			The road beyond for me

			The semester went by.

			I finished the course with a middling grasp of Indonesian and went back to Perth in September. But I was now more curious and interested in the world, and Yogyakarta had showed me that I could navigate it. I moved to the United Kingdom for a backpacking year and then – on return to Australia – enrolled in a PhD in Indonesian history with a year’s fieldwork in Yogyakarta between 2004 and 2005.

			At the end of it, I found myself speaking good Indonesian, glad I’d done a big research project on my own, but unenthusiastic about the life of an academic. I wanted to learn more languages and live in other places. So I applied for a graduate traineeship in DFAT and to my surprise was selected.

			My diplomatic career never took me to Indonesia. It’s a well-worn trope. Diplomat joins the foreign service speaking a language pretty well. Foreign service sends them elsewhere. So it was with me. In 2009, DFAT gave me French training and sent me to work at the Australian High Commission in Ghana, and then to Lebanon, Nigeria, France, and finally as Australia’s High Commissioner to Mauritius and Seychelles and Ambassador to Madagascar and Comoros.

			People often express surprise that I never served at the Australian Embassy in Jakarta. But the truth is there’s an element of choice in diplomatic postings. You have to put your hand up. And I never put my hand up for Indonesia. What had seemed terrifying in 2000 became – after a semester-long course and a year of fieldwork – close, achievable and familiar. But Indonesia is the reason I went to all these other places, and it’s the reason I loved them all. I never went back to work in Indonesia, but I took it everywhere I went.

			Something happened to me in that year. In between learning how to eat with my right hand and getting scolded for accidentally pointing my feet at someone, I also learned how to feel comfortable with not understanding where I was and what my place might be in this new location. That’s a lesson that has shaped the entire course of my life – it gave me courage to try difficult things and an ability to look at complex problems from other angles.

			

			In fact, I can think of no better training for new diplomatic recruits, or indeed anyone, than to spend a year living in a place where they don’t speak the language and don’t fit in. It’s an experience that teaches you tolerance like no other – that where you come from and how you see the world is just one of many ways of being in and navigating the world.

			And as our region faces unprecedented uncertainty, it’s a worldview that is needed more than ever.
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			In-country education as a pedagogic ensemble: Exploring student experiences of ACICIS in developing intercultural capacities

			Kate Naidu

			I mean … you’re in Indonesia, like literally … every activity is a learning lesson.

			(ACICIS participant)

			Introduction

			In-country education programs, such as those offered by ACICIS, have long been considered an important means of promoting foreign language proficiency and personal growth. In recent decades, however, there has also been increasing recognition of their contribution to developing intercultural capacities. Although existing research highlights the significance of in-country education in this respect, there is a lack of qualitative research that specifically addresses the development of intercultural capacities as a pedagogic process. In this chapter, the experiences of Australian students taking part in ACICIS programs are analysed, with the purpose of exploring the potential of such programs to contribute to the development of intercultural capacities. Attending to not only what students learn in-country, but how they learn, this study serves to deepen our understanding of the student experience. Since the pedagogic potential of such programs are not solely a function of formal classes undertaken in-country, but a much wider set of processes, I employ the idea of a ‘pedagogic ensemble’ to capture something of the range of experiences that bear pedagogic force in this context. Drawing on the work of Pierre Bourdieu, the in-country experience is also understood as being shaped by – and able to shape – the habitus of participants. In particular, I explore three dimensions of ACICIS students’ experiences that have emerged as significant in the development of intercultural capacities: relationships with others; relationships with the material environment and relationship with self. Based on an examination of these dimensions, and the relations between them, I argue that these ACICIS programs offer significant opportunities for the development of intercultural capacities, but that these must be understood as contextual, temporal and cumulative.

			

			Research context

			There is a strong discourse around the power of study abroad, wherein such experiences are often understood as ‘transformative’ (see, for example, Jotia et al., 2020; Lee, 2024; Lucas 2024) and frequently credited with the potential to open doors and foster global citizenship (Doerr, 2018; Vande Berg et al., 2012). Such claims pertain to a range of areas, including personal growth and enhanced career prospects, as well as the ability to engage more effectively with people from diverse cultural backgrounds. This kind of capacity is what is increasingly being referred to as interculturality. This term, however, is complex and contested (Antonsich, 2016). Research directed towards understanding the relationship between study abroad and intercultural development has been largely quantitative in nature, relying on standardised research instruments and scales (Paige & Vande Berg, 2012). Bennett’s work (1986, 2012) continues to be highly influential, providing the basis for models that represent intercultural development as sequential and linear. Such models necessarily involve a stark simplification of complex social processes, which may not adequately account for the multiple contexts and processes related to interculturality. Although interculturality is often understood as an automatic by-product of study abroad, I propose a more complex idea of interculturalisation (that is, emphasising its temporal dimensions) that is a provisional, cumulative process entailing various modes and degrees. Rather than offer up a neat definition of what constitutes ‘interculturality’, this chapter serves to unsettle these existing models, thereby exposing new dimensions of interculturalisation in the context of in-country education. The notion of interculturalisarion is explored in more detail elsewhere (see Naidu, 2025), while this chapter seeks to highlight pedagogic dimensions of the in-country experience, as evident in the accounts of students themselves.

			

			Drawing on research from a larger project (Naidu, 2021) aimed at exploring the potential of the in-country experience to develop intercultural capacities, this chapter examines the experiences of Australian students participating in two semester-long ACICIS study programs, the Flexible Immersion Program (FLIP) and Development Studies Immersion Program (DSIP). From these two programs, both based at UGM in Yogyakarta, a sample of 16 participants was recruited: a mix of female and male students, from a range of university programs across Australia, and with varying levels of Indonesian language proficiency. These participants were interviewed at several points in time, starting with a pre-departure interview. I then spent the first week with them in-country, attending their orientation course and conducting focus groups. I returned around halfway through the semester for one-on-one interviews with each participant and to spend additional time with them where possible. A final round of interviews was conducted after their return to Australia, generally around three months post-return. Data from this core group were complemented by observations, interviews with ACICIS in-country staff members and two focus groups with local Indonesian students acting as student buddies for the program.

			The pedagogic ensemble

			Despite evidence of positive learning outcomes among study abroad students, researchers have not been able to ‘fully pinpoint the aspects of study abroad travel from which benefits specifically derive’ (Liang et al., 2015, p 227). Rather than seeking to ‘pinpoint’ such aspects, this chapter seeks to foreground the dynamic interconnectedness of these different dimensions with the aim of elucidating the pedagogic processes involved in interculturalisation. Working on the premise that learning is always situated, it is necessary to attend to the ensembles of people, objects and practices involved in these pedagogic processes (Noble, 2017, p 25). Given the multidimensional character of pedagogy, attending to the ‘pedagogic ensemble’ in-country allows an exploration of an array of factors that exert pedagogic force (Watkins, 2015) on participants. While it can be helpful for the purposes of analysis to consider these elements individually, it is crucial not to lose sight of their collective impact. This ensemble comprises factors that might be considered both formal and informal, public and personal; overlapping in dynamic ways to act pedagogically on students.

			

			Pedagogy, in this context, must be considered beyond the realm of cognitive development; understood, instead, as embodied, affective and temporal. Pedagogy is processual by nature, yet this temporality often slips from view (Watkins et al., 2015). In the context of in-country education, questions of temporality are often reduced to snapshots of ‘before’ and ‘after’ to measure intercultural (or other) gains. What is crucial, however, is an empirical analysis of what occurs – pedagogically – during the in-country experience. Concerned with the how of interculturalisation, I employ a notion of pedagogy that is ‘attentive to the ways in which it operates as a broader cultural process extending beyond formal sites of learning’, mediating the acquisition of cultural resources that enable or constrain participation within particular contexts (Watkins et al., 2015, p 11). Much more than a singular teacher-learner coupling, pedagogy is related to a ‘collective enterprise of inculcation’ (Bourdieu, 1977, p 17). This entails a complex entanglement of spatial and temporal relations, involving multiple pedagogic modes, and an ensemble of actors (Watkins et al., 2015, p 13). With this in mind, teaching in this context is not limited to the work of professional teachers and tutors in formalised settings but rather includes implicit and explicit teaching by the students themselves and various others, both human and non-human. As one participant put it, while describing mundane interactions with locals, being in-country means that ‘literally … every activity is a learning lesson’. Perhaps, more accurately, these activities should be described as potential ‘learning lessons’, since they are not always realised. This comment, however, speaks strongly to the breadth of ways in which the in-country experience might act pedagogically upon participants. Although there are multiple aspects of this pedagogic ensemble of in-country education, and ways of categorising these dimensions, here I focus on just three: relationships with others; relationships with the material environment and relationship to self.

			

			Relationships with others

			Relationships with locals are often understood as a crucial element of the pedagogic function of the in-country experience, particularly in relation to language development. Language learning is not just an intellectual end in itself, but an important dimension of navigating intercultural encounters. Furthermore, although mastery of the language is not required as a prerequisite to such encounters, the processes of teaching and learning themselves constitute a site for potential interculturalisation. In other words, language acquisition is both the means and the result of intercultural interactions. When I asked Mel,1 a FLIP participant, about her language development since being in-country she said:

			Oh, it’s much better. Much, much better. And I’m just more confident speaking now … I really had trouble speaking informally, and just chit-chat, I just wasn’t good at it. But I’m getting better … striking up conversations is getting easier, and … I don’t kind of dread it anymore when the Gojek driver starts going, like, ‘Oh … dari mana?2’ No actually, I still do, because it’s a broken record conversation … [laughter] … every time. It’s like a formula that they’ve all learned.

			Mel refers to chatting with Gojek drivers, wherein the customer is often engaged in what becomes a familiar conversation format discussing where they are from, what they are doing in Yogyakarta and so on. Although she still dreads these ‘broken record’ conversations, she now feels confident in her ability to navigate this social situation. It is, in fact, the repetition of this scenario – with different drivers on various occasions – that exerts a powerful pedagogic effect. She comments on its formulaic nature, but importantly, it is now a formula that she has mastered as well. Repeated, transactional exchanges like these not only add to the linguistic repertoire of students but engender increased confidence in intercultural encounters, which in turn present more opportunities for such interactions, including for language development, and so on and so forth; creating a cumulative (though not always linear) trajectory of interculturalisation.

			Relationships between ACICIS participants and locals often involved a dialogic dynamic of teaching and learning. Another FLIP student, Kent, commented that, as a bule,3 you attract a lot of Indonesians who speak English. The interactions that ensued often performed a pedagogic function, both linguistically and culturally. Kent described one friend of his, who spoke ‘immaculate English’, saying:

			We very much talk about English things, like soccer in the UK … and drinking in Australia and stuff … I like to try and speak as much Indo[nesian] as I can, but … you sort of just switch between whatever works … ‘cause some things they still won’t understand, so you’ve got to explain it in really clunky Indonesian.

			It is during exchanges like these that both parties are able to learn, and to teach, from their respective cultural perspectives. Once again, the transactional character of these relationships is crucial to interculturalisation and it is through such interactions that the ‘inter-’ aspect of interculturalisation is realised. That is, these repeated, firsthand interactions provide the opportunity to understand culture in a way that is different to learning about culture from a distance. There is also potential to gain an altered perspective on one’s own cultural standpoint when engaging in such conversations, which can lead to a more critical understanding of the ‘self’.

			Significant to the scenarios described by participants is the informal nature of these interactions with local people. The pedagogic function of friendships with Indonesian classmates, for example, is evident in interactions where locals assume a role of ‘teaching’, which can vary between implicit and explicit modes of instruction. Caitlin provided the following description of one such interaction:

			I was walking back to my kos with the girl from my class, I was like, ‘Oh, do you want to stop and get something from the bakery?’ … and so we went in and I automatically went to, like, the chocolatey looking things ‘cause I love chocolate, and she went to the other side of the wall where there was all these Indonesian snacks and she … called me over and talked me through every single Indonesian snack … and what was in them, and what they were called … If I’d gone in there by myself, I would have gone for, like, western-y looking stuff … things that I know that I like … so … we had an assortment of Indonesian things and then I chose one chocolatey looking thing … and that was my least favourite thing that we chose.

			

			Caitlin’s friend teaches her through explicit explanation of the Indonesian foods, but in a way that is personal and embodied. Their emerging friendship, and time spent in each other’s presence, act as a catalyst for Caitlin to disrupt her existing preferences and try new things. While this scenario might strike us as a classic example of a well-established understanding of immersion, Caitlin also demonstrates an awareness of the teaching and learning processes taking place and, therefore, a degree of reflexivity regarding the pedagogic function of such friendships.

			Interactions with native speakers are generally agreed to enhance language gains (Coleman, 1997) and some study abroad scholars argue that students should seek to only speak in the target language while in-country (Engle & Engle, 2012). The picture is somewhat more complex, however, when it comes to intercultural development. Even if we accept that maximal interaction with native speakers is optimal for language progress,4 the relationship between language, social interactions, and interculturalisation requires consideration. Participants shared multiple examples which highlight the complex and entangled nature of these dimensions of interculturalisation. Discussing the classes she was taking at UGM, Caitlin said:

			I was actually kind of lucky that I chose two immersion classes from the English faculty because, in terms of making friends, most of them speak really good English … because they study English, they’re happy to speak English with you, and so you can establish … a friendship … with one of my friends I was like, ‘can we just try using Indo[nesian] so we can practise?’, and because we already knew a bit about each other, it was easier … I felt more comfortable … Although … it’s … good and bad … because her English is so good, you get frustrated, like, struggling with Indonesian, so you just switch back to English … but in terms of, like, making friends and … doing things with Indonesians … that was helpful.

			This shows an interesting nexus between comfort, language and pedagogy. Here, Caitlin unsettles the often-assumed connection between language and interaction with native speakers, since the friends she describes are Indonesian native speakers, who often choose to converse in English. In fact, their fluency in English is a crucial factor in making the friendship probable (given their presence in her English faculty classes). The choice of language during their interactions is a source of concern for Caitlin, who has a strong desire to improve her Indonesian language skills, and yet conversing in English made it easier to establish a meaningful connection with these particular classmates.

			

			While researchers and educators often advocate the importance of relationships with locals in study abroad programs, some have taken the view that interactions between program participants have a detrimental impact on learning and should be moderated (Coleman, 1997; Engle & Engle, 2012). There is room, however, to rethink these attitudes (Naidu, 2025). Although it is interactions with local people that are usually associated with enhancing language development, relationships with fellow participants can also exert pedagogic force in this area. Mel, for example, described the significance of other ACICIS participants in improving her Indonesian:

			Just hearing a lot of my friends who are quite good at informal language … just picking up a few words from them. It was funny … when we were in Bandung … [another participant] was just kind of observing an elevator, and she was like, ‘Oh, ke bawah’.5 And I was like, ‘Oh – I would say turun’6 … and I feel like that’s slightly more formal … so I was just like, ‘Oh, we say that differently. I wonder what else we would say differently?’ … So we just kind of did this list … like, ‘OK – I’d say sebelumnya, you’d say dulu’7 … you know, all this stuff, and she was like, ‘Yeah, it’s a completely different language’.

			While the goal for Mel is certainly increased proficiency and competence in speaking with local Indonesians, here she describes the instrumental role of informal teaching occurring between the Australian students. This not only requires someone with more knowledge or experience, in this case the knowledge of informal Indonesian language forms, to assume the role of ‘teacher’, but also an actively curious ‘learner’ to engage in the process. Revealing various actors within the pedagogic ensemble, this highlights the overly simplistic idea that in-country students should not mix with fellow program participants, or that all conversations need to be conducted in the ‘target language’.

			Just as study abroad providers and educators might ponder the right balance between time spent with locals and with fellow participants (Engle & Engle, 2012; Liang et al., 2015), some students also contemplated this issue. Caitlin reflected on times when she was alone as providing more opportunities for meaningful interactions with local people, saying this may be because it is ‘intimidating for people to come up and chat to you if you’re in groups of big, white, loud, English-speaking people’. She described occasions where she would normally be in the company of other ACICIS participants but happened to be alone, and how this presented opportunities for communication with local students. She concluded this train of thought by saying:

			

			Sometimes [it’s] handy to separate yourself a bit … from other Australians … which is why I think ACICIS … is amazing because … if you’re having a bad day and you just want to speak English … [and] spend time with people who … get your perspective on the world … and the way you were brought up … you have Australians who you can message and be like, ‘Wanna go for lunch? Wanna go for dinner?’ … but then if you … want to try and immerse yourself more … you can just … go off and be by yourself and make Indonesian friends … you’ve got the option.

			Caitlin expresses that the presence and availability of fellow ACICIS participants provides a sense of comfort and security, speaking to a shared experience of both language and culture. This shared experience, manifest in relationships with people who ‘get your perspective on the world’ and ‘the way you were brought up’, is what Bourdieu referred to as habitus. Through the notion of the habitus, we have a way of understanding past experiences and the way they sediment into dispositions, thereby affecting our engagement in the world (Bourdieu, 1990, 2005). As lovely as her new Indonesian friends are, they do not offer the same level of familiarity as fellow Australians; something that can be an important factor in coping with the challenges of study abroad. Relationships with fellow participants, therefore, can fulfil several important functions as part of the pedagogic ensemble in-country. 

			Relationships with the material environment

			The pedagogic ensemble in-country, however, consists of more than just people. Research on study abroad often addresses adaptation in terms of linguistic and cultural differences, with little discussion of how students adapt to their new material environment. The process of adapting to new environments can afford a transformative effect on subjectivities, with specific localities and materialities contributing to a different sense of self (Robertson, 2018, p 550).

			

			The pedagogic processes at work in the formation of such subjectivities are discussed here by focusing on two elements of the material environment in-country: transport and toilets.

			The in-country experience inevitably involves a process of navigation and familiarisation with a new place; a process that happens as students move around the locale and is, therefore, both mobile and embodied. Walking, for example, is a mode of engaging with one’s physical surrounds that can be significant in affording a sense of familiarity with the new locality. David, a DSIP participant, spent large amounts of time in the first few days of his ACICIS program walking around Yogyakarta and credited this with quickly becoming more comfortable in-country. By placing himself in direct contact with the immediate environment, he expedited the process of becoming more ‘at home’ in it. For some, the pedagogic function of walking endured throughout their time in-country, like Eric, a DSIP participant, who said:

			I just wander … if it’s walking distance … I’ll walk it … and generally … I will meet somebody on my walk … I mean, the other day I was just walking along here and this Muslim cleric stopped me in the street and … just … you know, a five-minute conversation … but … I mean, I’ve walked this street maybe fifty times – probably more than that – but every time I walk, I go, ‘Oh, I’ve never noticed that before!’

			Eric is consciously opting to walk the streets of Yogyakarta for the benefits he associates with it, such as noticing new things and opportunities to converse. The choice to walk, therefore, is connected to his desire to open up opportunities for being taught by the people and things he may encounter.

			Ride-share services, such as Gojek and Grab, are highly popular among ACICIS participants. Several spoke of the language opportunities that came with riding Gojek, like Mel’s example of the formulaic conversations with drivers. Navigating the use of smartphone apps for these services also represents an engagement with materiality that bears pedagogic force, particularly the need to grasp more colloquial and abbreviated language forms to communicate with drivers. Furthermore, those participants that chose to hire or buy motorbikes in-country had to learn to navigate the (quite different) traffic conditions of Yogyakarta compared with Australia. Isaac, another FLIP participant, said this did not take much getting used to ‘because there’s no rules, it’s just common sense’. He added:

			

			If there’s a red light and no one around, you go through the red light. Although that takes a lot, for me to do, because … that’s like the first thing you learn as a kid in kindergarten, is like, red means stop, green means go … it’s tough to get over that one.

			Learning to drive in Indonesia is not only about acquiring new skills, but also learning to override particular impulses. This involves an ‘unlearning’ of sorts or, more precisely, a learning of the contextual contours of social behaviour to know what is appropriate (and be able to act accordingly). In learning to ignore a red traffic light, Isaac refers to the power of socialisation that occurs when we are young, but also to the flexibility of the habitus. Although he feels a strong urge to stop, he is consciously choosing to override it, and thereby adapting the habitus – or at least consciously choosing to push against it – in order to attune himself to the new environment.

			Discussions with participants around different toileting and hygiene practices in-country also provided interesting examples of the processes of adaptation, exemplifying something that is a universal experience but is surrounded by a complex array of beliefs, routines and cultural practices. Given the generally private nature of these experiences, they also represent a form of cultural knowledge not always accessible to the outsider. This point was raised by some participants, who wondered how Indonesians (especially women) ‘managed it’:

			I think I really need to find out how they actually go to the loo … I must admit, I don’t know how the old girls do it, because … if there’s not something to hang on to … [laughs] I struggle … it must be a cultural thing where … they’ve grown up with it and they stayed with it, their bodies are more in tune with it … My knees give out … And you’re thinking [laughs] ‘Oh … no, this is not fun’.

			This quote from Alison, a DSIP participant, points to cultural knowledge as more than just a cognitive understanding, since it is also a bodily incapacity which prevents her adaptation to local styles of toileting (‘my knees give out’), which she proposes must be maintained through regular practice (‘their bodies are more in tune with it’). Others were also confronted by both the physical and affective challenges presented by these differences. By choosing accommodation with a Western-style bathroom, and ‘holding on’ when Western-style toilets were not available in public places, some participants managed to avoid using squat toilets altogether. Therefore, the habitus – experienced in not only the physical posture of toileting acquired in Australia, but also the associated perceptions and emotions (such as ideas of hygiene and disgust) – when confronted with this alternative, required a bodily response to the situation. Either the habitus needs to adapt, or control the body, in order to conform to the demands of maintaining affective comfort.

			

			For some, the process of adaptation seemed easier than others. When I asked Caitlin about this issue, she responded, ‘You get used to it. I still hate the floor being wet … but again, you get used to it’. She then relayed an experience from the previous day of going to a coffee shop with an Indonesian classmate. The venue was one where patrons removed their shoes upon entering, which Caitlin said was ‘fine’, except that she had to go to the toilet while there. The problem lay in her shoes being at the entrance, with the toilet located in the opposite direction. She shared her thoughts in that moment, saying:

			I was like … [in disgusted voice] ‘I’ve got to go to the toilet with no shoes on, which is gross’, and I was like, ‘I’m almost considering just … holding on’, but it was going to be too long … so I had to go to the toilet with the wet floor, with no shoes on, and I was like … ‘This is cringeworthy’ … you just do what you have to and … you kind of get used to it even though I still hate it.

			In relaying this story to me, it was clear how disgusted she was in that moment, but also conflicted. If she was that repulsed by the idea of having to go to the toilet there with no shoes on, why not just go and collect her shoes? Seemingly, Caitlin had a powerful desire to fit in. She was anxious to establish a friendship with this classmate and did not want to do what she perceived would reinforce her status as an outsider. Based on this desire, she chose to remain bare-footed, despite her disgust. Among other things, this story illustrates the labour that can be involved in trying to adapt to a different context. It is easy to assume that, given time, people will adapt to their surroundings without much conscious effort or thought. And at times, this may be so. But in Caitlin’s account, we have a clear example of a conscious decision, made with significant resolve to overcome her discomfort, to behave in a way she believed would be socially and culturally appropriate. She also draws attention to the temporal dimension of this adaptation, by saying – several times – that ‘you get used to it’; gesturing towards a trajectory of interculturalisation experienced during her time in-country.

			

			Relationship with self

			In addition to pedagogic processes that occur while engaging with others and the material environment, some participants also spoke about personal routines that held a pedagogic intent. It is in this sense that I explore participants’ relationship to self, though there are numerous ways in which this relationship could be framed. For example, themes of personal growth, transformation, and ‘finding oneself’ are common in research on study abroad, and travel more generally (Liang et al., 2015). It is, however, the personal processes of teaching and learning discussed by participants that are presented here. These are crucial to consider in terms of interculturalisation, since they reveal the ways in which students might go about developing capacities to interact in-country, as well as how they perceive themselves in relation to the ‘target culture’. Such personal pedagogic practices usually took place in the domestic space and were self-directed, such as keeping a journal. While discussing Isaac’s routines around study, I asked him how he goes about learning new words:

			I have a journal that I’ve kept, that I try and write a couple of pages every few days … ‘cause through that you discover words that you want to say that you can’t, and then I have … a flashcard app on my phone, and I punch them in there … and after a few days they kind of go back into my vocab … I’ve always wanted to keep a journal, and after a couple of days I give up. But … I think I’m more incentivised to do it here ‘cause it acts like that double up, like also a learning tool … and maybe an incentive to keep learning.

			This pedagogic routine, combining the use of a written journal and a flashcard app, is effective for Isaac for several reasons. It is personalised to target learning in his areas of interest (which were not the same as those covered in university language classes) and is undertaken on a regular basis. Furthermore, the investment involved in this practice is recognisably worthwhile to Isaac himself, which provides incentive for continued engagement.

			Language learning, however, was not the only purpose of this practice. Eric had mentioned keeping a journal during the first week in-country, but later said this had changed into just ‘making random notes’, since his daily routine had ‘become quite monotonous’. He added, ‘… but the stuff I’ve found interesting and important, I just make notes about … so I can reflect back on it … there’s always something new’. He then proceeded to describe something he had learned about Javanese culture the night before. Unlike Isaac, the primary purpose of Eric’s journal was to record the ‘interesting and important’ dimensions of his experience.

			

			Caitlin, too, kept a journal during her time in Yogyakarta, explaining the multiple purposes of this practice:

			It was kind of [laughs] … initially, like a, ‘I want to remember as much as I can’ kind of thing… like a memory thing, so … I can look back on it and look through it … but I think it has also become something that kind of keeps me sane, ‘cause … I have to write down what I’m thinking and … all the cool stuff that I see and, like, encounter … So that way I write it down … and I don’t explode by not being able to tell people things [laughs].

			Caitlin’s journal was a substitute, of sorts, for discussions with loved ones about her experience, as well as a way of recording not only what she did, but also ‘cool’ thoughts and observations. Through such personal writing practices, participants can extend their language skills, as well as note experiences and thoughts regarding cultural differences. Related to this, their journals act as a tool for reflection, constituting a space to record things that are ‘weird’ or ‘important’. I posit that the habit of recording these thoughts is related to a heightened practice of noticing them in the first place, thereby becoming part of the pedagogic ensemble in-country.

			Caitlin also described another personal pedagogic habit that she was working on: watching sinetron. An abbreviation for sinema elektronik,8 these soap opera shows are a staple of Indonesian prime time television, known for their overly dramatic – even nonsensical – plots (Putri, 2018). Regarding these shows, Caitlin said:

			I started watching … one of the sinetrons … it was actually really painful to start [laughter] because … they’re so terrible … and the first day I tried to watch it, I had to turn it off halfway through … but I was like, ‘No … I need to’ … so for the past, like, week … I’ve watched pretty much every day … it’s actually been really good, because when I first got here I tried to watch a few and I couldn’t understand anything so I just turned it off … whereas … now I can actually follow what’s going on and I can pick up most of what they’re saying … which is really, like, encouraging.

			

			There is undoubtedly an element of labour involved in the formation of this habit. Caitlin is not watching the sinetron for the purpose they are created, that is, for entertainment. In fact, she describes viewing them as ‘hard’ and ‘really painful’. Yet she persisted, because she believed it would be beneficial for her language development. Through practices like these, some participants demonstrate high degrees of intentionality, agency and reflexivity in the pedagogic function of the in-country experience. That is, they are not passive vessels that receive learning purely via the ‘immersive’ experience of the in-country experience, but rather, they are active participants in their own teaching and learning through various means.

			Conclusion

			The experiences of ACICIS participants presented in this chapter are, of course, but a few in comparison with the entirety of their time in-country. They do, however, provide glimpses into the pedagogic processes involved in relation to the potential for the development of intercultural capacities. Through detailed analyses of not only what students learn in-country, but how, we can better understand the ways in which the in-country experience might exert pedagogic force. Crucial to this understanding is the recognition that elements of the in-country experience affect students in overlapping and multiple ways, understood here as part of an ‘ensemble’. The pedagogic ensemble of the in-country educational experience is different for every student, based on multiple factors, including family background, education, professional experience, class, gender, and so on. What is clear, however, is the multitude of meaningful ways in which ACICIS participants are presented with opportunities for interculturalisation; opportunities which are increasingly valuable in our globalised world.
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						1	 All names for participants used in this chapter are pseudonyms.


						2	 dari mana? – where are you from; where have you been?


						
3	 bule – foreigner.


						4	 Although some scholars, such as Liddicoat (2008), argue that there is also a place for first language in language learning, especially for discussing complex linguistic and cultural ideas.


						5	 ke bawah – to go down; to go below.


						6	 turun – to descend.


						7	 Both sebelumnya and dulu mean ‘before’.


						8	 Sinema electronik – electronic cinema.
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			Personal reflection

			Dwi Noverini Djenar

			I learned during my final year of primary school in Lawang, a small town in East Java, that learning a new language – in this case, English – was an adventure for both the mind and vocal apparatus. Having to remember to put stress on the correct syllable for the word ‘umbrella’, or to modulate intonation when uttering the simple greeting ‘how are you?’ created among us young students a feeling of puzzlement as well as excitement. Often, our spontaneous response to the learning demand was to giggle lengthily. Amused by the unfamiliar sounds, we would sometimes compare them with sounds from Javanese or Indonesian, languages we spoke among ourselves in class and in the school grounds. I cannot remember how much of the textbook we covered that year, but what has stayed fresh in my memory is the excitement generated by the learning – a feeling I experienced again when I learned more languages (German, French and Dutch) at high school.

			It is in large part with this positive learning experience in mind that I have been encouraging students to participate in ACICIS programs, beginning from when I was teaching Indonesian at La Trobe University in the 1990s and now at the University of Sydney, where I have been working since 2009. Whether students undertake intensive language or other ACICIS programs, I have always believed that in-country study provides a valuable opportunity to experience Indonesian in live situations and to build connections through shared activities. That opportunity, coupled with the affordances of digital technology, which has made access to people and languages much easier, could greatly enhance language learning.

			

			ACICIS itself began with a focus on Indonesian language and culture and gradually branched out to include non-language programs. This move was motivated by the consideration that many students interested in acquiring (and extending) knowledge about Indonesian society may not necessarily be interested in language learning and that the interests of such students should also be facilitated. The broadening in program offerings led to positive gains in student numbers as well as in the number of participating institutions and academics from Australia and Indonesia who gave expert input for the design of new programs or taught within the programs.

			The success in growing student numbers notwithstanding, the expansion brought with it an unfortunate and unintended consequence. Programs were gradually viewed in divisionary terms, as language and non-language programs. Although there is recognition that including a language component in non-language programs (such as the Development Studies Immersion Program) is useful, it remains unclear how the design of that component conceptually relates to the design of the overall program. In what way, for example, does a two- or three-week language course given prior to the commencement of a science- or social-science-based program prepare students for that program?

			There seems to be a tacit understanding that beyond the short language course, being in-country itself would provide the necessary condition for language input. This assumption is certainly not baseless. Immersion, as research on second language (L2) acquisition has amply shown, could boost L2 acquisition. Studies on language input within study abroad settings demonstrate that effective input requires, among others, longer language study prior to study abroad, exposure to technology-based input, opportunities during study abroad for frequent interaction with ‘native’ speakers and minimisation of interaction with L1 peers. To what extent is this knowledge about input taken into consideration in the design of ACICIS non-language programs? Why should it matter that students go through an entire semester in Indonesia without developing an interest in how things are thought, said and written about in Indonesian?

			A possible response to the latter question may run as follows. If we dispense with language, or cannot articulate how the language course relates to the non-language component, surely it is a missed opportunity for both programs and participants? Instead of enabling students to acquire multiple skills at once while being in-country – the skill to have deep engagement with a wide range of interlocutors and to access knowledges available through language, and the skill to gain disciplinary knowledge through the secondary medium of L1 – we end up nurturing only the latter skill.

			

			The study by Elena Williams (2025) on the impact of student mobility on Australia–Indonesia relations encourages us to think of relations in terms of a bi-directional process involving mutual self-transformation of both students and hosts. This study by Williams could serve as a departure point for reconceptualising language learning within the ACICIS context. If we begin with the basic premise that relationship building necessarily involves some degree of language, and if acquisition of disciplinary knowledge can be appreciably enhanced by taking language into account, we can from there take steps to transform program offerings, not through radical whole-program changes but through conscious re-positioning of language within non-language programs.

			In concrete terms, re-positioning would entail identifying gaps and thereafter looking for low-hanging fruit. Such gaps could focus on speaking or writing, or other macro areas such as reading and listening. When I ask students at the beginning of a semester what they would like to learn or improve on, answers inevitably include ‘fluency’ and ‘grammar’. These answers tell us something about how they identify goals in language learning: students want to develop ease of speaking (fluency) and to know how to use relevant structures (grammar). Notice though that their answers do not suggest a lack of awareness about the relationship between the two areas. These answers in fact tell us rather poignantly that their concerns about grammar are not concerns about how to use ‘correct’ structures only in speaking – for concerns about speaking are mainly expressed under the rubric ‘fluency’. Rather, they signal the desire to acquire knowledge about language structures that can be applied in speaking and other areas of language learning such as writing. Thus, the seemingly simplistic answers reflect an understanding that an important goal in learning a language is to be able to communicate well in both speech and writing.

			Although speaking and writing are basic activities in language courses, speaking is sometimes viewed as more difficult because it is immediate, requiring learners to produce language on-the-fly. It is perhaps for this reason that students’ prime focus tends to be on developing fluency. One might object that an overemphasis on speaking could lead to a misconception that to be able to write in Indonesian is not important or that being able to contribute ideas in writing in Indonesian on matters of public interest in Indonesia is not a valuable generic skill. This objection is in effect an expression of concern and points to a question about value. Such question proves to be difficult to answer, given the availability of AI tools, which can produce writing for us. Yet the question is worth asking, even if we don’t have an answer yet.

			

			For now, if we return to the idea of identifying low-hanging fruit to transform programs, where do we start? This short space does not allow me to give elaborate examples, but the following may illustrate the intention. The literature on language proficiency during study abroad recommends creating opportunities for students to broaden interaction with L1 speakers. One way to do this could be through leveraging hosts’ social networks (including those of homestay families, teachers and Indonesian ‘buddies’). Granting that such opportunities may be more open to participants of semester-long programs than those in shorter programs, there are nonetheless ways of creating them in the latter programs.

			In terms of mainstreaming language learning within non-language programs, we can think of simple but systematic steps to embed language in its various forms into program activities. Being in-country means being surrounded by a ‘linguistic landscape’ rich in sounds and texts from which students can gain much insight about Indonesian society. Programs can embed aspects of this landscape in the teaching-learning plan and material; for example the PHST participants could be encouraged to develop an appreciation for Indonesian names, sounds and social practices through the activities of noticing (where and how language is presented to the public), language production (pronouncing key words such as sehat, sakit, Puskesmas, balita and ‘empat sehat lima sempurna’, all of which are packed in cultural references) and translating.

			Integrating language into non-language programs, if done systematically and in a sustained manner, encourages students to treat language as a usual part of social life in Indonesia and hence of their in-country experience. It is to treat language learning not as a separate component whose content they forget after the introductory short course. Putting language at the centre of in-country experience, in this sense, is less about dedicating whole programs to language learning – for ACICIS already has such programs (the Flexible Language Immersion Program and the ILSC) and more about making language in its all embodiments – the speakers, public signs, snack packaging, T-shirt and uniform logos, train station announcements and so forth – visible (and audible) to and appreciated by all participants.
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			ACICIS programs as successful ‘public diplomacy’: Deepening bilateral relations through the New Colombo Plan, 2014–2019

			Elena Williams

			‘Public diplomacy’ and ‘people-to-people’ initiatives represent a key pillar of DFAT’s operations. One of these initiatives is its signature scholarship and grants program for undergraduate students, the NCP. At an annual investment of approximately $50 million and boasting more than 60,000 alumni, the NCP has prioritised Indonesia as a destination since the program’s launch in 2014. ACICIS has been the primary ‘in-country’ provider through which NCP programs in Indonesia are delivered, offering a mix of two-week study tour programs, six-week practicum internship programs, through to full semester academic and vocational programs on Indonesian campuses and in Indonesian workplaces. However, few studies have critically examined the NCP’s impact on the Australia–Indonesia bilateral relationship to date, or specifically, the role ACICIS has played in deepening bilateral ties through grassroots people-to-people relationship building among student cohorts and host communities.

			In this chapter, I examine the NCP’s influence on Australia–Indonesia relationship building between 2014 and 2019 and ACICIS’ role in the NCP’s implementation in Indonesia. I argue that ACICIS’ broad range of multidisciplinary study options has opened new and significant avenues for relationship building among young Australians and Indonesians who might otherwise never have had the opportunity to meet. In doing so, ACICIS has contributed to the broad success of the NCP in Indonesia, fostering a new generation of Australians and Indonesians building relationships with each other. Amidst the decline in area studies and Indonesian specialist degrees on offer at Australian universities since the mid-1990s (Aspinall & Crouch, 2023), ACICIS’ programs hold significant potential to renew interest in our nearest neighbour across new disciplines and can serve as an avenue for expanding Australia’s future Indonesia and Asia literacy strategies.

			I begin by providing an overview of the rise of international education as a model of public diplomacy and contextualise the Australian Government’s NCP initiative. I then discuss the increasingly diverse programs offered by ACICIS with NCP support since 2014. Drawing on empirical data,1 I then highlight students’ motivations for undertaking in-country study in Indonesia with ACICIS in one of these new programs and the ways they have deepened Australia–Indonesia relationship building since their time away. In the final section of this chapter, I examine the contributions these new ACICIS programs have made to redressing Australia’s Asia literacy ‘crisis’ (Lindsey, 2012) and argue that the NCP is now well placed to become part of a more substantive, whole-of-government strategy fostering Asia literacy in Australia.

			Background: ‘International education as public diplomacy’

			Outbound study abroad programs from Australia to Indonesia have grown significantly in recent years through a framework of ‘international education as public diplomacy’ (Byrne & Hall, 2013). Universities globally have embedded learning abroad programs as a key strategy in their efforts to internationalise degree programs and provide graduates with ‘employability’, ‘intercultural’ and ‘global citizenship’ prospects in an increasingly globalised labour force (Grabowski et al., 2017; Gribble & Tran, 2016; Hudzik, 2014; Knight, 2004; Potts, 2016; Potts & Berquist, 2014). To attract students and compete globally, Australian institutions have also internationalised their degree programs, hosting both international (‘inbound’) students and sending ‘outbound’ Australian students abroad. While Australian students have traditionally travelled to Anglophone locations such as North America, the United Kingdom and Europe for semester- or year-long study abroad programs, in recent years there has been a significant increase in the number of Australian students travelling to the Indo-Pacific region for short-term programs, largely the result of funding made available through DFAT’s NCP scholarship scheme (Byrne, 2016; Manathunga, 2018; Schulz & Agnew, 2020; Tran, 2016; Tran & Rahimi, 2018). Indonesia has consistently ranked among the top seven destinations for Australian students in the NCP (ACICIS, 2024), as the federal government has positioned learning abroad as a key part of its ‘education as public diplomacy’ soft power strategy (Byrne, 2016; Nye, 1990).

			

			Table 22.1: Top Indo-Pacific destinations for Australian domestic undergraduate students studying abroad, 2014−2019

			
				
					
					
					
					
					
					
					
					
					
				
				
					
							
							Destination

						
							
							2014

						
							
							2015

						
							
							2016

						
							
							2017

						
							
							2018

						
							
							2019

						
							
							2014−2019

							(+/−)

						
					

				
				
					
							
							China 

						
							
							1,936

						
							
							2,162

						
							
							2,304

						
							
							2,354

						
							
							2,270

						
							
							2,292

						
							
							356

						
							
							18.4%

						
					

					
							
							Indonesia

						
							
							792

						
							
							1,234

						
							
							913

						
							
							1,181

						
							
							1,402

						
							
							1,545

						
							
							753

						
							
							95.1%

						
					

					
							
							Japan

						
							
							907

						
							
							1,074

						
							
							1,190

						
							
							1,429

						
							
							1,429

						
							
							1,478

						
							
							571

						
							
							63.0%

						
					

					
							
							India

						
							
							737

						
							
							1,032

						
							
							1,195

						
							
							1,277

						
							
							1,459

						
							
							1,406

						
							
							669

						
							
							90.8%

						
					

					
							
							Malaysia

						
							
							343

						
							
							645

						
							
							815

						
							
							787

						
							
							881

						
							
							1,218

						
							
							875

						
							
							255.1%

						
					

					
							
							Vietnam

						
							
							327

						
							
							628

						
							
							691

						
							
							815

						
							
							982

						
							
							1,185

						
							
							858

						
							
							262.4%

						
					

					
							
							Singapore

						
							
							471

						
							
							659

						
							
							671

						
							
							613

						
							
							677

						
							
							754

						
							
							283

						
							
							60.1%

						
					

					
							
							Cambodia

						
							
							393

						
							
							728

						
							
							800

						
							
							856

						
							
							627

						
							
							685

						
							
							292

						
							
							74.3%

						
					

					
							
							Other Indo-Pacific

						
							
							2,531

						
							
							2,995

						
							
							3,859

						
							
							4,187

						
							
							4,795

						
							
							4,877

						
							
							2,346

						
							
							92.7%

						
					

					
							
							Total Indo-Pacific

						
							
							8,437

						
							
							11,157

						
							
							12,438

						
							
							13,499

						
							
							14,522

						
							
							15,440

						
							
							7,003

						
							
							83.0%

						
					

					
							
							Change (+/−) %

						
							
							–

						
							
							32.2%

						
							
							11.5%

						
							
							8.5%

						
							
							7.6%

						
							
							6.3%

						
							
							–

						
							
							–

						
					

				
			

			Source: Prince, 2022, which draws on data from AUIDF.

			

			As economies and supply chains have become increasingly more globalised in recent decades, HEIs have adapted by providing ‘global experiences’ for students to produce ‘global-ready graduates’ (Hudzik, 2014; Knight, 2004; Manathunga, 2018; Salter & Halbert, 2017; Schulz & Agnew, 2020). Universities have established specific internationalisation targets for staff and students, often to compete in global rankings and to attract more students and staff to their institutions. Along with receiving inbound students, ‘internationalising the curriculum’ (Leask, 2015) and building graduate outcomes focused on ‘global citizenship’ and ‘intercultural competence’ (Bennett & Hammer, 2002), study abroad experiences have become a primary vehicle through which universities aim to meet such internationalisation targets (Buckner & Stein, 2019).

			Known by a variety of terms, ‘study abroad’ emerges in the literature as ‘education abroad, student exchange … international learning mobility, credit mobility and international student mobility’ (Potts, 2016, p 4). In Indonesian studies, periods of study in Indonesia for Australian students have been described as ‘in-country learning’,2 or ‘immersion’ programs (Welsh, 2015). In the literature and among peak bodies such as the United States’ Forum on Education Abroad3 and the International Education Association of Australia (IEAA),4 ‘study abroad’ and ‘learning abroad’ have been adopted most widely in recent years as inclusive terms covering ‘overseas study, international work experience, internships, practicum placements, volunteering, community service and other learning endeavours, where students remain enrolled at their home institution while travelling abroad for a component of their home degree.’ (Forum on Education Abroad, 2017; Potts, 2016).5

			Australian universities offer study abroad programs as a key component among their efforts to internationalise tertiary degree programs. As degree structures have become more flexible in recent years, universities have been able to offer a more diverse range of study abroad programs to students. Where a student was once required to commit to a full semester or academic year to study abroad, they are now presented with numerous credit-bearing options abroad, such as two-week tours, 10-day field placements or six-week internships. This model of mobility has proved popular with students and educators – who are able to facilitate study tours in their teaching breaks – and by 2019, study abroad experiences for Australian students had grown exponentially, from 3,375 in 1998 when data were first recorded, to 58,058 experiences pre-pandemic in 2019, or 23.3% of all undergraduate students (AUIDF, 2021). As outlined in Table 22.2, the majority of study abroad experiences to the Indo-Pacific (88%) were short-term, comprising internships, summer or winter practicum programs and faculty-led study tours (ACICIS, 2021).

			

			Table 22.2: Duration of study in the Indo-Pacific in 2019 by Australian domestic undergraduate students

			
				
					
					
					
				
				
					
							
							Duration of study

						
							
							Number of students

						
							
							% of student cohort

						
					

				
				
					
							
							< 2 weeks

						
							
							3,088

						
							
							20%

						
					

					
							
							2−4 weeks

						
							
							8,183

						
							
							53%

						
					

					
							
							4−6 weeks

						
							
							1,544

						
							
							10%

						
					

					
							
							6−10 weeks

						
							
							772

						
							
							5%

						
					

					
							
							> 10 weeks (including semesters/trimesters/terms)

						
							
							1660

						
							
							11%

						
					

					
							
							> 1 semester (including full academic year)

						
							
							193

						
							
							1%

						
					

					
							
							Total

						
							
							15,440

						
							
							100%

						
					

				
			

			Source: Adapted from AUIDF, 2021.

			While the origins of study abroad can be traced back to long-standing programs such as the United States’ Fulbright and European Erasmus schemes,6 or even further to the aristocratic ‘Grand Tours’ of the 17th to 19th centuries (Dulles, 1966; Vande Berg et al., 2012), in Australia, learning abroad can be considered a reasonably recent phenomenon. Australia’s geographic isolation, the expense of overseas flights and tuition, high living costs in destination countries and a ‘southern hemisphere’ academic calendar proved significant barriers for the majority of Australian students’ travel for many years. When students did travel, they often undertook programs in Anglophone locations such as North America, the United Kingdom and Europe for semester- or year-long study abroad programs (Bracht et al., 2006; Brandenburg et al., 2014; Potts, 2016). In many cases, study abroad was an experience undertaken by wealthier, high socioeconomic status students, largely enrolled in Group of Eight7 universities (Lowe & Kent, 2017). For many years, ‘study abroad’ often served as shorthand for a level of prestige and status among undergraduate Australian students, marking the experience as one that was available only to a minority of students, and certainly not the ‘rite of passage’ (Bishop, 2014) it has become today for students studying through programs such as the NCP.

			The advent of the Australian Government’s NCP scholarship scheme has resulted in an exponential increase in the number of Australian students travelling to the ‘Indo-Pacific’ region (Byrne, 2016; Manathunga, 2018; Schulz & Agnew, 2020; Tran, 2016; Tran & Rahimi, 2018). Since 2014, the program has been firmly positioned as part of the Australian Government’s public diplomacy strategy, featuring in key policy documents such as the 2017 Foreign affairs white paper (Australian Government, 2017) and in regional addresses from visiting Indo-Pacific presidents and prime ministers. In the context of international education as a model of public diplomacy, the NCP has opened multiple opportunities for Australian universities and consortia to expand their operations in the region, and clearly position education at the centre of Australia’s regional public diplomacy initiatives, as will be discussed later in this chapter.

			Australia’s soft power and Asia literacy through study abroad

			While the NCP is a new initiative, framing international education programs as a model of ‘public diplomacy’ and as a tool for fostering ‘Asia literacy’ has a long history in Australia. Successive Australian governments for more than 70 years have funded and prioritised international education scholarship schemes as a way of generating public diplomacy and strengthening ‘people-to-people relations’ between Australia and its nearest neighbours. The original Colombo Plan, which commenced in 1953 and ran until the 1980s, facilitated degree programs for more than 40,000 students from the Asia-Pacific region to study in Australia then return to their home countries equipped to strengthen democracy and public diplomacy (Kent, 2024; Lowe & Kent, 2017; Meadows, 2011; Missbach & Purdey, 2015; Oakman, 2010; Sobocinska & Purdey, 2019; Tran & Vu, 2018). Since then, subsequent governments have launched various inbound scholarship schemes including the Endeavour Awards,8 Australian Development Scholarships and Australia Awards;9 and smaller outbound schemes such as former Prime Minister Gillard’s ‘AsiaBound’ initiative and Rudd’s ‘Prime Minister in Asia Awards’, with a focus on forging relationships between Australia and its nearest neighbours and raising Australia’s profile in the region (Lowe & Kent, 2017).

			However, in 2014 the Abbott Government’s NCP marked a significant departure from preceding schemes, both in objectives and scale. Never had an Australian Government invested so heavily in an outbound study abroad program or positioned it so centrally as part of its public and economic diplomacy goals (Byrne, 2016; Lowe & Kent, 2017). Designed principally by former Foreign Minister, Julie Bishop, the NCP was imagined as a ‘reconceptualising’ of the former Colombo Plan: the NCP ‘inverts’ the original Colombo Plan, sending instead thousands of undergraduate Australian students to the Indo-Pacific region as a ‘rite of passage’ experience in their degree programs (Bishop, 2014). Divided into three program ‘streams’, the NCP awards scholarships directly to students for long-term periods of study between six and 19 months; semester awards to students via their universities for one or two semesters of study; and ‘mobility grants’ for shorter programs ranging from four to 14 weeks.10 It has grown significantly in size and scope since its inception: by 2024, more than 50,000 students had received an NCP award to study or intern in the region, including more than 12,000 to Indonesia (DFAT, n.d.). Over the past decade, DFAT has allocated more than AUD$340 million to the program, with an ongoing investment of approximately AUD$51 million projected annually up to 2028 (Australian Government, 2024; DFAT, n.d.). See Table 22.3 for further details of ACICIS’ funding allocations from the NCP program since 2014.

			

			Table 22.3: NCP funding allocations, 2014–2024

			
				
					
					
					
					
					
					
					
				
				
					
							
							
							2014

						
							
							2015

						
							
							2016

						
							
							2017

						
							
							2018

						
							
							2019

						
					

				
				
					
							
							Total NCP funding available

						
							
							4,000,000

						
							
							8,000,000

						
							
							20,000,000

						
							
							22,300,000

						
							
							36,000,000

						
							
							28,700,000

						
					

					
							
							ACICIS NCP Mobility Program funding received

						
							
							284,000

						
							
							608,900

						
							
							1,531,200

						
							
							1,900,800

						
							
							3,226,300

						
							
							1,997,050

						
					

					
							
							ACCIS subsequent term NCP MP multiyear funding received

						
							
							−

						
							
							−

						
							
							−

						
							
							272,800

						
							
							727,100

						
							
							627,000

						
					

					
							
							Total ACICIS NCP Mobility Program funding received

						
							
							284,000

						
							
							608,900

						
							
							1,531,200

						
							
							2,173,600

						
							
							3,953,400

						
							
							2,624,050

						
					

					
							
							ACICIS funding as % of total NCP funding available

						
							
							7.1%

						
							
							7.61%

						
							
							7.66%

						
							
							9.75%

						
							
							10.98%

						
							
							9.14%

						
					

					
							
							Students funded: First funding term

						
							
							69

						
							
							111

						
							
							303

						
							
							371

						
							
							609

						
							
							389

						
					

					
							
							Students funded: Subsequent terms of multiyear funding received

						
							
							−

						
							
							−

						
							
							−

						
							
							65

						
							
							197

						
							
							190

						
					

					
							
							Total students funded, 2014–2023

						
							
							69

						
							
							111

						
							
							303

						
							
							436

						
							
							806

						
							
							579

						
					

				
			

			
				
					
					
					
					
					
					
					
				
				
					
							
							
							2020

						
							
							2021

						
							
							2022

						
							
							2023

						
							
							2024

						
							
							Total

							(2014-2024)

						
					

				
				
					
							
							Total NCP funding available

						
							
							28,700,000

						
							
							28,700,000

						
							
							22,111,558

						
							
							15,058,285

						
							
							26,753,700

						
							
							$240,323,543

						
					

					
							
							ACICIS NCP Mobility Program funding received

						
							
							1,158,300

						
							
							511,500

						
							
							1,969,000

						
							
							3,906,100

						
							
							676,500

						
							
							$17,769,650

						
					

					
							
							ACCIS subsequent term NCP MP multiyear funding received

						
							
							214,500

						
							
							–

						
							
							–

						
							
							–

						
							
							–

						
							
							$1,841,400

						
					

					
							
							Total ACICIS NCP Mobility Program funding received

						
							
							1,372,800

						
							
							511,500

						
							
							1,969,000

						
							
							3,906,100

						
							
							676,500

						
							
							$19,611,050

						
					

					
							
							ACICIS funding as % of total NCP funding available

						
							
							4.78%

						
							
							1.78%

						
							
							8.90%

						
							
							25.94%

						
							
							2.53%

						
							
							8.16%

						
					

					
							
							Students funded: First funding term

						
							
							351

						
							
							155

						
							
							460

						
							
							787

						
							
							86

						
							
							3,691

						
					

					
							
							Students funded: Subsequent terms of multiyear funding received

						
							
							65

						
							
							–

						
							
							–

						
							
							–

						
							
							–

						
							
							517

						
					

					
							
							Total students funded, 2014–2023

						
							
							416

						
							
							 155

						
							
							460

						
							
							787

						
							
							86

						
							
							4,208

						
					

				
			

			Source: ACICIS, 2024, p 9.

			

			As an initiative to drive public diplomacy through education, the NCP is not a new endeavour. As Tran and Vu (2018) note, both the original Colombo Plan as well as the NCP reflect a concept of ‘international education as public diplomacy’ as a means of fostering better ties between Australia and its neighbours in Asia (see also: Byrne, 2016; Byrne & Hall 2013; Lowe & Kent, 2017; Sobocinska & Purdey, 2019). In this context, ‘public diplomacy’ can best be understood as ‘the promotion and enactment of soft power, including via culture, political values, policies [and] dialogue’ (Melissen, 2005). This conceptualisation of ‘soft power’ (Nye, 1990) emerges in significant recent government publications, such as the 2017 Foreign policy white paper, which defines ‘soft power’ as:

			the ability to influence the behaviour and thinking of others through the power of attraction and ideas. Soft power assets can include a nation’s education institutions, its aid program, its tourism assets and economic strength as well as other elements of national identity such as lifestyle and culture.

			(Australian Government, 2017)

			The NCP was highlighted specifically throughout the white paper as a key vehicle in driving Australia’s soft power goals in the region. While previous governments had fostered ‘international education as public diplomacy’ through other scholarship initiatives, the NCP differs significantly in its ambitious size and geographical scope; its considerable engagement with business and industry in the region; and in its positioning as an initiative designed and facilitated by DFAT, as opposed to the Department of Education and Training (DET; now the Department of Education, DoE).11

			The NCP’s sizeable expansion and ‘success’ can also be understood in the historical context of governmental efforts to increase Asia literacy across school and university policy settings over a number of decades (see Hughes, this volume). As Hughes (2014, p 28) notes elsewhere, defining ‘Asia literacy’ has been a problematic project for many years, ‘often narrowly defined or its meaning assumed as self-evident.’ However, despite these difficulties of definition and scope, Australian governments for many years have continued to pursue ‘Asia literacy’ or ‘Asia capability’ initiatives to advance Australia economically, or to capitalise on the region’s ‘growing prosperity’ (Heryanto, 2015).

			

			Some scholars criticise the way Asia literacy, or viewing the ‘NCP as Asia literacy’, can be used to justify university internationalisation targets, growing neoliberal agendas and a desire to produce ‘market-ready’ graduates (Missbach & Purdey, 2015; Ravinder & Dall’Alba, 2017; Welsh, 2015). Framing ‘Asia literacy’ in economic terms alone risks reducing students’ study abroad experiences to a transactional activity, minimising the significant cultural-linguistic transformative aspects that study abroad can have on both students and on Australian society upon their return (Welsh, 2015). When personal, immersive experiences are framed by governments as economic or ‘public diplomacy’ endeavours, there is a danger that they may lose their affective or transformative power, or the opportunity for Australians and Indonesians to forge more ‘meaningful connections with each other’ (Missbach & Purdey, 2015). As such, understanding the perspectives of Australian students and Indonesian host communities through their own lived experiences of these programs is crucial to understanding the impact of study abroad programs. Later in this chapter I draw on fieldwork data (Williams, 2025) highlighting how students and hosts conceptualise the impacts of ‘relationship building’ through study abroad, based on their own experiences of ACICIS and NCP-funded programs in Indonesia.

			Diversifying ACICIS’ programs, 2014−2019

			With the additional funding made available through the NCP to Australian universities and consortia, ACICIS’ programs grew significantly between 2014 and 2019, up to the onset of the COVID-19 pandemic and its ensuing travel restrictions in March 2020. Having already piloted successful ‘non-language’ internship programs in development studies, international relations and journalism (see King, this volume; Romano, this volume), ACICIS was well placed to take up the momentum offered through additional NCP funding. From 2014, ACICIS continued to expand its program options and explore new disciplinary terrain. NCP funding enabled ACICIS to launch five new PP programs (in agriculture, business, creative arts & design, law and sustainable tourism); two new short course tour options (the ILSC in Salatiga and the PHST with UGM and UI); and one new semester program in agriculture, offered through IPB in Bogor. The new programs were all offered to ‘twin’ ACICIS program offerings, where students could undertake a short-term version to pique their interest in a particular field, then follow up with longer, more intensive semester options. Alternatively, if students had commenced with a semester-long program, they could complement this with a short course internship or practicum thereafter.

			

			These new program offerings soon proved popular with students as well as ACICIS’ Australian and Indonesian partner universities. Between 2014 and 2019, enrolments in ACICIS’ PP programs more than tripled, from 44 students in 2014 to 185 students in 2019, and annual enrolments in the PHST also increased threefold during the same period, growing from 23 students in the program’s first intake in 2016 to 99 students in 2019. These new offerings demonstrated there was a keen interest among non-language discipline students for programs offered in Indonesia. For many, diversifying their skillsets and professional opportunities served as a primary motivation to undertake an ACICIS PP or short course program, as the following students describe:

			I didn’t even know you could bring Asian Studies and Medical Sciences together – suddenly the two parts of my degree made sense because I could see people working on things I wanted to work on in the future.

			(Former PHST student)

			Here was a program where I could get credit over the summer and gain an understanding of how Indonesia’s legal system works. We’re constantly being told Indonesia is one of our most ‘strategic partners’ – I wanted to be able to go and see what that meant for myself.

			(Former LPP student)

			In some cases, in-country study in Indonesia confirmed the path a student was already on as being ‘right’ for them, ‘reaffirming’ their existing study and career directions. As one JPP alumnus describes:

			I always knew [journalism] was what I wanted to do. But [being] in an actual newsroom … gave me the confidence that I could do it if I so desired.

			

			For others, studying abroad led them to carve out new career paths entirely. They talked of ‘new goals’, and ‘completely different career plans’, or as a former BPP student put it: ‘It changed my life, like night and day … After [Jakarta], I completely changed my career path in terms of where I wanted to head.’ Another student shared a similar experience, adding:

			I legitimately wouldn’t be on the career pathway that I’m on now had it not been for spending over a year in Indonesia. I just was on a really different trajectory, had really different goals that mean … I can pretty comfortably make a causal link between my time spent there and where I am now.

			These comments highlight the processes of professional ‘becoming’ these students went through as they transformed their student selves to ‘career-ready’ (Potts, 2018) selves. They illustrate clear links between study abroad and employability (Potts, 2018; Potts & Berquist, 2014), career construction (Cozens, 2023; Daly et al., 2019) and expanded professional pathways or ‘new possibles’ (Tran & Vu, 2018) that students could see after their time away.

			As a result of these diversified disciplinary offerings between 2014 and 2019, impacts on ACICIS alumni employability and professional pathways have also become evident across a range of sectors in Australia. Students from development studies, law and public health programs described the way their in-country study had helped them understand ‘the importance of body language’ and ‘how to communicate non-verbally’ in multicultural workplaces; had made them ‘a more considered health professional’; or increased their sense of empathy as a lawyer ‘working with minority clients on Temporary Protection Visas.’ One former DSIP student noted that it is ‘the transferable skills, the interpersonal stuff … the patience … the jam karet’12 that he now regularly draws on in his role as a social worker in the Melbourne court system. These comments demonstrate the impact study abroad programs have had on students not only in their own lives but also on the lives of their clients and colleagues with whom they now work in a range of sectors in Australia.

			In Indonesia, host community members also described the impact that engaging with a diverse range of ACICIS students had on them academically and professionally. For Indonesian host institutions, partnerships with ACICIS often served as a vehicle through which their academic communities could be transformed. Reflecting Knight’s (2004) model of ‘internationalisation at home’, ACICIS partnerships helped to internationalise the classrooms and campuses of Indonesian universities, introducing new styles of learning to local students and staff, as one academic in UNPAR’s International Relations Department in Bandung describes:

			

			I felt that the classroom became more critical … ACICIS students have a freedom of thinking ‘out of the box’, and when they attended my classes, our first-year [Indonesian] students had … just [been] introduced to critical thinking, to think more freely – so they had partners [to learn with] in the ACICIS students.

			For others, it was about shifting their own professional ambitions. Former student buddies and internship colleagues discussed an increase in their ‘international outlooks’ or their aspirations to pursue postgraduate study opportunities in Australia through an Australia Awards scholarship. For others, the opportunity to share in classroom discussions or internship placements had benefited them professionally, as one former student buddy describes:

			I’ve become a kind of ‘go-to’ person in the office when working with Australian clients now because of my experience with ACICIS students. My boss views that as something quite positive, and it’s also something I’ve mentioned in interviews when talking about intercultural skillsets.

			As these cases illustrate, the increasing diversification of ACICIS’ programs through the NCP has not only had positive benefits for Australian students but also for their Indonesian classmates, lecturers and internship colleagues. These academic and vocational experiences highlight some of the professional and academic benefits of ACICIS programs for participants. However, as students and hosts in my research went on to describe, it was often in their ‘small, everyday actions’ that the contribution to Australia–Indonesia relationship building could be seen most clearly.

			‘Small acts’ of relationship building

			As a public diplomacy initiative, DFAT has often placed great emphasis on creating ‘young ambassadors’ (Bishop, 2014) through the NCP. However, many students and hosts in my research did not identify with this language of ‘ambassadorship’ or ‘public diplomacy’. For these students, the expectation of being an ambassador felt like ‘enormous pressure’, adding ‘serious weight’ to their study abroad experience. While some students and hosts consider themselves now as ‘ambassadors’ for the relationship, joining formal networks such as the Australia–Indonesia Youth Association or Australia–Indonesia Youth Exchange Program, many more felt that a language of ‘ambassadorship’ did not resonate with them. Instead, they described numerous ‘small ways’ they felt they were now contributing to an Australia–Indonesia relationship, which they considered to be more meaningful.

			Indonesians described ‘small acts’ such as forging friendships in the classroom; welcoming new interns; ‘being a good Indonesian host’; building up a bahasa campur13 that they could communicate in together, or inviting Australians to cultural events in their family or community. Several internship and accommodation hosts felt they could contribute to Australia–Indonesia relationship building through everyday acts of welcome, hospitality and by ‘looking after’ their students. As one Yogyakarta accommodation provider put it simply: ‘The most important thing we try and do [is] to take care of them.’ A Jakarta internship host added that these acts of hospitality and welcome were small ways his organisation hoped to encourage students to become ‘agents of change’ back in Australia, to portray a positive image of Indonesia. As he explained:

			For Australians who don’t live here, who have never had the chance to set foot in Indonesia … Tell them, ‘In Indonesia, there are not bombs every day, Indonesia is quite safe’.

			Australian students described the way they built community through their small acts, such as sharing stories about Australian culture; being open to talking about sensitive or ‘taboo’ topics with their Indonesian friends (such as sexuality, politics or human rights cases); or simply by ‘being themselves’. As one former student described: ‘I would like to help change the image that Australians are all just Caucasian: that’s something I can do just by being myself.’ Other students resonated with this sense of simply ‘being themselves’ and the way this could lead to powerful and unexpected forms of community-building, particularly among LGBTQI+ students. In focus groups across Australia, several LGBTQI+ students described the sense of community they built with LGBTQI+ Indonesians, providing open and supportive spaces for their Indonesian friends to share ‘coming out’ stories; sharing networks and advocacy links across borders; and becoming a source of mutual support across social media for each other during and after study abroad. Through the ‘small act’ of ‘being themselves’, these students were able to forge new Australia–Indonesia communities with other young students, often creating significant safe spaces for their Indonesian friends to also ‘be themselves’.

			

			Importantly, both groups talked about the way they could now challenge and correct ‘stereotypes and misperceptions’ about each other’s countries and challenge their family and friends’ views, resulting in a ‘ripple effect’ of shifted perspectives. Indonesian host community members reflected on the ways their ‘parents viewed Australia differently now’ or their grandparents ‘now understood what I do a bit better.’ Australian students described the powerful shifts in attitude that many of their visiting family and friends experienced, as a former DSIP student describes:

			[My parents’] opinion of Indonesia as a ‘majority Islamic country’ was pretty standard [with] what you see on the news; you can imagine they had all the preconceptions of me going over there. But now I hear them having conversations that make me emotional sometimes to hear, with their friends, communicating how exciting Indonesia is, and Mum … speaks about it, she shares with her friends about Muslim people … that she’s not scared now, being around Muslims or things like that … So I guess that’s sort of opened my community to some acceptance, and they’ve learned a lot through our experiences. It’s so profound … being able to see that shift in someone.

			In this story, the ‘ripple effect’ of positive relationship building can be seen to spread beyond the student and their own community: here, the student’s parents are equally affected, resulting in attitudinal shifts in their community back in Australia. Had this student not studied in Indonesia, her parents would arguably never have been inclined to visit. Yet, precisely because she was studying there, her parents found themselves travelling to Yogyakarta, immersing themselves in their daughter’s academic and social circles. In turn, they were then able to carry positive impressions of Indonesia back to Australia and contribute to the relationship in new ways.

			In this way, the diversification of ACICIS’ programs from 2014 demonstrates not only increased academic and professional pathways for students but also a substantial positive impact on the Australian and Indonesian community more broadly, encouraging the family and friends of students and hosts to challenge their initial preconceptions of each other’s countries and to ‘change the narrative’ when confronted with xenophobic or racist views. Reaching broader groups of Australians and Indonesians through the diversified program offerings highlights the NCP’s significant return on investment in deepening Australia–Indonesia relations both within and outside the classroom. While students and hosts may have diminished their acts as ‘small’ or ‘unimportant’, they in fact represent deeply significant acts of Australia–Indonesia relationship building, the very kind espoused by the NCP as a program goal. When amplified through their surrounding circles of family and friends through a ‘ripple effect’, these actions represent significant relationship-building initiatives in their respective communities and for the Australia–Indonesia relationship overall.

			

			Expanding Australia’s Asia literacy through learning abroad

			Finally, while the NCP has made significant gains in meeting Australia’s public diplomacy goals in the region, increasing the number of students travelling to the Indo-Pacific and reorienting student mobility to the Indo-Pacific region, much remains to be done to meet other key program goals. Here, two related issues emerge: that of the NCP’s shortcomings in addressing Australia’s Asia literacy crisis and the lack of employment opportunities available to NCP returnees.

			‘There’s no Indonesian offered anymore’

			The key objective of the NCP is to ‘to lift knowledge of the Indo-Pacific in Australia by supporting Australian undergraduates to study and undertake internships in the region’ (DFAT, n.d.). Likewise, one of the oft-cited outcomes of learning abroad is the increased employability of participants (Potts, 2016 and 2018; Tran, 2016) and its value in increasing Australia’s ‘Asia literacy’, as discussed earlier. Yet, data from students and hosts in my research present a more complex picture, indicating there is little evidence of a correlation between NCP participation, increased Asia literacy and employability for students.

			As discussed earlier, ACICIS programs can open new academic and professional pathways for some students and hosts; however, for many others these avenues remain closed, limiting their opportunities to develop their Indonesia or Australia literacy, or to gain meaningful employment in this area. While the NCP has offered thousands of students the chance to study and intern in the Indo-Pacific region over the past decade, this growth has occurred against a backdrop of significant decline in Asian languages course offerings and enrolments in Australian institutions (Aspinall & Crouch, 2023). Although declines have also been experienced by a number of languages, including Hindi, Thai and Burmese, Indonesian has been one of the most adversely affected languages, with only 11 HEIs in Australia now offering Indonesian at tertiary level, compared with 22 in the 1990s (Aspinall & Crouch, 2023, p 37; Crouch, 2020). Decimated by numerous program closures across Australia after the Howard Government’s cessation of NALSAS funding in the early 2000s (Hill, 2012, 2020), Indonesian language study is simply not an option for many students upon their return to Australia, with a number noting ‘it was no longer offered’ or that they had ‘no Indonesian units available’ at their university.

			

			Once a key centre of Indonesian language learning and teaching, UNSW no longer offers Indonesian at its Sydney campus, as a former development studies student discovered when returning from Yogyakarta:

			[D]espite being in the most Indonesian suburb of Sydney, there’s no Indonesian offered anymore … I looked into continuing Indonesian after coming back, because I had gotten to the level of basic Indonesian [in-country] and wanted to continue it. I studied independently for a bit using the textbooks from UGM, but I found that to be quite challenging. So I thought I’d enrol in an after-hours [course], trying to make it work around work … But it was a 3–4 pm time slot that I couldn’t make. And so I just … stopped learning.

			These comments illustrate a significant shortcoming in the current design of the NCP in its efforts to substantively improve Australian students’ knowledge of the Indo-Pacific. Juxtaposed against the significant increase in students travelling to Indonesia through the NCP since 2014, Australia’s decades-long neglect of tertiary Indonesian language learning (Williams, 2024) is quickly brought into stark relief when students return home to find Indonesian courses no longer on offer and may choose to abandon what could otherwise have become a specialised area of further study for them.

			Instead, in its first decade, the NCP has become something of a default vehicle through which the Australian Government can tick an Asia literacy ‘box’ for Australian students. The teaching of Asia literacy skills has been outsourced to educators within our region, without remedying the critical shortcomings in Asian studies specialisations across Australian institutions (Aspinall & Crouch, 2023; Hill, 2012, 2020; Jayasuriya, 2020). Here, the ‘promise’ of employability becomes a carrot for students wishing to stand out with something that ‘looks good on their CV’ (McGloin & Georgeou, 2016) for potential employers in a competitive graduate recruitment market. Yet, students often return to Australia with an increased interest in Asia to find they are unable to deepen this interest or specialise in it. This represents a significantly missed opportunity for the NCP to play a greater role in ameliorating Australia’s Asia literacy ‘crisis’ (Lindsey, 2012), where it could work together with the Commonwealth Department of Education and Australian universities to provide these opportunities upon students’ return or to expand them into master-level academic pathways.14

			The NCP could, and should, play a far more significant role in advocating for the reinstatement of tertiary Asian-language programs across the country, building student pipelines and demand and working collaboratively with the Commonwealth Department of Education, plus state and territory jurisdictions, to advocate for additional language learning in schools to foster pathways to tertiary study. In this model, the NCP could continue as the principal vehicle through which students travel to the Indo-Pacific as one part of a broader strategy to expand and deepen Australia’s Indo-Pacific literacy. This would also align with the recommendations made in the 2023 Government-commissioned report, Invested: Australia’s Southeast Asia economic strategy to 2040 (Moore, 2023).

			A whole-of-government approach to expanding Asia literacy would ensure policy changes to language learning last beyond individual government cycles. Successful models can be seen in previous initiatives such as NALSAS and NALSSP (Curry, 2021; Kohler, 2021; Prince, 2022). As Prince (2022) has argued, these initiatives already serve as valuable blueprints in increasing secondary and tertiary enrolments into Indonesian and other languages, paving the way for students to continue these languages at university. Once at university, students’ language study could be complemented by an NCP experience; following their return, supported by an NCP alumni language track or specialised electives.

			

			‘There are no jobs in this space’

			Compounding the issue of Asia literacy is the related concern of seemingly minimal Asia-related employment opportunities for returned NCP students. Another of the NCP’s key goals is to drive ‘national prosperity’ though improved networks and links among our business community. Yet, aside from a select few who managed to find ‘admittedly niche’ roles that drew on their Indonesia-specific skills, the experience for the vast majority of respondents in my research was that ‘employers don’t seem to value these skills.’ As one former business student put it simply: ‘Are employers even looking at Indonesia?’ Here, students articulated a key discrepancy between the supply of Asia-literate graduates and the lack of demand for their skillsets among Australian employers. They noted that Asia literacy might foster employability, but it did not often equate to employment, or as one student described: ‘Whether or not you end up using that in the workforce, that’s another thing.’

			Describing his experience of returning and being unable to find paid employment drawing on his Indonesian skills, one former development studies student observed:

			At the end of the day, no matter how much I’ve done in the relationship – and I’ve done hundreds of thousands of dollars of volunteer work – I’ve never been able to get paid for my Indonesian skills … There are no jobs in this space, there is no respect for our skills. There’s no financial recompense for my skillset.

			In 2022, this trend was also observed by Asia Society Australia and The IEAA in their Asia literacy and employability report, which highlighted discrepancies between employability skills developed through study abroad programs to Asia, such as the NCP, and actual employment prospects. They noted that:

			[W]hile 89% of participating students agreed that their Indo-Pacific learning abroad experience was useful for their resume, only 44% agreed that it was valued by their current employer. This highlights an important gap in what we know about the links between Asia literacy, employability and employment, and in particular, how Australian employers value Asia literacy.

			(Asia Society Australia and IEAA, 2022, p 12)

			

			Even among Australian businesses who hosted NCP interns in the region, or who had previously participated as NCP ‘business champions’, graduate employment options were limited. Students discussed their frustration at discovering their Indonesia-literate skillsets were not ‘in any way part of key selection criteria for most entry level jobs,’ noting they would have to wait until they were more senior in the organisation until they were able to draw on those skills – ‘at least 10 or 15 years’ – by which time their language skills may have atrophied or their sector-specific insights made irrelevant.

			To redress this gap, students saw an opportunity for business to play a greater role alongside government in supporting the NCP, as one former student observes:

			If it generally is a desire of big business, industry needs to lead it and industry needs to go, ‘Hey, we’re standing up. We want to do this. These are the people we’re looking for, these the skillsets we’re looking for.’ But they’re just so wishy washy about the whole thing … It needs to come from big industry: if it’s not something big industry needs, it’s just going to die.

			As Julie Bishop had originally intended with the inclusion of internships in the NCP, business has a role to play alongside government in helping the NCP meet its targeted goals of ‘lifting knowledge’ and ‘deepening relationships’ (DFAT, n.d.). By providing specific graduate recruitment pathways for Asia-literate graduates from NCP programs, business could play a greater role in growing awareness of Asia−Australia relationships and increasing demand for the kinds of skillsets NCP alumni have developed. The NCP has been successful to date in raising interest in Indonesia among a not insignificantly sized community of young Australians; the challenge now is to build on this momentum to grow demand for their skills in Australian workplaces and institutions, transforming the Australia–Indonesia relationship at the bilateral level through professional experiences as the NCP alumni network continues to grow.

			Conclusion

			This chapter has examined the expansion of ACICIS’ programs between 2014 and 2019 through funding made available as part of the Australian Government’s NCP initiative. In its first decade, the NCP has facilitated study abroad programs for more than 60,000 students across the Indo-Pacific region, including 12,000 to Indonesia. Through a model of ‘international education as public diplomacy’, the NCP has expanded funding available to ACICIS and contributed to positive relationship building across a range of new program offerings. As I have illustrated through this chapter, these new offerings have not only delivered academic and professional outcomes for Australian students and Indonesian hosts, but have also contributed to shifting attitudes among broader groups of Australians and Indonesians engaging with ACICIS’ programs, resulting in what can be considered a ‘successful’ public diplomacy initiative.

			

			As data from students and hosts in this chapter illustrate, when Australians and Indonesians engage in study abroad activities both within and outside the classroom, they help to shift and correct perceptions and stereotypes of each other, resulting in a ‘ripple effect’ of positive attitudes and positive public diplomacy. Paying greater attention to these ‘small actions’ among students and hosts sheds new light on the subtle ways students and hosts are positively impacting relationships in the region through the NCP. As the NCP moves into its second decade, these ‘small’ but deeply significant acts hold great potential to further deepen and sustain Australia’s relationships in the Indo-Pacific. Likewise, as ACICIS recently celebrated 30 years of operations in 2025 and continues to expand its suite of programs through the NCP, numerous possibilities emerge as the ‘ripple effect’ of positive public diplomacy continues to spread. The first decade of the NCP has significantly altered the terrain of learning abroad and public diplomacy for Australia. As the program enters its second decade, now is the time to build on its positive gains by creating a whole-of-government Asia literacy strategy that will continue to develop Australians’ Indonesia literacy upon their return in a meaningful and substantive way. ACICIS is well placed to continue partnering with the NCP to deliver on these outcomes.
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1	 This chapter draws on empirical findings from my doctoral research into Australian student and Indonesian host community experiences of ACICIS and the NCP between 2014 and 2019. In this research, I conducted interviews and focus groups with 85 Australian alumni who had participated in an ACICIS program in Bandung, Jakarta and Yogyakarta, and 72 Indonesian host community members who hosted these students. For further details on sampling and participant selection, see Williams (2025), Chapter 3.


						2	 For example, ‘in-country’ was previously used from 1995 to November 2024 across all of ACICIS’ online materials to describe an experience conducted in Indonesia. See: www.acicis.edu.au for more detail. 


						3	 For more information, see: www.forumea.org/.


						4	 For more information, see: www.ieaa.org.au/networks/learning-abroad and Learning Abroad in Australian Universities, IEAA white paper, (IEAA, 2022). 


						5	 ‘Study abroad’ is distinct from experiences in which students move overseas and enrol as international students in foreign institutions, to gain their full degree from that institution. Throughout this chapter, I use ‘study abroad’ to refer to Australian students’ learning experiences in Indonesia which are credited to their home (Australian) degree programs.


						6	 For more information, see: us.fulbrightonline.org and erasmus-plus.ec.europa.eu. In exchange programs such as the US Fulbright and European Erasmus, students often undertake a semester or longer in another, usually Anglophone, institution, for credit towards their home degrees.


						
7	 Formed in 1999, the Group of Eight in Australia is a body comprising eight ‘research-intensive’ universities. These include Adelaide University, ANU, University of Melbourne, Monash University, UQ, University of Sydney, UWA and UNSW. For more information, see: go8.edu.au.


						
8	 The Endeavour Awards also had a smaller, outbound stream; however, both inbound and outbound streams were discontinued from 2018 (see: Barker, 2022; Kent, 2024).


						9	 See www.dfat.gov.au/people-to-people/australia-awards/australia-awards-scholarships.


						10	 From 20 August 2024, the minimum duration of an NCP mobility grant program increased from two to four weeks (DFAT, 2024).


						11	 Some scholars argue that it is precisely the NCP’s positioning within DFAT, not DoE (formerly DET), that has resulted in its successful implementation and uptake among students, universities and host countries. Lowe (2015) notes that former Foreign Minister, Julie Bishop, actively promoted the NCP as part of her overseas ministerial visits to ensure its welcome reception and endorsement in host countries, whereas Byrne (2016) observes that one of the reasons AsiaBound was less successful is that it was not actively driven overseas in host countries by an Australian Foreign Minister, nor did DoE have adequate resources to support its promotion and implementation abroad.


						12	 jam karet – rubber time.


						
13	 bahasa campur – mixed language.


						
14	 For example, in a 2022 report, Asia Society Australia and The International Education Association of Australia (2022, p 2) found that, ‘Only 21 out of 2,300+ postgraduate coursework programs offered by Australian universities offer an Asia-focused specialisation.’
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			Personal reflection

			Aldo Nugroho

			My name is Muchammad Fatkhurrachman Aldo Nugroho. I am 30 years old, which means I was born in the same year that ACICIS sent its first students to Indonesia. In August 2021, I graduated from UGM with a bachelor degree from the Faculty of Economics and Business, majoring in management. I run a homestay business in Yogyakarta that has been used by several Australian students, over the years, including ACICIS students. I have come to know these students well; we became friends and we continue to stay in touch.

			My family has owned a homestay business, Cempaka Homestay, since 2011. We have worked with UGM’s Office of International Affairs to offer accommodation options to foreign exchange students, including students from the Netherlands, Germany, France, Switzerland and Japan as well as Australia. Because of COVID-19, our homestay business closed for two years and was revived in mid-2022 when ACICIS students stayed with us again.

			In August 2022, a student from Queensland named Sam1 stayed at our homestay for six months until he completed his Indonesian language studies at UGM. He was a FLIP student in ACICIS’ 55th semester. Sam is a kind, friendly, tall and pleasant person. Several times, I invited him to dinner at some of my favourite restaurants, which he really enjoyed. He also invited me to join his classmates to watch the 2022 World Cup games together at a restaurant or at a friend’s place. My family also got to know Sam well and he was happy to meet them. My most enjoyable memory with Sam was watching the World Cup final together with other friends.

			

			In January 2023, Sam returned to Australia. Because I really enjoy communicating with and meeting new people, and am easy-going, I considered applying to be a volunteer ACICIS student buddy for their 56th semester. I submitted my CV for the selection process, but unfortunately, I was not accepted for that semester.

			In July 2023, ACICIS announced their volunteer buddy program for their 57th semester and I decided to re-apply. I was invited to an interview with ACICIS staff, whom I found to be really friendly. As a result of the interview, I was accepted and my next step was to participate in a briefing about the roles and responsibilities of buddies and expected behaviour.

			At the end of July 2023, the orientation period for Australian students in ACICIS’ 57th semester began in Yogyakarta. I was paired with a student called Daniel. My first impression of Daniel was that he is kind, friendly, cool and knowledgeable. My duty as a buddy was to help him find accommodation during his stay in Yogya, and so we surveyed several boarding houses around UGM together. He found a place to stay that was close to UGM and also a gym because he likes to work out.

			Several times, I met with Daniel for dinner, and we enjoyed spending time together. I also helped him with practical matters, such as dealing with the difficulties of using a foreign mobile phone in Indonesia. Additionally, I helped him prepare his birthday celebrations in Yogyakarta, and I got to know some of the other Australian ACICIS students who were also studying in Yogyakarta with Daniel.

			I also became close to another ACICIS student that semester – Matthew – because he is friendly, kind, funny and likes to make jokes. As a result, I spent time exploring local food with him because he loves trying different Indonesian dishes. Coincidentally, his place was very close to my house, making it easy for me to visit him. Matthew had an idea to try 100 warung in Yogyakarta and surrounding areas. I helped him by encouraging him to visit my favourite places to eat and we often visited them together. I accompanied him to almost half of his 100 warung. Together with Matthew and other ACICIS friends, we also went go-karting and watched movies at the cinema.

			

			In December 2023, the 57th semester ended and the ACICIS students returned to Australia to continue their studies. I was really sad because I felt they had become like brothers to me, especially Matthew, Daniel and another student, Andrew. I still keep in touch with them to check in and catch up.

			In January 2024, the 58th semester began, and ACICIS once again needed student buddies to accompany the Australian students and help them out. I re-applied and was accepted once more to be a buddy. This time, there are only eight new students participating in ACICIS’ semester-based programs, whereas in the previous semester, there had been 30 new students. In the 58th semester, there was only one male student, who I was buddied with. His name was Mark and I helped him find accommodation and some essential items. Mark is very tall and has a large build. He is very funny, kind, friendly and also plays guitar. I helped him register his International Mobile Equipment Identity so that he could use his Australian mobile phone in Indonesia. We had several group dinners, hung out, went to karaoke and watched movies. I got to know all the ACICIS students that semester, due to the small size of the cohort. They are all very friendly and kind. I also joined their field trip to several tourist spots in Solo, which was very memorable.

			My experience of being an ACICIS buddy for two semesters has not only been fun but has also helped me to improve my English-speaking skills. My networks have also expanded to include people from Australia. My interpersonal skills have strengthened and I feel as if I have gained new family members in ACICIS staff and students. In particular, I have come to know ACICIS students really well and I have learned about cultural differences between Indonesia and Australia. Despite these differences, I have found Australians to be really open-minded, happy to talk about issues that matter to them and to share their perspectives. My English-speaking skills, vocabulary and grammar have all improved, and I can make use of these as I search for full-time work. I have also learned about Australian culture and even understand Australian slang and accents. It is my hope to work, study or live in Australia one day.

			Being a buddy is something I have enjoyed because I am an extrovert, easy-going and am able to adapt to new people and environments. I love helping the ACICIS students when they need assistance. And I have come to consider the students I have supported as my brothers.

			

			The ACICIS staff are also very kind; they made me feel ‘accepted’ and are akin to new family for me. They are very cooperative and helpful, giving me guidance when I feel confused about ACICIS-related matters. I do think that the student buddy process could be further improved. Perhaps ACICIS could consider additional bonding activities for buddies and students, for example, through structured events and additional field trips.

			I hope to have the opportunity to join ACICIS again; being an ACICIS buddy has been a valuable and unforgettable experience for me.

			

			
				
						1	 All names for ACICIS participants used in this reflection are pseudonyms.


				

			
		

	
		

		
			Appendices

			Appendix A: ACICIS Resident Directors

			
					Paul Stange (1995–1996)

					David Reeve (December 1996 – December 1999)

					Gerry van Klinken and Helene van Klinken (jointly) (2000 – June 2002)

					Joost Coté (July 2002 – June 2003)

					Lea Jellinek and Ed Kiefer (jointly) (June 2003 – June 2004)

					Tom Hunter♰1 (July 2004 – June 2005)

					Phillip King (July 2005 – July 2013)

					Elena Williams (July 2013 – February 2018)

					Adrian Budiman (March 2018 – current)

			

			Appendix B: Australia-based ACICIS Secretariat staff

			

			
					Ruth Stone

					John McGregor

					Frances Barns

					Lia Thorpe

					Laura Wimsett

					Sam Wiseman

					Helen Sainsbury

					Nicole Avery

					David Armstrong♰

					Erin McMahon

					Claire Harding

					Rachelle Cole

					Megan McPherson

					Liam Prince

					Janelle May

					Charlotte Corbyn

					Matthew Satchwell

					John McMaster

					Saskia Ziemann

					Jason Parish

					Natassia Bell

					Daisy Aldam

					Tyler Wilson

					Tracey Lim

			

			Appendix C: The ‘official literature’ for Asia literacy (ordered chronologically)

			Auchmuty, J. J. (1971). Teaching of Asian languages and cultures in Australia: Report of the Commonwealth Advisory Committee [Auchmuty Report]. Australian Government Printing Service.

			FitzGerald, S. (1980). Asia in Australian education: Report of the Committee on Asian studies to the Asian Studies Association of Australia [FitzGerald Report], vols 1, 2 & 3.

			Senate Standing Committee on Education and the Arts. (1984). A national language policy. Australian Government Printing Service.

			Lo Bianco, J. (1987). National policy on languages [Lo Bianco Report]. Australian Government Printing Service.

			Dawkins, J.S. (1988, July). Higher education: A policy statement [Dawkins Report]. Policy information paper and companion volume. Australian Government Publishing Service.

			

			Asian Studies Council. (1988, August). A national strategy for the study of Asia in Australia [A National Strategy]. Australian Government Printing Service.

			Ingleson, J. (1989, January). Asia in Australian higher education: Report of the inquiry into the teaching of Asian studies and languages in higher education, vols 1 & 2. Asian Studies Council.

			Australian Education Council. (1989, April). Statement from the 60th Australian Education Council Meeting: Common and agreed national goals for schooling in Australia [Hobart Declaration].

			Garnaut, R. (1989, October). Australia and the Northeast Asian ascendancy [Garnaut Report]. Australian Government Printing Service.

			Valverde, E. (1990, January). Language for export: A study of the use of language and language related skills in Australian export companies [Valverde Report]. Office of Multicultural Affairs, Department of the Prime Minister and Cabinet.

			Australian Advisory Council on Languages and Multicultural Education (AACLAME). (1990, May). The national policy on languages: December 1987 – March 1990, Report to the Minister for Education, Employment and Training [AACLAME Report]. AACLAME.

			Stanley, J., Ingram, D., and Chittick, G. (1990). The relationship between international trade and linguistic competence [Stanley Report]. Australian Government Printing Service.

			Asian Studies Council. (1991, June). Report by the Asian Studies Council to the Minister for Employment, Education and Training [ASC Report]. Asian Studies Council.

			Department of Employment, Education and Training. (1991, August). Australia’s language: The Australian language and literacy policy. Australian Government Printing Service.

			Leal, R. B. (1991). Widening our horizons: Report of the review of the teaching of modern languages in higher education [Leal Report], vols 1 & 2. Australian Government Printing Service.

			Australian Labor Party (ALP). (1993). ‘Growth plus’ equals the employment challenge. ALP Policy Document.

			Rudd, K. M. (1994). Asian languages and Australia’s economic future: A report prepared for the Council of Australian Governments on a proposed national Asian languages/studies strategy for Australian schools [Rudd Report]. Queensland Government Printer.

			

			Appendix D: ACICIS Reference Group Membership: 1994−2026

			
				
					
					
					
				
				
					
							
							Number

						
							
							Name

						
							
							Term

						
					

				
				
					
							
							1

						
							
							Zifirdaus Adnan

						
							
							1994

						
					

					
							
							2

						
							
							Supomo Suryohudoyo

						
							
							1994

						
					

					
							
							3

						
							
							Tim Wright

						
							
							1998

						
					

					
							
							4

						
							
							Kateryna Longley

						
							
							1994−?

						
					

					
							
							5

						
							
							Stuart Robson

						
							
							1994−?

						
					

					
							
							6

						
							
							Jim Sneddon

						
							
							1994−1998

						
					

					
							
							7

						
							
							Peter Worsley

						
							
							1994−2001

						
					

					
							
							8

						
							
							George Quinn

						
							
							1994−2008

						
					

					
							
							9

						
							
							David Hill

						
							
							1994−2017; 2019−

						
					

					
							
							10

						
							
							Barbara Hatley

						
							
							1998−1999

						
					

					
							
							11

						
							
							Colin Brown

						
							
							1998−2018

						
					

					
							
							12

						
							
							Helen Creese

						
							
							1999−2012

						
					

					
							
							13

						
							
							Debra Hoven

						
							
							2000−2001

						
					

					
							
							14

						
							
							David Reeve

						
							
							2000−2023

						
					

					
							
							15

						
							
							Michael Ewing

						
							
							2001−2018

						
					

					
							
							16

						
							
							Gary Martin

						
							
							2004

						
					

					
							
							17

						
							
							Arnold Depickere

						
							
							2005−2007

						
					

					
							
							18

						
							
							Anton Lucas

						
							
							2005−2011

						
					

					
							
							19

						
							
							Michele Ford

						
							
							2005−2013

						
					

					
							
							20

						
							
							Andrew Taggart

						
							
							2009−2013

						
					

					
							
							21

						
							
							Tim Hassall

						
							
							2009–2018

						
					

					
							
							22

						
							
							David Bourchier

						
							
							2011−2023

						
					

					
							
							23

						
							
							Andrew Rosser

						
							
							2012−2016

						
					

					
							
							24

						
							
							Paul Thomas

						
							
							2012−2016

						
					

					
							
							25

						
							
							Chris Smyth

						
							
							2013−2014

						
					

					
							
							26

						
							
							Amrih Widodo

						
							
							2013−2014

						
					

					
							
							27

						
							
							Dwi Noverini Djenar

						
							
							2013−2018

						
					

					
							
							28

						
							
							Annie Pohlman

						
							
							2013−2018; 2023−2026

						
					

					
							
							29

						
							
							Phillip King

						
							
							2014−2020

						
					

					
							
							30

						
							
							Jacqui Baker

						
							
							2015−2023

						
					

					
							
							31

						
							
							Vannessa Hearman

						
							
							2015

						
					

					
							
							32

						
							
							Harriot Beazley

						
							
							2016−2020

						
					

					
							
							

							33

						
							
							Sara Beavis

						
							
							2017−2026

						
					

					
							
							34

						
							
							Arjuna Dibley

						
							
							2017−2020

						
					

					
							
							35

						
							
							Davina Potts

						
							
							2017−2020

						
					

					
							
							36

						
							
							Priyambudi Sulistiyanto

						
							
							2017−2020

						
					

					
							
							37

						
							
							Liam Prince

						
							
							2018−

						
					

					
							
							38

						
							
							Sarah Argles

						
							
							2019−

						
					

					
							
							39

						
							
							Caitlin Byrne

						
							
							2019−2026

						
					

					
							
							40

						
							
							Lesley Harbon

						
							
							2019–2024

						
					

					
							
							41

						
							
							Elisabeth Kramer

						
							
							2019−

						
					

					
							
							42

						
							
							Ross Tapsell

						
							
							2019−2025

						
					

					
							
							43

						
							
							Stacey Farraway

						
							
							2019−2020

						
					

					
							
							44

						
							
							Caroline Chan

						
							
							2019−2023; 2024−

						
					

					
							
							45

						
							
							Kirrilee Hughes

						
							
							2023−

						
					

					
							
							46

						
							
							Louise McGrath

						
							
							2023−

						
					

					
							
							47

						
							
							David Norman

						
							
							2023−

						
					

					
							
							48

						
							
							Lydia Santoso

						
							
							2023−

						
					

					
							
							49

						
							
							Philippa Scott

						
							
							2023–

						
					

					
							
							50

						
							
							Celia Cornwell

						
							
							2024

						
					

					
							
							51

						
							
							Tom Power

						
							
							2024−

						
					

					
							
							52

						
							
							David Scholefield

						
							
							2024−

						
					

					
							
							53

						
							
							Elena Williams

						
							
							2024−

						
					

					
							
							54

						
							
							Thor Kerr

						
							
							2024–

						
					

					
							
							55

						
							
							Elly Kent

						
							
							2025–

						
					

					
							
							56

						
							
							Taufiq Tanasaldy

						
							
							2025–

						
					

					
							
							57

						
							
							Jeannette Geesmann

						
							
							2025–

						
					

					
							
							58

						
							
							Marnie Watson

						
							
							2026–

						
					

					
							
							59

						
							
							Claire Green

						
							
							2026–

						
					

				
			

			

			
				
						1	 ♰ Deceased


				

			
		

	
		

		
			Glossary

			
				
					
					
				
				
					
							
							AAP

						
							
							Australian Associated Press

						
					

					
							
							ABC

						
							
							Australian Broadcasting Corporation

						
					

					
							
							ACIAR

						
							
							Australian Centre for International Agricultural Research

						
					

					
							
							ACICIS

						
							
							Australian Consortium for ‘In-Country’ Indonesian Studies (pronounced ‘ah-chi-chiss’)

						
					

					
							
							ada

						
							
							there is; there are

						
					

					
							
							AII

						
							
							Australia-Indonesia Institute, Department of Foreign Affairs and Trade (Australia)

						
					

					
							
							AIYA

						
							
							Australia–Indonesia Youth Association

						
					

					
							
							AIYEP

						
							
							Australia–Indonesia Youth Exchange Program 

						
					

					
							
							akademi komunitas

						
							
							community colleges

						
					

					
							
							anak ACICIS

						
							
							‘ACICIS kids’; ‘ACICIS participants’

						
					

					
							
							ANU

						
							
							The Australian National University (Australia)

						
					

					
							
							ARC

						
							
							Australian Research Council

						
					

					
							
							ASAA

						
							
							Asian Studies Association of Australia

						
					

					
							
							ASEAN

						
							
							Association of Southeast Asian Nations

						
					

					
							
							Atma Jaya

						
							
							See ‘Universitas Katolik Atma Jaya’

						
					

					
							
							AUIDF

						
							
							Australian Universities International Directors’ Forum

						
					

					
							
							AUKUS

						
							
							A trilateral security pact between Australia, the UK and the US

						
					

					
							
							bahasa

						
							
							language

						
					

					
							
							bahasa campur

						
							
							‘mixed language’, often Indonesian and English

						
					

					
							
							bahasa Indonesia

						
							
							Indonesian, the national language of the Republic of Indonesia

						
					

					
							
							

							bahasa Malaysia

						
							
							Malaysian, the national language of Malaysia

						
					

					
							
							balita

						
							
							toddler

						
					

					
							
							BAN-PT

						
							
							Badan Akreditasi Nasional Perguruan Tinggi – National Accreditation Board for Higher Education

						
					

					
							
							Bapak/Pak

						
							
							father; Mr; used as a respectful way to address a male older than you or in a position of authority

						
					

					
							
							Bapak kos

						
							
							a male owner or manager of a kos

						
					

					
							
							Bappenas

						
							
							Kementerian Perencanaan Pembangunan Nasional – Ministry of National Development Planning, the acronym draws from Badan Perancang Pembangunan Nasional, which is its former name

						
					

					
							
							batik

						
							
							traditional wax-print patterned cloth

						
					

					
							
							becak

						
							
							a cycle rickshaw/trishaw used for transporting passengers – a common form of transport in Yogyakarta

						
					

					
							
							bersatu kita teguh, bercerai kita runtuh

						
							
							‘together we stand, divided we fall’

						
					

					
							
							binatang

						
							
							animal

						
					

					
							
							bintang

						
							
							star

						
					

					
							
							BPI

						
							
							Beasiswa Pendidikan Indonesia – Indonesian Education Scholarship

						
					

					
							
							BRIC

						
							
							Brazil, Russia, India, China (that is, four major emerging economies)

						
					

					
							
							BRIN

						
							
							Badan Riset dan Inovasi Nasional – National Research and Innovation Agency

						
					

					
							
							bule

						
							
							foreigner, especially a white or white-passing foreigner

						
					

					
							
							CAE

						
							
							College of Advanced Education, a feature of Australian higher education from 1967 to the early 1990s, offering post-secondary qualifications in vocational areas

						
					

					
							
							CIEE

						
							
							Council on International Educational Exchange (US)

						
					

					
							
							cikunganya

						
							
							Chikungunya – a mosquito-borne viral disease

						
					

					
							
							CSEAS

						
							
							Centre for Southeast Asian Studies (Monash University, Australia)

						
					

					
							
							

							CSIRO

						
							
							Commonwealth Scientific and Industrial Research Organisation (Australia)

						
					

					
							
							CUC

						
							
							Canberra University College (Australia)

						
					

					
							
							dari mana?

						
							
							‘where are you from?’; ‘where have you been?’

						
					

					
							
							Darmasiswa 

						
							
							a scholarship awarded by the Indonesian Government for international students to study Indonesian language and culture in Indonesia

						
					

					
							
							DEA

						
							
							Department of External Affairs (Australia), as it was known in 1901–1916; and 1921–1970 

						
					

					
							
							DEET

						
							
							Department of Education, Employment and Training (Australia), as it was known in 1987–1996

						
					

					
							
							DET

						
							
							Department of Education and Training (Australia), as it was known in 2014–2019

						
					

					
							
							DFAT

						
							
							Department of Foreign Affairs and Trade (Australia)

						
					

					
							
							DoE

						
							
							Department of Education (Australia), as it was known in 1972, 1983, 1984–1987, 2013–2014, 2019–2020 and 2022–present

						
					

					
							
							DPR

						
							
							Dewan Perwakilan Rakyat – People’s Representative Council

						
					

					
							
							duduk

						
							
							to sit; to sit down

						
					

					
							
							dulu

						
							
							before

						
					

					
							
							empat sehat lima sempurna

						
							
							‘four healthy, five perfect’ – an Indonesian public health campaign related to healthy eating

						
					

					
							
							Galeri Nasional Indonesia

						
							
							Indonesian National Gallery

						
					

					
							
							gamelan

						
							
							an ensemble of traditional musical instruments

						
					

					
							
							gang

						
							
							lane; laneway

						
					

					
							
							GGS

						
							
							Geelong Grammar School (Australia)

						
					

					
							
							Gojek

						
							
							a popular ride-share service in Indonesia, name derives from ojek, which refers to motorcycles used for public transport

						
					

					
							
							Grab

						
							
							a ride-share service, similar to Gojek

						
					

					
							
							HECS

						
							
							Higher Education Contribution Scheme, now known as the Higher Education Loan Program (HELP)

						
					

					
							
							

							HEI

						
							
							Higher Education Institution

						
					

					
							
							IA-CEPA

						
							
							Indonesia-Australia Comprehensive Economic Partnership Agreement

						
					

					
							
							IBCs

						
							
							international branch campuses

						
					

					
							
							Ibu/Bu

						
							
							mother; Mrs; Ms; used as a respectful way to address a female older than you or in a position of authority

						
					

					
							
							Ibu kos

						
							
							a female owner or manager of a kos

						
					

					
							
							ICOC

						
							
							Indonesia Council Open Conference

						
					

					
							
							IEAA

						
							
							International Education Association of Australia

						
					

					
							
							IELTS

						
							
							International English Language Testing System

						
					

					
							
							IISMA

						
							
							Indonesian International Student Mobility Awards

						
					

					
							
							IKIP 

						
							
							Institut Keguruan dan Ilmu Pendidikan – Institute of Teacher Training and Education

						
					

					
							
							ILOTES

						
							
							Innovative Languages Other Than English in Schools

						
					

					
							
							IMEI

						
							
							International Mobile Equipment Identity

						
					

					
							
							in-country

						
							
							often used by ACICIS to mean ‘in Indonesia’

						
					

					
							
							INCULS

						
							
							Indonesian Culture and Language Learning Service (UGM, Indonesia)

						
					

					
							
							Institut Studi Arus Informasi

						
							
							Institute for the Studies on Free Flow of Information

						
					

					
							
							IPB

						
							
							Institut Pertanian Bogor – IPB University (West Java, Indonesia)

						
					

					
							
							ISI

						
							
							Institut Seni Indonesia – Indonesian Arts Institute (Yogyakarta, Indonesia)

						
					

					
							
							IVAA

						
							
							Indonesian Visual Arts Archive

						
					

					
							
							jalan

						
							
							road; street; commonly abbreviated to jl

						
					

					
							
							jam

						
							
							time; hour

						
					

					
							
							jambu

						
							
							a type of guava

						
					

					
							
							jam karet

						
							
							‘rubber time,’ refers to cultural attitudes towards time in Java, where it is acceptable to be late for appointments and commitments

						
					

					
							
							jaranan 

						
							
							a traditional horse dance trance originating from East Java

						
					

					
							
							JDF

						
							
							John Darling Fellowship

						
					

					
							
							

							kampung

						
							
							village

						
					

					
							
							kamu

						
							
							an informal expression for the pronoun ‘you’

						
					

					
							
							Kawasan Ekonomi Khusus

						
							
							Special Economic Zones

						
					

					
							
							kebaya

						
							
							a traditional blouse, often worn with a sarong by women in Southeast Asia, including throughout Java

						
					

					
							
							ke bawah

						
							
							to go down; to go below; to go under

						
					

					
							
							kecil

						
							
							small; little

						
					

					
							
							keluarga

						
							
							family

						
					

					
							
							keraton

						
							
							a Javanese word for a type of royal palace in Java

						
					

					
							
							kerawitan

						
							
							an ensemble of traditional Javanese musical instruments; a Javanese term for gamelan

						
					

					
							
							KITAS

						
							
							Kartu Izin Tinggal Sementara – Temporary Residence Permit Card

						
					

					
							
							kok sendirian?

						
							
							‘why are you alone?’

						
					

					
							
							Kompas

						
							
							Indonesian national newspaper

						
					

					
							
							KONEKSI

						
							
							An initiative of DFAT in collaboration with Indonesia’s Ministry of Higher Education, Science and Technology, Ministry of National Planning and National Research and Innovation Agency

						
					

					
							
							Konfrontasi

						
							
							the Indonesia–Malaysia confrontation, an armed conflict from 1963 to 1966

						
					

					
							
							kos

						
							
							boarding house–style accommodation that is commonly used by Indonesian university students and ACICIS participants

						
					

					
							
							kretek

						
							
							clove cigarettes

						
					

					
							
							Krismon

						
							
							from Krisis Moneter, the 1997 Asian financial crisis

						
					

					
							
							krupuk

						
							
							a type of prawn-flavoured, deep-fried cracker

						
					

					
							
							KUI

						
							
							Kantor Urusan International – Office of International Affairs

						
					

					
							
							kurang rapi

						
							
							‘not so tidy’

						
					

					
							
							learning abroad

						
							
							periods of overseas study and internships, credited to a student’s home degree; also referred to as ‘study abroad’

						
					

					
							
							

							LPDP

						
							
							Lembaga Pengelola Dana Pendidikan – Education Endowment Fund

						
					

					
							
							LPDP Rispro

						
							
							Lembaga Pengelola Dana Pendidikan Riset Inovatif Produktif – Education Endowment Fund Productive and Innovative Research Scheme

						
					

					
							
							mempunyai

						
							
							to have

						
					

					
							
							merdeka

						
							
							independent, free, often associated with the Independence Day celebrations

						
					

					
							
							MoEC

						
							
							Indonesia’s Ministry of Education and Culture (Kementerian Pendidikan dan Kebudayaan), as it was known between 2021 and 2024. It merged with the Ministry of Research and Technology in April 2021 to become the Ministry of Education, Culture, Research and Technology. In October 2024, the Ministry was split into three: the Ministry of Primary and Secondary Education, the Ministry of Higher Education and the Ministry of Cultural Affairs

						
					

					
							
							MOSMA

						
							
							Ministry of Religious Affairs Overseas Student Mobility Awards (Indonesia)

						
					

					
							
							MOU

						
							
							Memorandum of Understanding

						
					

					
							
							MPR

						
							
							Majelis Permusyawaratan Rakyat – People’s Consultative Assembly

						
					

					
							
							NALSAS

						
							
							National Asian Languages and Studies in Australian Schools

						
					

					
							
							NALSSP

						
							
							National Asian Languages and Studies in Schools Program

						
					

					
							
							nasi goreng

						
							
							fried rice

						
					

					
							
							nasi gudeg 

						
							
							rice with sweet jackfruit curry, a Yogyakarta speciality

						
					

					
							
							NCP

						
							
							New Colombo Plan

						
					

					
							
							NGO

						
							
							non-government organisation

						
					

					
							
							nongkrong

						
							
							to hang out with friends; to chill out with friends

						
					

					
							
							NSW

						
							
							New South Wales

						
					

					
							
							NT

						
							
							Northern Territory

						
					

					
							
							

							NTU

						
							
							Northern Territory University (Australia), which was merged with other institutions in 2003 into Charles Darwin University

						
					

					
							
							OECD

						
							
							Organisation for Economic Co-operation and Development

						
					

					
							
							Om/Oom

						
							
							A form of address for an older male, originally from Dutch

						
					

					
							
							panas

						
							
							hot (of temperature)

						
					

					
							
							pedas

						
							
							spicy (of food)

						
					

					
							
							pendamping

						
							
							companion; Indonesian students who act as ‘buddies’ for ACICIS participants

						
					

					
							
							pentungan bambu

						
							
							a percussive instrument

						
					

					
							
							peribahasa

						
							
							proverb

						
					

					
							
							PIBBI

						
							
							Program Intensif Belajar Bahasa dan Budaya Indonesia – Intensive Indonesian Language and Culture Program offered by UKSW in collaboration with ANU

						
					

					
							
							pinjol

						
							
							from pinjaman online – illegal online loans

						
					

					
							
							PP

						
							
							Professional Practicum

						
					

					
							
							PSEAH

						
							
							Preventing Sexual Exploitation, Abuse and Harassment

						
					

					
							
							PTN-BH

						
							
							Perguruan Tinggi Negara-Badan Hukum – Autonomous State Universities

						
					

					
							
							Puskesmas

						
							
							Pusat Kesehatan Masyarakat – Community Health Centre

						
					

					
							
							QLD

						
							
							Queensland

						
					

					
							
							QUT

						
							
							Queensland University of Technology (Australia)

						
					

					
							
							RD

						
							
							ACICIS’ Resident Director

						
					

					
							
							Reformasi

						
							
							reformation, refers to the years after Suharto’s fall in 1998

						
					

					
							
							Rektor

						
							
							An Indonesian university’s Chancellor and Vice-Chancellor, similar to a University President 

						
					

					
							
							renstra

						
							
							from rencana strategis – strategic plan

						
					

					
							
							

							ronda malam/ronde malam

						
							
							night patrols, a common community practice across Indonesia

						
					

					
							
							RPJMN

						
							
							Rencana Pembangunan Jangka Menengah Nasional – Mid-Term National Development Plan

						
					

					
							
							RPJPN

						
							
							Rencana Pembangunan Jangka Panjang Nasional – Long-Term National Development Plan

						
					

					
							
							RRI

						
							
							Radio Republik Indonesia, an Indonesian national public radio network

						
					

					
							
							sakit

						
							
							sick, unwell

						
					

					
							
							salak

						
							
							snake fruit – a crunchy, white-fleshed fruit with snake-like skin

						
					

					
							
							Sarjana Sastra

						
							
							Bachelor of Arts

						
					

					
							
							sate

						
							
							satay – an Indonesian dish of seasoned, skewered meat served with a sauce

						
					

					
							
							SBY

						
							
							Susilo Bambang Yudhoyono, President of the Republic of Indonesia, 2004 to 2014

						
					

					
							
							SDA

						
							
							Shop Distributive and Allied Employees Association (Australia)

						
					

					
							
							SEAP

						
							
							Southeast Asia Program (Cornell University, US)

						
					

					
							
							SEATO

						
							
							Southeast Asia Treaty Organisation

						
					

					
							
							sebelumnya

						
							
							before

						
					

					
							
							sehat

						
							
							healthy; in good health

						
					

					
							
							sekolah tinggi

						
							
							schools of higher learning; tertiary institutions

						
					

					
							
							selokan

						
							
							canal

						
					

					
							
							silat

						
							
							a traditional martial art

						
					

					
							
							sinetron

						
							
							from ‘sinema electronik’ (electronic cinema) – Indonesian TV soap opera shows

						
					

					
							
							SMH

						
							
							The Sydney Morning Herald

						
					

					
							
							SOAS

						
							
							School of Oriental and African Studies (University of London, UK)

						
					

					
							
							SRC Grant

						
							
							Special Research Centre Grant

						
					

					
							
							study abroad

						
							
							periods of overseas study (including internships) credited to a student’s home degree; also referred to as ‘learning abroad’

						
					

					
							
							

							suasana

						
							
							atmosphere

						
					

					
							
							tempe

						
							
							traditional Indonesian food made from fermented soybeans

						
					

					
							
							tiba-tiba sadar

						
							
							‘the penny dropped’

						
					

					
							
							turun

						
							
							to descend; to alight

						
					

					
							
							TVRI

						
							
							Televisi Republik Indonesia, Indonesia’s national public television network

						
					

					
							
							UGM

						
							
							Universitas Gadjah Mada – Gadjah Mada University (Yogyakarta, Indonesia)

						
					

					
							
							UI

						
							
							Universitas Indonesia – University of Indonesia (Jakarta, Indonesia)

						
					

					
							
							UII

						
							
							Universitas Islam Indonesia – Indonesian Islamic University (Yogyakarta, Indonesia)

						
					

					
							
							UKSW

						
							
							Universitas Kristen Satya Wacana – Satya Wacana Christian University (Central Java, Indonesia)

						
					

					
							
							UMAP

						
							
							University Mobility in Asia and the Pacific

						
					

					
							
							UMM

						
							
							Universitas Muhammadiyah Malang – Malang Muhammadiyah University (East Java, Indonesia)

						
					

					
							
							UNE

						
							
							University of New England (Australia)

						
					

					
							
							unggul

						
							
							superior

						
					

					
							
							Universitas Airlangga

						
							
							Airlangga University (East Java, Indonesia)

						
					

					
							
							Universitas Hasanuddin

						
							
							Hasanuddin University (South Sulawesi, Indonesia)

						
					

					
							
							Universitas Katolik Atma Jaya

						
							
							Atma Jaya Catholic University (Jakarta, Indonesia). Often referred to as Atma Jaya

						
					

					
							
							Universitas Nusa Cendana

						
							
							Nusa Cendana University (East Nusa Tenggara, Indonesia)

						
					

					
							
							Universitas Udayana

						
							
							Udayana University (Bali, Indonesia)

						
					

					
							
							Universiti Utara Malaysia

						
							
							Northern University of Malaysia (Malaysia)

						
					

					
							
							UNPAR

						
							
							Universitas Katolik Parahyangan – Parahyangan Catholic University (West Java, Indonesia)

						
					

					
							
							UNSW

						
							
							University of New South Wales (Australia)

						
					

					
							
							

							UNY

						
							
							Universitas Negeri Yogyakarta – State University of Yogyakarta (Yogyakarta, Indonesia)

						
					

					
							
							UQ

						
							
							University of Queensland (Australia)

						
					

					
							
							USAID

						
							
							United States Agency for International Development

						
					

					
							
							USD

						
							
							Universitas Sanata Dharma – Sanata Dharma University (Yogyakarta, Indonesia)

						
					

					
							
							UTS

						
							
							University of Technology Sydney (Australia) 

						
					

					
							
							UWA

						
							
							University of Western Australia (Australia)

						
					

					
							
							UWS

						
							
							University of Western Sydney (Australia), which changed its name to Western Sydney University in 2015

						
					

					
							
							UX

						
							
							user experience 

						
					

					
							
							VGS

						
							
							Volunteer Graduate Scheme (Australia)

						
					

					
							
							VITAS

						
							
							Visa Izin Tinggal Sementara – Temporary Residence Visa

						
					

					
							
							VOI

						
							
							Voice of Indonesia

						
					

					
							
							VoIP

						
							
							Voice over Internet Protocol

						
					

					
							
							WA

						
							
							Western Australia

						
					

					
							
							warung

						
							
							a small kiosk; roadside stall; place to eat

						
					

					
							
							zusammen sind wir besser

						
							
							‘together is better’
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			ACICIS programs

			
				
					
					
					
					
					
					
					
				
				
					
							
							
							Program name

						
							
							Year established

						
							
							Host university

						
							
							Location

						
							
							Duration

						
							
							Language of instruction

						
					

				
				
					
							
							EJFS

						
							
							East Java Field Study

						
							
							1995

						
							
							UMM

						
							
							Malang, East Java

						
							
							1 semester

						
							
							Indonesian

						
					

					
							
							FLIP

						
							
							Flexible Language Immersion Program

						
							
							1995

						
							
							UGM

						
							
							Yogyakarta

						
							
							1 semester

						
							
							Indonesian 

						
					

					
							
							JPP

						
							
							Journalism Professional Practicum

						
							
							2002

						
							
							Atma Jaya

						
							
							Jakarta

						
							
							6 weeks

						
							
							English

						
					

					
							
							IBLS

						
							
							Indonesian Business, Law and Society Program

						
							
							2006

						
							
							UII

						
							
							Yogyakarta

						
							
							1 semester

						
							
							English

						
					

					
							
							DSIP

						
							
							Development Studies Immersion Program

						
							
							2010

						
							
							UGM

						
							
							Yogyakarta

						
							
							1 semester

						
							
							English

						
					

					
							
							DSPP

						
							
							Development Studies Professional Practicum

						
							
							2010

						
							
							Atma Jaya

						
							
							Jakarta

						
							
							6 weeks

						
							
							English

						
					

					
							
							IRP

						
							
							International Relations Program

						
							
							2010

						
							
							UNPAR

						
							
							Bandung, West Java

						
							
							1 semester

						
							
							English

						
					

					
							
							ILTI Semester

						
							
							Indonesian Language Teaching Immersion Semester Program

						
							
							2010

						
							
							USD

						
							
							Yogyakarta

						
							
							1 semester

						
							
							Indonesian

						
					

					
							
							ILTI Short Course

						
							
							Indonesian Language Teaching Immersion Short Course

						
							
							2010

						
							
							USD

						
							
							Yogyakarta

						
							
							3 weeks

						
							
							Indonesian

						
					

					
							
							IFGU

						
							
							Indonesia From the Ground Up

						
							
							2012

						
							
							Various

						
							
							Various

						
							
							Up to 2 weeks

						
							
							English

						
					

					
							
							IST

						
							
							Indonesia School Tours

						
							
							2012

						
							
							USD

						
							
							Yogyakarta

						
							
							5–14 days

						
							
							English

						
					

					
							
							WJFS

						
							
							West Java Field Study 

						
							
							2013

						
							
							UNPAR

						
							
							Bandung, West Java

						
							
							1 semester

						
							
							English or Indonesian

						
					

					
							
							

							BPP

						
							
							Business Professional Practicum

						
							
							2015

						
							
							Atma Jaya

						
							
							Jakarta

						
							
							6 weeks

						
							
							English

						
					

					
							
							ASP

						
							
							Agriculture Semester Program

						
							
							2016

						
							
							IPB

						
							
							Bogor, West Java

						
							
							1 semester

						
							
							English

						
					

					
							
							PHST

						
							
							Public Health Study Tour

						
							
							2016

						
							
							UI

						
							
							Jakarta + Yogyakarta

						
							
							2 weeks

						
							
							English

						
					

					
							
							CADPP

						
							
							Creative Arts and Design Professional Practicum

						
							
							2017

						
							
							Atma Jaya; USD

						
							
							Jakarta; Yogyakarta

						
							
							6 weeks

						
							
							English

						
					

					
							
							ILSC

						
							
							Indonesian Language Short Course

						
							
							2017

						
							
							UKSW

						
							
							Salatiga, Central Java

						
							
							3–6 weeks

						
							
							Indonesian

						
					

					
							
							LPP

						
							
							Law Professional Practicum

						
							
							2018

						
							
							Atma Jaya

						
							
							Jakarta

						
							
							6 weeks

						
							
							English

						
					

					
							
							APP

						
							
							Agriculture Professional Practicum

						
							
							2019

						
							
							IPB

						
							
							Bogor, West Java

						
							
							6 weeks

						
							
							English

						
					

					
							
							STPP

						
							
							Sustainable Tourism Professional Practicum

						
							
							2019

						
							
							Universitas Udayana

						
							
							Bali 

						
							
							6 weeks

						
							
							English

						
					

				
			

			Note: ACICIS programs are ordered by year of establishment. Customised programs are not included. 
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